Abstract

The inquiry that lead to the present thesis hiasvald for the reflection of a group of teacherspécial
education on the change of the "integration" to"thelusion" as ideas that mark educative polices
that are orienting its activity with children andunger people with disabilities and for their imemtion

in the schools; ideas received from national adstiaiion of public education, which, in turn, "used
drink them" from international instances of prodaoctof official speech on education. It is outirgat
change (or substitution), which appeared for maepppe an evolution, a deepening, or even a
radicalization as a result of the social movementiritegration (above all in the second rate ofcigle
education,” inclusion” was presented as the forrmofe advanced integration, more complete) Was, in
fact, a deep paradigmatic change related to diffgpedagogical philosophies and policies. Purpases
different for the public system of education, anérefor different orientations for social transfation,
which are thought as being diverse conceptiondi@fState for handling ideas and organizing soceety;
study of these relations and their conceptions amiesy and the role attributed, or recognized,he t
education as reproduction of social transformatiwes been developed. In a general way and, as a
summary, necessarily on a coarse way, we may say"thtegration" corresponds to the models of
justification of the social order, where, if thescognize the differences between all sort of nieis, to
scramble these differences in favour of the samiflesion, minimizing the competition and maximizing
the cooperation, the political participation of svene and the responsibility as citizenship, while
"inclusion” corresponds to the models of justificatof the social order that presumes, in an abistra
way, an equality at the beginning of the sociakrgcwhich in some versions would have even "to be
produced" or to be guaranteed by the public edogafrom which all would enter in competition. Thés

an idea for the occupation of more advantageousisstatus for every one. Positions actually scamce
relation to the number of able people to use thenm -this social order based in the generalized
competition. Maximized, as dominant value, the edioo aims at the competitive acquisition of algst
and generates inevitably, and wishfully, disablesbgle for doing some jobs. The public school as
"school for all", results of a necessity of legiéiting the State and the requirement of an appaigrlity

of educative chances (of access) that it is impdsetthe principle of the equality at the startirgm and

by the advantage in the general rise of the depmltwel (and of the maximization of itself as nese -
resulting the competitive differentiation just aking advantage of the chances, these, even exapibl,
they are only valid as maximization and differetiia factor).

These aims have, however, much more implicationshé political-ethics (which, in many
aspects, is contradictory to justify "fair ineqtia" and the creation of "unfair equalities" oflipies of
"positive discrimination”, in the scope of the "gmmmise between the civand industriakités". Also,
an affirmative action promoted in neo-liberal polans discourse), and much more social conseqsence
one can refer to, as a summary. Aims which thisedtation looks for clarifying in detail as an enlated
social form. It appeals mainly to concepts suclGaselshaft an@Gemeinshafas it was developed by
Durkheim, Weber, Dumont and Dubar. All of them authof modernization and rationalization, of
normalization, of power and domination. Contrarytibmse of individualisation, personal and social
identity, personal accomplishment, recognition aadsonal and collective emancipatitsabitus social
field, institution and social legitimating of donaition through symbolic power, conflict of legitimac
pedagogical modalities, principles of social diwisi/ social classification, principles of justifizan of
"fair inequalities", Above all, conflictive and itigitional reflectivity (in the institutions and dhe
institutions, its relation systems and the struadtframes that characterize its permanence).

Here, it is also analyzed the position in relationthis question of some performers on the
educational arena, outstanding the ones of theesubf special education, which leads to the cplanf
what could be considered the emergency of profeakiculture and the role of institutional and
conflictive reflectivity in teachers professiona\wlopment. Their identities are threatened as agelts
autonomy and capacity of accomplishment. It mightadoss of autonomy of the field (loss of the abci
meaning of the craft for being teacher). There setarbe, too, subordination each time larger fer th
centres of production of pedagogical speech. Thes@early collapsing. In these centres of prodacth
normative attitude prevails upon a critical one,stifying the direction of the changes, mainly, the
decline of the institutional program and the lo§saatonomy of the field, leaving the teachers amg t
school exposed to the contradictory requests #silrr of the fight around the State and the purpode
the public school; of the policies of the Statetfor public service in general, mainly for the eation, as
it is the public service around which the contragmss had become more acute, once exceeded a
conjuncture where some convergences around thevataebi idea of generalized social promotion
(ambivalence perhaps resulting from social movemantranslation in the wage of society, and
appearance of social promotion through the schddlls has allowed false consensuses, and presenting
teachers and its critics of the politics of theaulhas factors of resistance to the change.
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