
CHAPTER 4

Indentured Labour and Colonial
Education: A Comparative

Reappraisal

NICHOLAS B. MILLER

INTRODUCTION

How were the descendants of nineteenth-century indentured
labourers educated? From a global historical perspective, one might
approach this as a question of colonial mobility and settling be-
ginning in the early nineteenth century, stretching into the age of
high imperialism and setting the stage for the era of third world
nationalism and decolonization. In line with recent scholarship in
the field of colonial education, we can situate this question as how
descendants of colonial labour migrants were integrated into co-
lonial educational regimes (Swartz & Kallaway 2018, 362-67;
Bagchi, Fuchs & Rousmaniere 2014, 1-10).

This positioning works exceedingly well for paradigmatic examples
defined by intraimperial indentured transits, such as Guyana,
Mauritius and Trinidad, where the colonial power in question was
the same at both the majority of migrants’ origins (British con-
trolled South Asia) and the destination site. Yet, it becomes some-
what more complicated in interimperial cases, such as Suriname
and Réunion, in which the majority of indentured labourers (also
in these cases, South Asian) were putative subjects of another power
(Britain, rather than the local provider of education, the Nether-
lands and France respectively), in certain instances well into the
twentieth century. And it is insufficient in explaining transits to
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two important Pacific settings of indenture, Peru and Hawai‘i,
which were sovereign states involved in nationalist education
projects during the nineteenth century, and whose indentured
migrants for the most part also came from sovereign states (China,
Japan, Portugal). As Pierre Guidi (2018) has recently shown in
the case of early twentieth century Ethiopia, colonial education
occurred beyond formally colonized territories, though the coloni-
ality of this education becomes complicated when considering
education by non-Euro-American schoolteachers of children not
racialized as White. The deeper one probes into the nexus be-
tween indenture and education on a global scale, the trickier the
question becomes.

In this article, one can take this multiplicity as food for thought.
While scholars are increasingly committed to recovering the global
dimensions of indenture in the nineteenth and early twentieth
centuries, the comparative analysis of institutional arrangements
on site, such as schooling, remains nascent (Allen 2019). It is
proposed that a comparative approach to the varying speeds of
universal educational provision in sites defined by indentured labour
migration reveals an underrecognized dimension of the history of
mass education, in between the common binary of ‘colonial educa-
tion’ versus ‘citizenship education’. During the second half of the
twentieth century, schools were seen as a major plank for recently
independent states to rectify perceived challenges inherited from
the colonial period, particularly ethnic discord and educational
inequalities, usually with the intent of promoting a new multi-
cultural, integrative or decolonized nationalism. Less appreciated,
however, is the longevity of this perceived problem, which was quickly
identified in various world sites soon after the initiation of extensive
indentured labour migrations in the nineteenth century. In most
settings, new diversities emergent from extensive indentured im-
migration raised questions about social cohesion, particularly sur-
rounding language and emplacement, from the very beginning.

From the mid-nineteenth century, a minority of educationalists,
policymakers and members of the colonial public consistently
suggested universal integrated education as the most effective means
of bridging intercommunity difference, with the stakes at least as
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bio-political as they were benevolent. Yet the degree to which this
policy was implemented varied according to the pre-existing char-
acteristics of the site in question. The issue was not merely the
amount of resources thought expedient by decision-makers in a
certain place at a certain time to dedicate to education, usually in
an inverse relationship to perceived social or political threats from
(former) labourers. More often, it had to do with a perception of
the state’s differential obligations to specific groups, on the grounds
of race, indigeneity, former experience of enslavement, relative
duration of settlement, subjecthood and recent history of migra-
tion.

One can below by a theoretical reflection of colonial education
as a category of historical and social scientific analysis since
decolonization, before considering British colonial office educa-
tionalist Arthur Mayhew’s comparative reflections on colonial edu-
cation provoked by his stay in Hawai‘i during the late 1930s.
Building on Mayhew’s perception of a connected history of impe-
rial policies, one considers indentured migrants featured how in
proposed programmes and actual education practices in settings
of indenture within the British Empire and beyond. One focuses
in turn on compulsory education, subjecthood versus citizenship,
the particular distinction made in certain sites featuring indigenous
populations, and language. Rather than offering a comprehensive
analysis, one’s objective is to indicate comparative dimensions for
future studies of indenture and education to explore.

COLONIAL EDUCATION AS TOPIC: COLONIAL
EDUCATION AS PROBLEM

The concept of colonial education has a shifting, contested and
polemical history. In recent decades, academics have broadened
the concept to serve as a more capacious category, though without
the analytical potency of Marxist and postcolonial critiques of the
1970s. Walter Rodney (1972, 264), writing on African contexts,
argued, ‘colonial schooling was education for subordination, ex-
ploitation, the creation of mental confusion and the development
of under development’. Martin Carnoy (1974, 14) encapsulated
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postcolonial frustration around the third world with what was
perceived as the stratified nature of colonial education. In his evis-
ceration of the civilizing mission, he argued that Western school-
ing arrived not for uplift but to promote imperialist domination,
with schooling a crucial component of the expansion of the capi-
talist world system, which sorted children in hierarchical social
roles reinforcing social relations of production and the transmis-
sion of economic structure from generation to generation.

George Beckford (1976, 31) defined the cultural logic of colo-
nial education within his notion of the plantation system as a ‘total
institution’, featuring highly centralized decision-making processes
over relatively large areas, high numbers of unskilled workers, au-
thoritarian patterns of management, the demarcation of workers
from decision-makers by clear social and cultural differences and a
rigid pattern of social stratification based on ‘a caste system’. Carnoy
(1974, 16-17) noted that limited social mobility was permitted,
since ‘Western schools were used to develop indigenous elites which
served as intermediaries between metropole merchants and plan-
tation labour’. Voicing the line of nationalist decolonization, the
main ‘success story of colonial schooling’ lie in the development
of a tiny cadre of nationalists who sought to disrupt the colonial
fusion of capitalist forces on one side, and cultural imperialism
promoted by education and Christianization on the other (Carnoy
1974, 16-17).

The notion of a consistent ‘project’ of cultural imperialism
undergirding colonial education, otherwise termed the Carnoy
thesis, was contested in the 1970s and 1980s on empirical grounds,
with British-Kiwi education policy scholar Clive Whitehead (1988,
211-30) for instance arguing that no ‘deliberate and sustained
policy of cultural imperialism’ could be identified in British colo-
nial office policy on schooling, which was inconsistent and liberal
throughout the colonial period. More analytically, the problem
lies in the teleology of the argument that missionary endeavour
with schooling was always in sync with the needs or desires of
state power and capital. The Carnoy thesis in fact recapitulated
a school of thought broadly promoted during the first half of
the twentieth century by British educational policymakers, who
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subscribed to the notion of the union between state and church as
a foundational component of British government, in contra-
distinction to other powers, such as the US. This was a type of
imperial self-stylizing that subsequent imperial historians, such as
Whitehead, denied actually held true for different phases of im-
perial rule. The issue here is thus the historicity of the representa-
tion of colonial policy.

The case of British imperial educationalist Arthur Mayhew is
instructive. During the summer of 1936, he joined education
specialists and policymakers from around the world convened in
Honolulu to participate in a five-week residential conference, co-
organized by Yale and the University of Hawai‘i and funded by
the Carnegie Corporation of New York. Entitled ‘Education in
Pacific Countries’, participants considered commonalities and dif-
ferences in approaches to education adopted at sites across the
Pacific. Serving in the capacity of Joint Secretary of the British
Advisory Committee of Education, Mayhew had recently com-
pleted a report on education in the British Caribbean (1931-2),
delivered lectures on British colonial education at Yale University
(1934) and was on his way to conduct a report on education in
Fiji (Whitehead 2003, 161). Reflecting on conversations with
American specialists in Hawai‘i and at Yale, Mayhew conceded
that it was evident that the provision of education along ethnic
lines in major sites of indentured migration had led to ‘fissiparous
effects’. Further, ‘Distinctive school systems organized on a racial
basis in areas such as Fiji, Malaya, or Kenya, raise questions which
are difficult to answer and lay us open to the charge, plausible
though unjust, that our policy is: ‘Divide et impera’ (Mayhew
1938, 33).

During ‘frequent discussion of colonial problems with Ameri-
can educationalists in Yale University, Honolulu, elsewhere’, he
experienced recurring surprise ‘at our deliberate encouragement
of local cultures and languages, and at our apparent failure to
recognize the unifying value of the English language and of
English political and cultural traditions’ (Mayhew 1938, 62).
Further, he noted a basic difference in the position between the
American separation of church and state and the British government’s
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grounding in their cooperative union. Noting that the US has
rapidly marched into the Pacific and ‘absorbed, within the last
century, a greater variety of races than any other nation in history.
. . . The task of unification has been imposed on it and perhaps
the most important agency in this work has been the school’
(Mayhew 1938, 62). Mayhew judged Hawai‘i a distinctly Ameri-
can success story, though argued that perhaps Americans ‘under-
estimated’ the power of the unifying practices of ‘good American
citizenship’ in settings lacking, as ‘in America or Hawaii’, ‘fami-
lies and communities leading instinctively, by tradition and not
as a result of school training, the life of the good American citizen’
(Mayhew 1938, 62-3).

To what extent do Mayhew’s generalizations hold, either con-
cerning British colonial education policy broadly or American in-
fluence in Hawai‘i more narrowly? To consider this question, one
is enriched by recent approaches to colonial education that study
the relationship between state, capital and religious forces as con-
tingent and shifting, along with notions of ‘cultural imperialism’
and ‘cultural colonialism’ as operative forces beyond state power
or individual intentionality. In this sense, they develop Beckford’s
emphasis on how people in the ‘lower strata of plantation society’
equated education with the educational attainments of the domi-
nant class (Beckford 1976, 200). What most can agree now about
colonial education is that it reinforced perceptions of the cultural
capital associated with metropolitan linguistic, religious and cul-
tural affinities. However, it is somewhat dubious that schools were
the most important mechanism in the cultivation of these percep-
tions, particularly given that most sites witnessed linguistic accul-
turation of migrants prior to the development of comprehensive
primary school systems. Future studies thus must engage more
carefully with non-institutional processes of acculturation.

THE CHILDREN OF INDENTURE AND
COMPULSORY SCHOOLING LEGISLATION

Sites featuring indentured labour migration during the nineteenth
century had, by century the end of the, some of the world’s highest
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literacy and schooling rates beyond Western Europe, the New
World settler colonies and Japan (Venabot & Riddle 1998, 191-
210). However, with the exception of Hawai‘i, the children and
descendants of indentured labourers lay largely outside the remits
of primary educational systems until the twentieth century. Parti-
cularly in the Caribbean and the Pacific, expansive, if not compre-
hensive primary schooling systems were developed for population
groups that preceded indenture. The ethnically and linguistically
tiered educational systems that developed in the British colonies
were a result of a non-concern with the education of immigrant
children and a commitment to spending as little money as possi-
ble. Elsewhere, the issue lay mainly in the extent to which the
children of indenture were perceived as permanent settlers or, in
the case of Hawai‘i and Peru, future citizens.

The grant-in-aid model defined practice in many locations, es-
pecially the British imperial context, whereby colonial adminis-
trations offered subsidies to privately-run schools, which in the
long-term enabled significant growth in the proportion of stu-
dents taught, though was never up to the challenge of providing
universal reach. Setting the stage for the effective linguistic and
ethnic segregation of education in most British colonies, religious
schools as well as self-organized ethnic private schools operated in
heritage languages, accessible mainly to children of some means
with occasional scholarships for poorer children, were increasingly
subsidized by the British administrations in sites from Malaya to
Mauritius from the mid-nineteenth century onwards. It was not
until the twentieth century that ethnic community groups were
able to provide schooling at any significant scale. The supposedly
cooperative union between state and church proclaimed by Mayhew
was emblemised by the dominance of denominational schools.
Even on the eve of independence, 51 per cent of primary schools
in Guyana in 1966 were religious or denomination schools, and,
like elsewhere in the British colonial world, secondary schools re-
mained fee-based (Paul et al. 1986, 380).

Educational provision vastly expanded in the Caribbean after
the abolition of slavery with the formation of emancipation schools.
The main target was young Black freedmen, and the main goal
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Christianization. The British government fell far short of deliver-
ing upon the ‘liberal amounts’ promised for the ‘religious and
moral education of the Negro population to be emancipated’,
and underwired the religious order-dominated educational land-
scape of the British Caribbean by having four Protestant missionary
societies carry out the establishment and administration of the
emancipation schools (King 1999, 13-22). Planters virulently re-
jected a colonial office proposal in 1836 to fund schools locally,
and the expiration of the Negro Education Grant from the United
Kingdom in 1845 led to the worsening of an already insufficient
system. The effective racial segregation of emancipation schools
and the much maligned maintenance of interconfessional rivalry
in the provision of education led to a patchwork system of incon-
sistent quality and insufficient coverage that was decried through-
out the century as exacerbating racial divisions and inhibiting the
development of a common local culture.

Mayhew’s observations in the 1930s that universal cross-ethnic
schooling was a means of diffusing the tensions of diversity was
hardly novel in the British imperial context; in fact, the added
difference contributed by indentured immigration was perceived
early on as a political problem by educational commissions sent
from Britain as well as organized locally during the 1850s and
1860s. In 1851, the British Guyana Commission on Education,
appointed by George Dennis, first inspector of schools for British
Guyana, decried the lack of cohesion among the different races in
the colony as a serious detrimental to local education and com-
munity life, exacerbated by the recent arrival of large contingents
of Asian immigrants, whom he described as immersed in the ‘gross-
est paganism’ (Bacchus 1994, 36). The recommendation of the
commission was for the establishment of common schools for the
children of all the various groups, to be run by the state. In the
light of heavy opposition by religious bodies as well as white planters
and commercial elite fearful of tax increase and upwardly mobile
non-Europeans, the Colonial Office overturned the recommenda-
tion (Bacchus 1994, 35-6). Various other commissions for other
island contexts mid-century, particularly Trinidad, recommended
state-run primary education to likewise no avail.



INDENTURED LABOUR AND COLONIAL EDUCATION 105

Specialists of education in the Netherlands and the Dutch Em-
pire often note that compulsory education was legislated in
Suriname for children between the ages of 7 and 12 in 1876, a
quarter century prior to the metropole (Gobardhan-Rambocus
2012, 363). It goes less recognized that British Guyana passed a
compulsory education law the following year. In both sites, com-
pulsory education legislation was an extension of the emancipa-
tion school endeavours, and mainly targeted the Black popula-
tion, with only marginal impact for children of Asian indentured
labourer (van Stipriaan 1998, 65). In principle children of immi-
grant labourers children could attend ward schools, but very few
did (Bacchus 1994, 66). Observers noted that South Asian parents
were reluctant to send their children to Creole schools due to
both ethnic differences as well as suspicion of Christian adminis-
tration of most rural primary schools (Bacchus 1994, 66). Across
the Caribbean, the reduction of subsidies in the 1860s and 1870s
to schools opened for the education of freedmen led to a reduc-
tion of school attendance broadly. In Trinidad, it was only in 1890
when an ordinance was passed for the remission of school fees for
poor children, which led to an increase in school attendance among
children of the indentured (Bacchus 1994, 84).

In the Pacific, effectively universal basic schooling was secured
for the indigenous population at sites of new Christian proselyti-
zation, on the initiative of native elites, who were fascinated with
the power of writing, and ascendant confessions, who sought the
propagation of the faith. In Hawai‘i, American Congregationalists
were the sect of greatest import and extensive mission-based school-
ing was developed during the 1820s and 1830s. In Fiji, this oc-
curred in the 1860s and 1870s, principally by Methodists (Tavola
1991, 8). Enabled by the collaboration of native rulers, the extent
of mission-run schools was impressive by global standards. In
1869, Fiji Mission Superintendent Clavert claimed to supervise
56,000 children at schools across the islands, mainly taught by
Fijians or Tongans in a 4-year curriculum in the vernacular (Tavola
1991, 8-9). The implication of these pre-established systems for
indentured arrivals varied in line with the different governmental
and institutional histories of both sites. The government of the
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Kingdom of Hawai‘i passed compulsory educational legislation in
1841, and during the 1840s and 1850s took over most of the
mission-run schools, thus operating by mid-century one of the
world’s most extensive state-run primary education systems. Con-
tracts adopted by the Board of Immigration of the Kingdom from
the initiation of indentured labour flows in the 1860s and 1870s
guaranteed schooling for the children of indentured labourers.

Perhaps the first proposal for universal education made with
indentured migrants in mind passed the colonial assembly of
Mauritius in 1857. Ironically, it was one of the last sites to actually
enact such a law. A commission of inquiry in 1855 recommended
compulsory education for all children in Mauritius, disapproving
of ethnically separated schooling in a parallel discussion to that
occurring in the Caribbean (Bennett 2012, 16). The compulsory
education ordinance of 1857 was however not confirmed because
the British secretary of state objected that Indian attendance should
only be optional, as the court of directors of the East India Com-
pany ‘denied the right of the Colony to force a system of educa-
tion upon Indian children from which their mother tongue was
excluded’ (Bennett 2012, 16). This contest between the EIC’s
(followed by the Imperial government) jealousy of maintained
suzerainty over the descendants of South Asian migrants (or more
charitably put, their commitment to securing their right to main-
tain their culture) played out with particular intensity in sites
beyond the British Empire.

THE COMPETITION OF IMPERIAL NATIONALITY

For the two largest racialized groups of nineteenth-century inden-
ture, South Asians and Chinese, competing or dual claims to
subjecthood and nationhood had specific implications on the pro-
vision of education during the nineteenth century. Despite Suri-
name’s compulsory education law, hardly any ‘British Indian’ at-
tended school in Suriname prior to 1890 (van Stipriaan 1998,
74). Similarly in Réunion, the Dutch colonial government con-
sidered Indian indentured workers and their children to be tem-
porarily resident foreigners whose responsibilities were limited to
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those guaranteed in British approved contracts, which said noth-
ing about education (van Stipriaan 1998, 65). The legislation of
1877 contained the clause that all children aged 7-12 were sub-
ject to it, including ‘parents who have been, or will be, imported
as immigrants’, but the opening of four koeliescholen for the edu-
cation of British Indian children in Hindustani in 1890 was pro-
mpted by complaints by British agents that no education was
actually being offered up to that time (van Stipriaan 1998, 65;
Choenni 2016, 58). Further appeals by the British, such as by
agent general Barnet Lyon, for the opening of additional schools
met with vociferous opposition by the Creole middle class in 1899
(Choenni 2016, 58). Javanese indentured labour migrations to
Suriname began during this period; however, as putative Dutch
subjects, Javanese fell more uncomplicatedly within the assimilatory
regime and attended Dutch-medium schools, to the extent that
such schools existed near their place of residence (van Stipriaan
1998, 74).

In Réunion, the British demand for the appointment of a pro-
tector over Indian contract labourers, which the British govern-
ment claimed as its subjects, led to the abrogation of indentured
migration in the mid-1880s (Vaxelaire 1999, 393-7). The crux of
the matter was the right of British government agents to exert
extraterritorial policy demands on French soil. For example, De
Villèle, during an extraordinary session of the Réunion Chamber
of Commerce on 18 December 1879, exclaimed that if Indians
were to receive a British protector, then what was to stop other
indentured groups from calling for a Chinese protector, a Malagasy
protector, or a protector for Africans (Lucas 1986, 18-19). Planter
promises to establish a school for the education of Indians in 1876
did not materialize, and the slow development of education for a
child population increasingly based on descendants of indentured
labourers mirrored patterns elsewhere. Provision during the nine-
teenth century remained the domain of religious orders, with the
Catholic Church establishing a school for Indian Catholics in 1885.
Despite the nominal equality of all persons born on the island as
French citizens after the law of naturalization of 1887, no educa-
tional policy existed for the colony until the twentieth century
(Ramsamy 2012, 331).
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In Suriname, citizenship was not extended to the Suriname-
born descendants of South Asian contract labourers until 1927
(van Stipriaan 1998, 65). The British conceit of the subjecthood
of Indian indentured labourers and their descendants led to certain
policy shifts, such as the establishment of a medical school in
Paramaribo in 1882, after reports of high death rates amongst
South Asian migrants (Gobardhan-Rambocus 2012, 364). In
Hawai‘i, citizenship through naturalization was possible for in-
dentured migrants prior to US annexation. Jus soli also operated
as the basis of citizenship for Hawai‘i-born descendants of migrants.
After annexation, jus soli was recognized as likewise conferring
US citizenship, although despicably infringed for US citizens of
Japanese descent during World War II internment.

Even where there was no question of competing subjecthood,
the education of South Asians, stylized as British Indians, was
largely neglected. Whilst the first estate school in Guyana for the
education of immigrant children was not established in 1861,
envisioned primarily for the education of East Indians, few Indians
attended schools until the 1930s, despite the compulsory educa-
tion law. There were moments of contradictory policy, such as
1890 subventions to planters to build secular schools for resident
children, or the Swettenham Ordinance in the early twentieth
century that exempted new South Asian indentured arrivals from
being subject to compulsory education legislation. Yet in 1933,
only 19 per cent of East Indian children were attending primary
schools; this increased to 29 per cent in 1937. As noted recently
by Mariam Pirbhal, low attendance rates at schools by Indo-
Guyanese during the early twentieth century was due as much as
to an unwillingness to submit to missionary education and a sense
of limited occupational mobility as it was to colonial era judge-
ments of ‘insularity’ or Indian indifference to the schooling of
girls (Pirbhal 2009, 115).

Gender, as well as national citizenship models, played a pivotal
role in the case of the Chinese in sovereign Peru and Hawai‘i,
where the question of educating Chinese youth for most of the
nineteenth century was linked with the often politically explosive
gender imbalance of Chinese labourers. That the great majority of
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offspring of Chinese indentured labourers at these sites were with
mothers of other groups meant that their accommodation at local
schools until the nineteenth century followed the maternal line.
The growth of Chinese language schools around the turn of the
twentieth century followed onward free or bonded migration of
Chinese individuals outside of formal indenture, including both
men and women, and served mainly the needs of Chinese mer-
cantile communities (López 2013, 112-17). These schools did
not receive government funding in Peru and Hawai‘i, as a (modi-
fied) version of citizenship education had been adopted in both
sites in the nineteenth century. The situation was quite different
in Malaya, where, in many regions, the Chinese population grew
to become the majority. There, the development of Chinese-
medium education occurred mainly through Chinese initiative,
before being sponsored via subsidies by the British government in
the early twentieth century (Watson 1993, 162).

FOREIGN LABOURERS OR PERMANENT SETTLERS?

The relative under-provision of education to descendants of in-
dentured labourers centred around the idea of the impermanency
of their settlement, particularly in the British Empire, the notion
that the colonial government had greater obligations to indig-
enous or formerly enslaved populations. Two of the most diverse
sites of indenture, Suriname and Hawai‘i, developed integrative
or cross-ethnic policies during the late nineteenth century upon
the basis, though implementation was always haphazard in the
case of Suriname. Within the British Empire, the fundamental
distinction of policies was between colonies with recognized indi-
genous populations, namely Fiji and Malaya, and those without,
the Mascarene Islands and, more problematically, the Caribbean.
In 1887, educationalist John Russell described the education of
white settlers and the indigenous in New Zealand and Fiji, though
said nothing about arrangements for indentured migrants for the
latter.

Impermanent settlement was dismissed as a mere conceit as early
as the mid-nineteenth century. In 1865, the Secretary of State of
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the Colonies wrote to the Governor of Mauritius that Indian chil-
dren were likely ‘to remain through life in the Colony’ and that
‘French dialect should be far better for them in every way than the
language of the country of their extraction’. Further, with a parsi-
monious eye, the Secretary of State noted that since educational
provision would be solely financed via local tax revenue, it had to
be done in the language spoken ‘by the majority of the tax paying
classes of the Colony’ (Bennett 2012, 26). Inspector of Schools
Anderson, suggested five years’ earlier, in 1860 that it was of
no matter whether Indians, as temporary workers, could ‘read or
notate figures’, as long as they could work in the fields dexterously
(Bacchus 1994, 66). Generally, until the twentieth century, colo-
nial administrations in the British Empire leaned towards the
parsimonious side of the debate, which was to ignore the fact that
some indentured migrant arrivals in the Caribbean and the Mas-
carene Islands were explicitly intended to be permanent residents.

Fiji was a site particularly marked by a duality in colonial gover-
nance between the perceived permanence of Fijian settlement and
impermanence of Indian migrants. Even the most generous of
observers judged the education of Indian contract labourers to
have been ‘basically ignored’ until the early 1900s. Indian inden-
tured labour migration began in 1879, five years after British ac-
cession in 1874 after the failed Cakobau Government (1871-4),
which attempted to secure international recognition on the model
of the Kingdom of Hawai‘i. Labour contracts signed prior to British
accession were declared void, leading to the declining presence of
Fijians and other Pacific islanders as labourers, and the rise of a
dual society in which most Fijians resided in ancestral communi-
ties ruled by local elites (Tavola 1991, 11). The Methodist mis-
sion school system for Fijians was doubly useful and economical
for the colonial government, but effectively excluded descendants
of South Asian indentured worker unwilling to convert to Chris-
tianity. The first schools for Indian children were established by
the Methodists and Marists in 1898, and Anglican and Indian
religious group schools were operating by 1916. Government sub-
sidies only began in 1916, and as late as 1927, only 17 per cent of
Indian children were attending primary schools (Ibid.). This shifted



INDENTURED LABOUR AND COLONIAL EDUCATION 111

in the 1920s and 1930s, paving the way for a reversal of relative
educational fortunes, where Indians gained disproportionately over
Fijians in the expansion of state education, particularly in the
secondary sector.

The educational system that emerged in Fiji was tripartite; in
Malaya, it was quadripartite. Unlike in Mascarene or Caribbean
settings, the British policy in both sites was defined by an operat-
ing distinction between the indigenous and the displaced that
resulted in a lack of state concern in the education of the descen-
dants of indentured labourers until the twentieth century. In both
Fiji and Malaya, British treaties with indigenous rulers guaran-
teed a special status to indigenous nations (Fijians and Malays
particularly), defining each site as the ‘homeland’ of the specific
group (Watson 1993, 150). A commission on the decrease of the
native population argued in 1896 that Fijians should be encour-
aged to move to towns and taught in English for its supposed
civilizing effects, but, in distinction to Hawai‘i, this recommen-
dation was not implemented (Tavola 1991, 11).

Even when it was obvious by the 1920s and 1930s that Malaya’s
demographics had been fundamentally altered by extensive in-
dentured immigration, the colonial government took no steps
towards achieving linguistic union either through monolingual
(Malay) or bilingual (Malay and English) education, maintaining
a tiered system of primary schools taught in racialized vernaculars.
In an exemplary article in 1993, Keith Watson made the educa-
tional stakes of the new world produced by indenture clear for the
contexts of colonial Malaysia and Singapore. ‘Many territories only
became racially mixed as a direct consequence of colonial inter-
vention’, which, as part of a British policy of ‘unlimited immigra-
tion from China during the period 1890-1920’ and ‘encouraging
indentured labour from India to work in the rubber plantations’,
led the population of the region to surge from 0.5 million in
1850 to 4.9 million in 1947 (Watson 1993, 147, 157). Like in
many other contexts both within and beyond the British empire,
the secondary schools were the only sites that functioned as inte-
grative between races, taught with English-language curricula that
redoubled cultural centrality in the metropole (Watson 1993, 157).
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Community formation in certain sites featuring indenture wit-
nessed the development of cross-ethnic identities that posited a
division between metropolitan-oriented planters and locally ori-
ented workers; however, these rarely fit perfectly onto nationalist
visions of a duality between white planters and multiracial coloni-
sed groups. Attention to the experience of descendants of inden-
tured migrants in colonial education reveals cleavages associated
with different experiences of acculturation and site-specific claims
to longevity of settlement.

LANGUAGE OF UNITY OR LANGUAGES
OF DESCENT?

Questions of content and language at religious schools during the
mid-nineteenth century was left to the church’s discretion; to-
wards the end of the century, the maintenance of vernaculars in
British settings, in particular, became constitutive of a ‘protective’
policy. In the British colonies, instruction was provided in Eng-
lish, due to proximity with local creoles, but in Suriname, most
abolition schools taught in Sranan Tongo due to most students’
complete ignorance of Dutch, despite government directives pro-
viding for Dutch (van Stipriaan 1998, 64). While the aspiration
was for universal coverage, for instance, as provided for in the Emanci-
pation Law of 1862, this was not actually achieved (Gobardhan-
Rambocus 2012, 363). Soon after the expiry of ‘transitional periods’
of restricted Black mobility off plantations (such as ‘State Super-
vision’ in 1873 in Suriname), governments in both British Guyana
and Suriname enacted compulsory education laws with paternal-
ist aims, targeted at keeping black children at schools and moni-
toring their parents’ mobility (van Stipriaan 1998, 64-5).

The independent Kingdom of Hawai‘i was exceptional in that
almost all contracts of indenture guaranteed primary education to
labourers’ children, beginning with contracts with Chinese labou-
rers made in 1865. However, given that the vast majority of
Chinese migrants, as elsewhere, were single adult men, the ques-
tion of ethnic plurality did not arise until the arrival of thousands
of Portuguese school-age children in the Kingdom from 1878 until
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the mid-1880s (Miller 2020). The crux of contention was one of
language: the contracts guaranteed workers’ children access to ‘pub-
lic schools’, which were mainly taught in Hawaiian. As will be
demonstrated elsewhere in an upcoming article, the resolution of
this issue was ultimately transformative, as the ruling that Portu-
guese children, as ‘Europeans’, were entitled to English-language
education set in motion a political debate on access to English-
language education that resulted in the great majority of schools
switching to English prior to US annexation. The nearly universal
access to English-language education in Hawai‘i disincentivized
the development of private heritage language schools, exemplified
by the comparative rarity of Portuguese language schools in Hawai‘i
during the first decades of Portuguese indentured migration than,
for instance, British Guyana (Bastos 2018, 89).

In Mauritius’ non-comprehensive pre-independence educational
system, instruction was mainly delivered at primary levels in ver-
nacular languages including Creole, with the use of English and
French at more advanced stages. As noted above, the Colonial
Office advocated the learning of Creole in 1865, but given that an
estimated 71 per cent of school-age children received no educa-
tion in 1885, this main site for the propagation of this language
was not the classroom (Bennett 2012, 47). A Royal Commission
in 1910 found that children of most Indian labourers spoke their
mother tongue and Creole with proficiency, with the ‘smattering’
of French or English learnt at school soon forgotten (Bennett 2012,
29). Even as late at 1938, vernacular Indian languages were per-
mitted in primary instruction (Bennett 2012, 29). During the
1940s and 1950s, the policy from London was to promote the
use of English over French, even while recognizing that Creole was
the dominant language of the people. Certain prominent Creoles,
such as George Lefébure, perceived the push for English as unre-
alistic; proposing Creole-to-French education as the practical means
of achieving universal literacy and greater schooling in a country
on the path to nationhood (Lefébure 1949, 28-9, 45). The con-
test between English, French and Creole overshadowed the under
development of education on the island. Even in 1947, only 53.8 per
cent of Mauritian children aged 5-14 were attending school, as
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primary education was not compulsory and secondary education
was not free (Lefébure 1949, 34)

The so-called ‘Assimilation Policy’ or ‘Dutchification’ of Para-
maribo-born H.D. Benjamin, Inspector of Schools and of Jewish
descent, sought to decrease the prominence of Sranan Tongo, with-
out much success (Gobardhan-Rambocus 2012, 364). In 1919,
the Second Conference on Colonial Education was held in the
Hague and debated the question of where separate schools should
be opened for ‘Dutch-Indians’ (Javanese), ‘British-Indians’ (South
Asians) and Chinese. Benjamin and three Dutch advisers, each
authored responses, which were all against separate schools, but
for different reasons. Two of the Dutch advisors feared that sepa-
rate schools would foment ethnic division and be ineffective in
defeating Sranan Tongo. The other argued that separate education
was not ideal, but as long as rural education was not improved,
that it was better to be conducted in mother tongues so as to pro-
mote Christianization. Benjamin, relenting in his assimilatory
policy, thought it productive to have Asian children acquire literacy
in their home languages, as he was convinced that these languages
would eventually die out, and that literacy would pave the way
for preference for Dutch rather than Sranan Tongo (van Stipriaan
1998, 74-5).

CONCLUSION

In this chapter, it has been sought not merely to remind the reader
of generalizations about the development of colonial education
according to the parameter of imperial space, which would have
been immediately familiar to the likes of Mayhew. Rather, it is to
reflect on government reactions to a specific afterlife of indenture,
the education of large cohorts of individuals in diverse settings
where they possessed neither claims to indigeneity nor privileges
of membership in the ruling class. This is a sort of education diffi-
cult to typify. It was neither the education of ‘natives’ nor of co-
national ‘labourers’, but of a student population simultaneously
racialized as displaced and subordinate.



INDENTURED LABOUR AND COLONIAL EDUCATION 115

In several sites with comparatively comprehensive educational
systems around 1900, including two of the most prominent sites
of indenture beyond the British Empire, access was increasingly
stratified during the 1920s and 1930s along linguistic, geographic
and racial lines. Remarkably, there was something of a conver-
gence to the British policy of which Mayhew voiced anxieties.
The case of Hawai‘i and its shift from universal to linguistically
segregated government education after US annexation, with the
development of the English standard school system after 1924,
evidenced merely the colonial education pattern in reverse, that is,
the application of colonial educational strategies of segregation in
place of unitary citizenship education (Meller 1948, 1-7). Access
to ‘English standard schools’ was determined by an initial entry
exam in correct English pronunciation; the effect was a parallel
school system not formally divided by race, but which created
selective, White-majority school populations in locations where
they were greatly outnumbered by Hawaiian and labour migrant-
descended students. In Suriname, rural schools, mainly attended
by Indian and Javanese children, were converted to Limited Ele-
mentary Education (BLO) schools during the 1920s and under
the administration of Governor Kielstra (1933-44), those with
over 90 per cent Asian student population were transformed into
‘dessa schools’ with even more limited curricula (van Stipriaan
1978).

Across the tropical world, in settings marked by indentured
diversities, the colour of education was marked by the local raciali-
zation of labour, sometimes split between migrant and indigenous,
but always distinguished from the metropolitan ‘core’ popula-
tion. And the challenge post-independence proved to be far greater
than merely substituting the former reference culture for a local
one, whether ethnically particular or pluralistic. It mattered not if
it was truly British policy to ‘divide and rule’, as Mayhew con-
tested. Surviving divisions, deeply imbricated in the racialized his-
tory of education in sites featuring indenture, constantly reared
the question of who exactly was to rule the class.



116 NICHOLAS B. MILLER

REFERENCES

Allen, Richard B. (2017). ‘Asian Indentured Labor in the 19th and Early 20th
Century Colonial Plantation World’, Oxford Research Encyclopedia of Asian
History, Oxford: Oxford University Press. Retrieved from https://doi.org/
10.1093/acrefore/9780190277727.013.33

Baachus, Kazim M. (1994). Education As and For Legitimacy: Developments in
West Indian Education between 1846 and 1895, Waterloo, Ontario: Wilfrid
Laurier University Press.

Bagchi, Barnita, Eckhardt Fuchs and Kate Rousmaniere (eds.) (2014). Con-
necting Histories of Education. Transnational and Cross-Cultural Exchanges
in (Post-)Colonial Education, New York and Oxford: Berghahn.

Bastos, Cristiana (2018). ‘Portuguese in the Cane: The Racialization of Labour
in Hawaiian Plantations’, in S. Aboim, P. Granjo & A. Ramos (eds.), Chang-
ing Societies: Legacies and Challenges, Vol. I, Ambiguous Inclusions: Inside
Out, Inside In, Lisbon: Imprensa de Ciências Sociais, pp. 65-96.

Beckford, George L. (1976). ‘Plantation Society: Towards a General Theory of
Caribbean Society’, in P.M.E. Figuera & G. Persand (eds.), Sociology
of Education: A Caribbean Reader, Oxford: Oxford University Press,
pp. 30-46.

Bennett, Yves (2012). A Short History of Education in Mauritius (1779-1966),
Huddersfield: Yves Bennett.

Carnoy, Martin (1978). Education as Cultural Imperialism, New York: Longman.
Choenni, Chan E.S. (2016). ‘Hindostanis in Suriname, 1873-1920: Inden-

ture, Plantations and Beyond’, Nidân, 1(1), pp. 48-84.
Giroux, Henry A. (1983). Theory and Resistance in Education: A Pedagogy for

the Opposition, London: Heinemann.
Gobardhan-Rambocus, Lila (2012). ‘Surinam: The Development of Educa-

tion’, in E. Thomas (ed.), Education in the Commonwealth Caribbean and
Netherlands Antilles, London: Bloomsbury, pp. 360-79.

Guidi, Pierre (2018). ‘For Good, God, and the Empire’: French Franciscan
Sisters in Ethiopia 1896, 1937, History of Education, 47(3), pp. 384-98.

King, Ruby (1999). ‘Education in the British Caribbean: The Legacy of the
Nineteenth Century’, in E. Miller (ed.), Educational Reform in the Com-
monwealth Caribbean, Washington, DC: Organization of American
States, pp. 25-45.

Lefébure, George (1949). Education for Citizenship in Mauritius, Port Louis:
General Printing and Stationery Company.

López, Kathleen (2013). Chinese Cubans: A Transnational History, Chapel
Hill, North Carolina: University of North Carolina Press.



INDENTURED LABOUR AND COLONIAL EDUCATION 117

Lucas, Raoul (1986). L’Engagisme Indien a la Réunion, Sainte-Clotilde: Centre
de Recherche Indianocéanique.

Mayhew, Arthur (1938). Education in the Colonial Empire, London: Longmans,
Green and Co.

Meller, Norman (1948). Hawaii’s English Standard Schools, Legislative Refer-
ence Bureau, Report No. 3, 1948. Honolulu: University of Hawai‘i.

Miller, Nicholas B. (2020). ‘Trading Sovereignty and Labour: The Consular
Network of Nineteenth-Century Hawai‘i’, The International History
Review, 42(2), pp. 260-77.

Paul, Una M., Evelyn M. Hamilton and Randolph A. Williams (1986). ‘Parti-
cipation of Local Communities in the Financing of Education in Guyana’,
Prospects: Quarterly Review of Education, 16, pp. 377-8.

Pirbhal, Mariam (2009). Mythologies of Migration, Vocabularies of Indenture:
Novels of the South Asian Diaspora in Africa, the Caribbean, South-East
Asia and the Pacific Rim, Toronto: University of Toronto Press.

Ramsamy, Jean-Régis (2012). Les Travailleurs Indiens sous contrat à La Réunion
(1848-1948): entre le retour programmé et le début des intégrations. Saint-
Denis: Université de la Réunion.

Rodney, Walter (1972). How Europe Underdeveloped Africa, Washington DC:
Howard University Press.

Russell, John (1887). The Schools of Greater Britain: Sketches of the Educational
System of the Colonies and India, London: William Collins and Sons.

Swartz, Rebecca and Peter Kallaway (2018). ‘Editorial: Imperial, Global and
Local in Histories of Colonial Education’, History of Education, 47(3),
pp. 362-7.

Tavola, Helen (1991). Secondary Education in Fiji: A Key to the Future, Suva:
University of the South Pacific.

Van Stipriaan, Alex (1998). ‘Between State and Society: Education in Suriname,
1850-1950’, in N. Randeraad (ed.), Mediators between State and Society,
Hilversum: Verloren Publishers, pp. 57-86.

Vaxelaire, Daniel (1999). Le Grand Livre de l’histoire de la Réunion de 1848 à
2000, Vol. 2, de 1848 à l’an 2000. Saint-Denis: Editions ORPHIE.

Venabot, Aaron and Phyllis Riddle (1998). ‘The Expansion of Primary Edu-
cation, 1870-1940: Trends and Issues’, Sociology of Education, 61(3),
pp. 191-210.

Watson, Keith (1993). ‘Rulers and Ruled: Racial Perceptions, Curriculum
and Schooling in Colonial Malaya and Singapore’, in J.A. Mangan (ed.),
The Imperial Curriculum: Racial Images and Education in the British
Colonial Experience, London and New York: Routledge, pp. 147-74.



118 NICHOLAS B. MILLER

Whitehead, Clive (2003). Colonial Educators: The British Indian and Colonial
Education Service, 1858-1983, London: I.B. Tauris Publishers.

—— (1988). ‘British Colonial Education Policy: A Synonym for Cultural
Imperialism’, in J.A. Mangan (ed.), Benefits Bestowed? Education and
British Imperialism, Manchester: Manchester University Press, pp. 211-30.



INDENTURED LABOUR AND COLONIAL EDUCATION 119

II

POST-SLAVERY AND POST-INDENTURE
IDENTITIES





<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.6
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /2PeasDramaQueen
    /3dsSwastikBoldNormal
    /3dsSwastikNormal
    /3dsTitleNormal
    /AachenBT-Bold
    /AachenBT-Roman
    /Adorable-
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AgencyFB-Bold
    /AgencyFB-Reg
    /Akbar-Bold
    /Akbar-BoldItalic
    /Akbar-Normal
    /Albertus-ExtraBold
    /Albertus-Medium
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /AlexeiCopperplate
    /Algerian
    /Amar-BoldItalic
    /AmericanaBT-Bold
    /AmericanaBT-ExtraBold
    /AmericanaBT-ExtraBoldCondensed
    /AmericanaBT-Italic
    /AmericanaBT-Roman
    /AmericanTextBT-Regular
    /AmerTypewriterITCbyBT-Bold
    /AmerTypewriterITCbyBT-BoldCond
    /AmerTypewriterITCbyBT-Light
    /AmerTypewriterITCbyBT-LightCond
    /AmerTypewriterITCbyBT-MedCond
    /AmerTypewriterITCbyBT-Medium
    /AnmolLipi
    /Anthony-Normal
    /AntiqueOlive
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Apple-Chancery
    /Arabian-Normal
    /Arabia-Normal
    /Arial-Black
    /Arial-BlackItalic
    /Arial-BoldItalicMT
    /Arial-BoldMT
    /Arial-ItalicMT
    /ArialMT
    /ArialNarrow
    /ArialNarrow-Bold
    /ArialNarrow-BoldItalic
    /ArialNarrow-Italic
    /ArialRoundedMTBold
    /ArialUnicodeMS
    /Astrology-Symbols
    /AstronBoy
    /AU
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /AvantGardeITCbyBT-Book
    /AvantGardeITCbyBT-BookOblique
    /AvantGardeITCbyBT-Medium
    /AvantGardeITCbyBT-MediumOblique
    /BakerSignetBT-Roman
    /BalloonBT-Bold
    /BalloonBT-ExtraBold
    /BalloonBT-Light
    /BaskOldFace
    /BauerBodoniBT-Black
    /BauerBodoniBT-BlackCondensed
    /BauerBodoniBT-BlackItalic
    /BauerBodoniBT-Bold
    /BauerBodoniBT-BoldCondensed
    /BauerBodoniBT-BoldItalic
    /BauerBodoniBT-Italic
    /BauerBodoniBT-Roman
    /BauerBodoniBT-Titling
    /BauerBodoniBT-TitlingNo2
    /Bauhaus93
    /BellGothicBT-Black
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellMT
    /BellMTBold
    /BellMTItalic
    /Bembo
    /Bembo-BoldItalic
    /Bembo-Italic
    /BergellLetPlain
    /BerlinSansFB-Bold
    /BerlinSansFBDemi-Bold
    /BerlinSansFB-Reg
    /BernardMT-Condensed
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BlackadderITC-Regular
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /BodoniMT
    /BodoniMTBlack
    /BodoniMTBlack-Italic
    /BodoniMT-Bold
    /BodoniMT-BoldItalic
    /BodoniMTCondensed
    /BodoniMTCondensed-Bold
    /BodoniMTCondensed-BoldItalic
    /BodoniMTCondensed-Italic
    /BodoniMT-Italic
    /BodoniMTPosterCompressed
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /BodonPoster
    /BookAntiqua
    /BookAntiqua-Bold
    /BookAntiqua-BoldItalic
    /BookAntiqua-Italic
    /Bookman-Demi
    /Bookman-DemiItalic
    /BookmanITCbyBT-Bold
    /BookmanITCbyBT-BoldItalic
    /BookmanITCbyBT-Demi
    /BookmanITCbyBT-DemiItalic
    /BookmanITCbyBT-Light
    /BookmanITCbyBT-LightItalic
    /BookmanITCbyBT-Medium
    /BookmanITCbyBT-MediumItalic
    /Bookman-Light
    /Bookman-LightItalic
    /BookmanOldStyle
    /BookmanOldStyle-Bold
    /BookmanOldStyle-BoldItalic
    /BookmanOldStyle-Italic
    /BookshelfSymbolSeven
    /BradleyHandITC
    /BritannicBold
    /Broadway
    /Brush445BT-Regular
    /Brush738BT-RegularA
    /BrushScriptBT-Regular
    /BrushScriptMT
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Calibri
    /Calibri-Bold
    /Calibri-BoldItalic
    /Calibri-Italic
    /CalifornianFB-Bold
    /CalifornianFB-Italic
    /CalifornianFB-Reg
    /CalisMTBol
    /CalistoMT
    /CalistoMT-BoldItalic
    /CalistoMT-Italic
    /Calligraphic421BT-RomanB
    /Calligraphic810BT-Italic
    /Calligraphic810BT-Roman
    /Cambria
    /Cambria-Bold
    /Cambria-BoldItalic
    /Cambria-Italic
    /CambriaMath
    /Candara
    /Candara-Bold
    /Candara-BoldItalic
    /Candara-Italic
    /Candid
    /Castellar
    /Centaur
    /Centennial-Black
    /Centennial-BlackItalic
    /Centennial-Bold
    /Centennial-BoldItalic
    /Centennial-Italic
    /Centennial-Light
    /Centennial-LightItalic
    /Centennial-Roman
    /Century
    /Century725BT-Black
    /Century725BT-Bold
    /Century725BT-BoldCondensed
    /Century725BT-Italic
    /Century725BT-Roman
    /Century725BT-RomanCondensed
    /Century731BT-BoldA
    /Century731BT-BoldItalicA
    /Century731BT-ItalicA
    /Century731BT-RomanA
    /CenturyGothic
    /CenturyGothic-Bold
    /CenturyGothic-BoldItalic
    /CenturyGothic-Italic
    /CenturySchoolbook
    /CenturySchoolbook-Bold
    /CenturySchoolbook-BoldItalic
    /CenturySchoolbook-Italic
    /CGOmega
    /CGOmega-Bold
    /CGOmega-BoldItalic
    /CGOmega-Italic
    /CGTimes
    /CGTimes-Bold
    /CGTimes-BoldItalic
    /CGTimes-Italic
    /Chandini-Bold
    /Chandini-BoldItalic
    /Chandini-Normal
    /Chandini-NormalItalic
    /Chicago
    /Chiller-Regular
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Condensed-Bold
    /Clarendon-Light
    /ClearfaceITCbyBT-Black
    /ClearfaceITCbyBT-BlackItalic
    /ClearfaceITCbyBT-Bold
    /ClearfaceITCbyBT-BoldItalic
    /ClearfaceITCbyBT-Contour
    /ClearfaceITCbyBT-Heavy
    /ClearfaceITCbyBT-HeavyItalic
    /ClearfaceITCbyBT-Regular
    /ClearfaceITCbyBT-RegularItalic
    /ColonnaMT
    /ComicSansMS
    /ComicSansMS-Bold
    /Consolas
    /Consolas-Bold
    /Consolas-BoldItalic
    /Consolas-Italic
    /Constantia
    /Constantia-Bold
    /Constantia-BoldItalic
    /Constantia-Italic
    /CooperBlack
    /CooperBlackItalic
    /CooperBlack-Italic
    /CopperplateGothic-Bold
    /CopperplateGothic-Light
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Corbel
    /Corbel-Bold
    /Corbel-BoldItalic
    /Corbel-Italic
    /Coronet
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /CourierNewPS-BoldItalicMT
    /CourierNewPS-BoldMT
    /CourierNewPS-ItalicMT
    /CourierNewPSMT
    /Courier-Oblique
    /Critter
    /CurlzMT
    /Dauphin-Normal
    /DeVinneBT-Italic
    /DeVinneBT-ItalicText
    /DeVinneBT-Roman
    /DeVinneBT-Text
    /dingbats-Thin
    /DomBoldBT-Regular
    /DomCasualBT-Regular
    /DomDiagonalBT-Bold
    /DomDiagonalBT-Regular
    /DV_Divya-Bold
    /DV_Divya-BoldItalic
    /DV1-TTSurekhBold
    /DV1-TTSurekhBoldItalic
    /DV1-TTSurekhItalic
    /DV1-TTSurekhNormal
    /DV1-TTVasundharaBold
    /DV1-TTVasundharaNormal
    /DV-Prakash-Bold
    /DV-Prakash-BoldItalic
    /DV-Prakash-Normal
    /DV-Surekh-Bold
    /DV-Sushil-Bold
    /DV-Sushil-BoldItalic
    /DV-TTSurekhBold
    /DV-TTSurekhBoldItalic
    /DV-TTSurekhEN-Bold
    /DV-TTSurekhEN-BoldItalic
    /DV-TTSurekhEN-Italic
    /DV-TTSurekhEN-Normal
    /DV-TTSurekhItalic
    /DV-TTSurekhNormal
    /DV-TTVasundharaBold
    /DV-TTVasundharaNormal
    /EdwardianScriptITC
    /Electrik
    /Elephant-Italic
    /Elephant-Regular
    /English111AdagioBT-Regular
    /English111PrestoBT-Regular
    /English111VivaceBT-Regular
    /EngraversGothicBT-Regular
    /EngraversMT
    /EngraversOldEnglishBT-Bold
    /EngraversOldEnglishBT-Regular
    /EngraversRomanBT-Bold
    /EngraversRomanBT-Regular
    /ErasITC-Bold
    /ErasITC-Demi
    /ErasITC-Light
    /ErasITC-Medium
    /EstrangeloEdessa
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldExtendedTwo
    /Eurostile-ExtendedTwo
    /ExPonto-Regular
    /FelixTitlingMT
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Light
    /FeniceITCbyBT-LightItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /FeniceITCbyBT-Ultra
    /FeniceITCbyBT-UltraItalic
    /FootlightMTLight
    /Formata-Condensed
    /Formata-Light
    /Formata-LightCondensed
    /ForteMT
    /FranklinGothic-Book
    /FranklinGothic-BookItalic
    /FranklinGothicBT-ExtraCondensed
    /FranklinGothicBT-Italic
    /FranklinGothicBT-Roman
    /FranklinGothicBT-RomanCondensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiCond
    /FranklinGothic-DemiItalic
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItalic
    /FranklinGothicITCbyBT-Book
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothicITCbyBT-MedItal
    /FranklinGothicITCbyBT-Medium
    /FranklinGothic-Medium
    /FranklinGothic-MediumCond
    /FranklinGothic-MediumItalic
    /Freehand471BT-Regular
    /Freehand521BT-RegularC
    /Freehand575BT-RegularB
    /Freehand591BT-RegularA
    /FreestyleScript-Regular
    /FrenchScriptMT
    /FrizQuadrataITCbyBT-Bold
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /FrutigerBold
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /FrutigerItalic
    /Frutiger-Italic
    /FrutigerLight
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /FrutigerRoman
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-Condensed
    /Futura-CondensedBold
    /Futura-CondensedBoldOblique
    /Futura-CondensedExtraBold
    /Futura-CondensedLight
    /Futura-CondensedLightOblique
    /Futura-CondensedOblique
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /Galleria-Normal
    /GalliardITCbyBT-Black
    /GalliardITCbyBT-BlackItalic
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /GalliardITCbyBT-Ultra
    /GalliardITCbyBT-UltraItalic
    /Garamond
    /Garamond-Antiqua
    /Garamond-Bold
    /Garamond-Halbfett
    /Garamond-Italic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Gautami
    /Geneva
    /Georgia
    /Georgia-Bold
    /Georgia-BoldItalic
    /Georgia-Italic
    /Gigi-Regular
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSansMT
    /GillSansMT-Bold
    /GillSansMT-BoldItalic
    /GillSansMT-Condensed
    /GillSansMT-ExtraCondensedBold
    /GillSansMT-Italic
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /GloucesterMT-ExtraCondensed
    /Goudy
    /GoudyBlackSSiExtraBold
    /Goudy-Bold
    /Goudy-BoldItalic
    /GoudyCatalogueBT-Regular
    /Goudy-ExtraBold
    /GoudyHandtooledBT-Regular
    /Goudy-Heavyface
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /Goudy-HeavyfaceItalic
    /GoudyHilightsSSi
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudyOldStyleT-Bold
    /GoudyOldStyleT-Italic
    /GoudyOldStyleT-Regular
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudySSi
    /GoudySSi-Black
    /GoudySSi-BlackItalic
    /GoudySSiBold
    /GoudySSiBoldItalic
    /GoudySSi-BoldOldStyleFigures
    /GoudySSiItalic
    /GoudySSi-ItalicOldStyleFigures
    /GoudySSi-SmallCaps
    /GoudyStout
    /GurmukhiLys-020
    /GurmukhiLys-020Wide
    /Haettenschweiler
    /HarlowSolid
    /Harrington
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Compressed
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-ExtraCompressed
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /Helvetica-Oblique
    /Helvetica-UltraCompressed
    /HighTowerText-Italic
    /HighTowerText-Reg
    /HoboRoman
    /HoeflerText-Black
    /HoeflerText-BlackItalic
    /HoeflerText-Italic
    /HoeflerText-Ornaments
    /HoeflerText-Regular
    /Howard_Fat-Light
    /Howard-Light
    /HTChanakya
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist531BT-BlackA
    /Humanist531BT-BoldA
    /Humanist531BT-RomanA
    /Humanist531BT-UltraBlackA
    /Humanist777BT-BlackB
    /Humanist777BT-BlackCondensedB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldCondensedB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ExtraBlackB
    /Humanist777BT-ExtraBlackCondB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightCondensedB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Humanist777BT-RomanCondensedB
    /Humanist970BT-BoldC
    /Humanist970BT-RomanC
    /HumanistSlabserif712BT-Black
    /HumanistSlabserif712BT-Bold
    /HumanistSlabserif712BT-Italic
    /HumanistSlabserif712BT-Roman
    /HuxleyVerticalBT-Regular
    /Impact
    /ImprintMT-Shadow
    /InformalRoman-Regular
    /JansonText-Bold
    /JansonText-BoldItalic
    /JansonText-Italic
    /JansonText-Roman
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /Jokerman-Regular
    /JuiceITC-Regular
    /KabelBd
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /KalaBold
    /KalaNormal
    /Kartika
    /KristenITC-Regular
    /Kruthi-TamilAstro
    /Kruti-Astro
    /KrutiDev010
    /KrutiDev010BoldItalic
    /KrutiDev010Condensed
    /KrutiDev010Italic
    /KrutiDev010Thin
    /KrutiDev020Bold
    /KrutiDev020Italic
    /KunstlerScript
    /Latha
    /LatinWide
    /LcdD
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Italic
    /LetterGothic-Slanted
    /Lithos-Black
    /Lithos-Regular
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaBright
    /LucidaBright-Demi
    /LucidaBright-DemiItalic
    /LucidaBright-Italic
    /LucidaCalligraphy-Italic
    /LucidaConsole
    /LucidaFax
    /LucidaFax-Demi
    /LucidaFax-DemiItalic
    /LucidaFax-Italic
    /LucidaHandwriting-Italic
    /LucidaSans
    /LucidaSans-Demi
    /LucidaSans-DemiItalic
    /LucidaSans-Italic
    /LucidaSans-Typewriter
    /LucidaSans-TypewriterBold
    /LucidaSans-TypewriterBoldOblique
    /LucidaSans-TypewriterOblique
    /LucidaSansUnicode
    /Magneto-Bold
    /MaiandraGD-Regular
    /Mangal-Regular
    /Marigold
    /MaturaMTScriptCapitals
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MetaBold-Caps
    /MetaBold-CapsExpert
    /MetaBold-Expert
    /MetaBold-Italic
    /MetaBold-ItalicCaps
    /MetaBold-ItalicCapsExpert
    /MetaBold-ItalicExpert
    /MetaBoldLF-Caps
    /MetaBoldLF-Italic
    /MetaBoldLF-ItalicCaps
    /MetaBoldLF-Roman
    /MetaBold-Roman
    /MetaBook-Roman
    /MetaNormalLF-Roman
    /MicrosoftSansSerif
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /Minion-Ornaments
    /Mistral
    /MMaArrow-Bold
    /MMaArrow-Regular
    /MMaBinary-Bold
    /MMaBinary-Regular
    /MMaCenturyB-BoldItalic
    /MMaCenturyB-Italic
    /MMaCentury-Bold
    /MMaCentury-BoldItalic
    /MMaCentury-Italic
    /MMaCenturyJB-BoldItalic
    /MMaCenturyJB-Italic
    /MMaCenturyJ-BoldItalic
    /MMaCenturyJ-Italic
    /MMaCentury-Regular
    /MMaEtc-Bold
    /MMaEtc-Regular
    /MMaExtra-Bold
    /MMaExtra-Regular
    /MMaFermat-Bold
    /MMaFermat-Regular
    /MMaFraktur-Bold
    /MMaFraktur-Regular
    /MMaGauss-Bold
    /MMaGauss-Regular
    /MMaGreekB-BoldItalic
    /MMaGreekB-Italic
    /MMaGreek-Bold
    /MMaGreek-BoldItalic
    /MMaGreek-Italic
    /MMaGreek-Regular
    /MMaNegate-Bold
    /MMaNegate-Regular
    /MMaPascal-Bold
    /MMaPascal-Regular
    /MMaRelation-Bold
    /MMaRelation-Regular
    /MMArrow
    /MMaTextBook-Bold
    /MMaTextBook-BoldItalic
    /MMaTextBook-Italic
    /MMaTextBook-Regular
    /MMaVariableA-Bold
    /MMaVariableA-Regular
    /MMaVariableB-Bold
    /MMaVariable-Bold
    /MMaVariableB-Regular
    /MMaVariableC-Bold
    /MMaVariableC-Regular
    /MMaVariableD-Bold
    /MMaVariableD-Regular
    /MMaVariable-Regular
    /Modern20BT-ItalicB
    /Modern20BT-RomanB
    /Modern880BT-Italic
    /Modern880BT-Roman
    /Modern-Regular
    /Monaco
    /MonaLisa-Recut
    /MonotypeCorsiva
    /MS-Gothic
    /MS-Mincho
    /MSOutlook
    /MSReferenceSansSerif
    /MSReferenceSpecialty
    /MusicalSymbols-Normal
    /MVBoli
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-Italic
    /Myriad-Roman
    /Myriad-Tilt
    /Nalandabas
    /NalandabasItalic
    /Nalandagara
    /NalandagaraBold
    /NalandagaraBoldItalic
    /NalandagaraItalic
    /Naurang-Bold
    /Naurang-BoldItalic
    /Naurang-Italic
    /Naurang-Normal
    /NewCenturySchlbk-Bold
    /NewCenturySchlbk-BoldItalic
    /NewCenturySchlbk-Italic
    /NewCenturySchlbk-Roman
    /NewYork
    /NiagaraEngraved-Reg
    /NiagaraSolid-Reg
    /Nueva-BoldExtended
    /Nueva-Roman
    /OCRAExtended
    /OldEnglishTextMT
    /Onyx
    /Optima
    /Optima-Bold
    /Optima-BoldItalic
    /Optima-Italic
    /Optima-Thin
    /OrbitBbyBT-Regular
    /Oxford
    /PalaceScriptMT
    /Palatino-Bold
    /Palatino-BoldItalic
    /Palatino-Italic
    /PalatinoLinotype-Bold
    /PalatinoLinotype-BoldItalic
    /PalatinoLinotype-Italic
    /PalatinoLinotype-Roman
    /Palatino-Roman
    /Papyrus-Regular
    /Parchment-Regular
    /Perpetua
    /Perpetua-Bold
    /Perpetua-BoldItalic
    /Perpetua-Italic
    /PerpetuaTitlingMT-Bold
    /PerpetuaTitlingMT-Light
    /Playbill
    /Poetica-ChanceryI
    /PoorRichard-Regular
    /Pristina-Regular
    /Raavi
    /RageItalic
    /Raghu8
    /Ravie
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Condensed
    /Rockwell-CondensedBold
    /Rockwell-ExtraBold
    /Rockwell-Italic
    /Rupee
    /RupeeForadian
    /Sabon-Bold
    /Sabon-BoldItalic
    /Sabon-Italic
    /Sabon-Roman
    /Sanvito-Light
    /Sanvito-Roman
    /Script
    /ScriptMTBold
    /SegoeUI
    /SegoeUI-Bold
    /SegoeUI-BoldItalic
    /SegoeUI-Italic
    /Serpentine-Bold
    /Serpentine-BoldOblique
    /Serpentine-Medium
    /ShelleyAllegroBT-Regular
    /ShelleyAndanteBT-Regular
    /ShelleyVolanteBT-Regular
    /Shiva-Bold
    /Shiva-Normal
    /ShowcardGothic-Reg
    /SHREE850
    /SHREE852
    /SHREE865
    /SHREE899
    /Shruti
    /SnapITC-Regular
    /SnellBT-Black
    /SnellBT-Bold
    /SnellBT-Regular
    /Staccato222BT-Regular
    /Staccato555BT-RegularA
    /StempelGaramond-Bold
    /StempelGaramond-BoldItalic
    /StempelGaramond-Italic
    /StempelGaramond-Roman
    /Stencil
    /StoneSerif
    /StoneSerif-Bold
    /StoneSerif-BoldItalic
    /StoneSerif-Italic
    /StoneSerif-Semibold
    /StoneSerif-SemiboldItalic
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackNo2
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Swiss911BT-Compressed
    /Swiss911BT-ExtraCompressed
    /Swiss911BT-UltraCompressed
    /Swiss921BT-RegularA
    /Swiss924BT-RegularB
    /Sylfaen
    /Symbol
    /Taffy
    /Tahoma
    /Tahoma-Bold
    /TempusSansITC
    /Times-Bold
    /Times-BoldItalic
    /Times-Italic
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-BoldMT
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
    /Times-Roman
    /Trebuchet-BoldItalic
    /TrebuchetMS
    /TrebuchetMS-Bold
    /TrebuchetMS-Italic
    /Tunga-Regular
    /TwCenMT-Bold
    /TwCenMT-BoldItalic
    /TwCenMT-Condensed
    /TwCenMT-CondensedBold
    /TwCenMT-CondensedExtraBold
    /TwCenMT-Italic
    /TwCenMT-Regular
    /Univers
    /Univers-Bold
    /Univers-BoldExt
    /Univers-BoldExtObl
    /Univers-BoldItalic
    /Univers-BoldOblique
    /Univers-Condensed
    /Univers-CondensedBold
    /Univers-Condensed-Bold
    /Univers-Condensed-BoldItalic
    /Univers-CondensedBoldOblique
    /Univers-Condensed-Medium
    /Univers-Condensed-MediumItalic
    /Univers-CondensedOblique
    /Univers-Extended
    /Univers-ExtendedObl
    /UniversityRomanBT-Bold
    /UniversityRomanBT-Regular
    /Univers-Light
    /Univers-LightOblique
    /Univers-Medium
    /Univers-MediumItalic
    /Univers-Oblique
    /UnivRoman
    /Utopia-Italic
    /Utopia-Regular
    /Utopia-Semibold
    /Utopia-SemiboldItalic
    /Verdana
    /Verdana-Bold
    /Verdana-BoldItalic
    /Verdana-Italic
    /VinerHandITC
    /Viva-BoldExtraExtended
    /Vivaldii
    /Viva-Regular
    /VladimirScript
    /Vrinda
    /Webdings
    /Willow
    /Wingdings2
    /Wingdings3
    /Wingdings-Regular
    /ZapfChancery-MediumItalic
    /ZapfDingbats
    /ZapfDingbatsITCbyBT-Regular
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
    /ZWAdobeF
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


