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RESUME

A transformacdo do panorama educacional com o advento das plataformas online é
evidente, especialmente no contexto do ensino de linguas a nivel global. O portugués,
enriquecido pela sua vasta diversidade cultural, emerge como uma lingua de destaque nesse
cenario. Contudo, ao focalizarmos especificamente no ensino do portugués online, uma lingua
permeada por distintas variacdes regionais, surge uma lacuna significativa de pesquisa. Essa
lacuna reside na falta de estudos abrangentes que explorem em profundidade as motivacdes e
perspectivas dos alunos ao trilhar sua propria jornada de aprendizagem neste contexto virtual.
Compreender essas motivacGes e perspectivas torna-se essencial para aprimorar os métodos de
ensino e atender aos objetivos individuais dos alunos, promovendo, assim, uma aquisi¢cdo mais
eficaz e enriquecedora da lingua portuguesa. Este estudo busca preencher essa lacuna crucial
na pesquisa, buscando insights valiosos para otimizar o ensino da lingua portuguesa no

ambiente online.

Este estudo sintetiza uma andlise abrangente, lancando luz sobre aspectos diferenciados
da aprendizagem de linguas online, através da compreensdo das motivagdes e perspectivas dos
alunos. Os dados foram recolhidos a partir das percepg¢des dos alunos, revelando um panorama
diversificado de motivagdes intrinsecamente ligadas a experiéncias anteriores de aprendizagem

de linguas, antecedentes culturais e objetivos individuais.

Através de entrevistas qualitativas aprofundadas através de um roteiro semi-estruturado
com os aprendizes A, B, C e D, o estudo esclarece as diversas motivaces que levam os
individuos a participar nesta jornada de aprendizagem digital. Flexibilidade, conveniéncia,
aspiraces de viagem, intriga cultural e ambigdes profissionais foram identificadas como
motivadores primarios, alinhando-se com teorias estabelecidas de aprendizagem de linguas. O

conhecimento de idiomas proximos a Lingua Portuguesa foi um factor segundario levantado



nessa pesquisa. Este estudo aponta a influéncia da experiéncia anterior de aprendizagem de
linguas na confianca e na facilidade dos alunos em adquirir o nivel de Portugués almejado,
destacando a necessidade de adaptar os ambientes de aprendizagem as origens e interesses dos
alunos. Além disso, reconhece as vantagens e desafios inerentes a aprendizagem online,

sublinhando a importancia de adaptar estratégias para otimizar a experiéncia de aprendizagem.

Compreender as complexidades das motivacdes e perspectivas dos alunos é
fundamental para desenvolver abordagens pedagdgicas eficazes e designs de cursos para a
aprendizagem online da lingua portuguesa de uma forma mais eficiente e duravel. A interacdo
de motivacgOes, caracteristicas individuais e percepcbes de vantagens e desafios orienta a
criacdo de experiéncias de aprendizagem enriquecedoras, promovendo o envolvimento e a
proficiéncia entre os alunos na era digital. Por fim esta pesquisa visa uma maior exploragdo dos
aspectos psicoldgicos e pedagdgicos como potenciais para aprofundar a nossa compreensdo
desta paisagem dinamica. Defende-se percursos de aprendizagem personalizados,
culturalmente infundidos e flexiveis que ressoem com as motivac@es dos alunos e enriquecam
a sua jornada de aprendizagem da lingua portuguesa. Estas consideragdes sdo cruciais para a

concepcdo de cursos de lingua portuguesa online eficazes e envolventes.



ABSTRACT

This master thesis delves into the motivations and perspectives of online Portuguese
language learners through extensive qualitative interviews with four diverse individuals
(Learners A, B, C, and D). The research investigates the primary motivations driving
individuals to learn Portuguese online, revealing crucial factors such as flexibility, enjoyment,
travel interests, self-improvement, tailored learning experiences, and career aspirations.
Learners' perceptions of the advantages and challenges of online learning, emphasizing
flexibility, tailored experiences, and the abundance of learning resources, are explored.
Additionally, the study analyzes the influence of individual learner characteristics, particularly
prior language learning experience, cultural background, and personal goals, in shaping
motivations and perspectives. The findings highlight the need for tailored course design to align
with learners’ motivations, fostering engagement and satisfaction. Recommendations
encompass personalized learning paths, integration of cultural elements, flexible learning
options, technological integration, and the importance of one-on-one interaction.
Understanding and incorporating these insights are crucial for effective online Portuguese
language course design and pedagogy, ultimately enhancing learners' proficiency and

engagement in the digital age.

Keywords: Motivations, Perceptions, Online, Portuguese, Foreign Language.
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INTRODUCTION

As our world continues to shrink through technology and globalization, the ability to
communicate in multiple languages is invaluable. Understanding why learners are motivated
to study a foreign language contributes to the development of individuals who are globally

competent and able to engage in cross-cultural communication with confidence.

The field of language education has witnessed a profound transformation with the
advent of online learning platforms and digital resources. In today’s interconnected world, the
demand for acquiring proficiency in foreign languages has experienced a notable upswing, with
Portuguese standing out as a prominent target language for learners on a global scale
(Kawaguchi, 2016). The importance of learning languages in an interconnected world is
emphasized by authors such as Byram, who underscores the role of intercultural
communicative competence in language education (Byram, 1997). The surge in interest in
Portuguese as a foreign language aligns with the broader trend of globalization, prompting
learners to seek proficiency in languages that are strategically significant in international

communication and trade (Seidlhofer, 2011).

While there is a growing body of research examining language learning motivations
and perspectives, there remains a noticeable gap in the literature concerning online learners of
Portuguese as a foreign language. Indeed, the majority of research in the domain of language
learning and education has historically centered around widely learned languages like English,
Spanish, or French (Hornberger & Johnson, 2007). These languages have traditionally held
significant global importance, both as widely spoken native languages and as influential
languages in various domains, including commerce, diplomacy, and academia. Consequently,
much of the pedagogical and theoretical frameworks in language education have been tailored

to these languages. However, with the changing dynamics of globalization and the emergence
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of diverse linguistic needs, there is a growing recognition of the importance of studying and
understanding the pedagogical approaches and challenges associated with less commonly
learned languages, including Portuguese. This has resulted in a limited exploration of the
diverse motivations that drive individuals to learn Portuguese, a language with unique cultural

and regional variations.

The rapid growth of online education platforms underscores the urgency to examine
how the digital learning landscape shapes the motivations and perspectives of learners. Existing
scholarly works frequently overlook the specific challenges and advantages faced by learners
of languages, notably those immersed in the study of Portuguese, within the online realm
(Moore & Kearsley, 2012). Portuguese, a widely spoken language not only in Portugal but also
substantially in Brazil and various other countries, has garnered heightened attention from
language learners. This increased interest in learning Portuguese as a foreign language has led
to a significant expansion of online courses and resources meticulously crafted to address the

unique requirements of learners striving to attain proficiency in this language (Dudeney, 2013).

In today's increasingly interconnected world, the study of foreign languages has never
been more relevant or important. Among the diverse array of languages attracting learners
worldwide, Portuguese has emerged as a language of interest for many. As the number of online
learners of Portuguese as a foreign language continues to grow, so too does the importance of
understanding the motivations and perspectives that drive individuals on this linguistic journey.
Language and culture are intrinsically linked. Understanding learners' perspectives can help
educators address cultural nuances and sensitivities in the curriculum. By doing so, they foster
a deeper appreciation for the Portuguese-speaking world, making the language-learning

experience richer and more meaningful.
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Despite the availability of these online resources, | have done a long research on
academic platforms, such as Google Scholar, academic journals, and virtual university libraries
and it has shown that little research has been done into motivations and perspectives that drive
learners in their pursuit of Portuguese language acquisition within the online learning
environment. Understanding the motivations and perspectives of learners is crucial for
educators, instructional designers, and policymakers to enhance the effectiveness of online
Portuguese language learning programs and to tailor them to meet the diverse needs and

expectations of learners. This study seeks to address the following key questions:

1. What are the primary motivations that compel individuals to embark on the journey

of learning Portuguese as a foreign language in the online context?

2. How do learners perceive the advantages and challenges of online Portuguese
language learning, and how do these perceptions influence their learning experiences

and outcomes?

3. What role do individual learner characteristics, such as prior language learning
experience, cultural background, and personal goals, play in shaping motivations and

perspectives toward online Portuguese language learning?

4. What implications do the motivations and perspectives of learners have for the design

of effective and engaging online Portuguese language courses and resources?

To address these questions, this research aims to conduct a comprehensive examination
of the motivations driving learners to choose online platforms for Portuguese language
acquisition and explore their attitudes, preferences, and perceived obstacles within this virtual

learning environment.
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By shedding light on these critical aspects, this study seeks to provide insights that can
inform the development of more tailored, effective, and culturally sensitive online Portuguese
language learning resources and strategies, ultimately facilitating the acquisition of Portuguese

as a foreign language in the online context.

Language learning can be challenging, and learners often encounter obstacles on their
path to fluency. By understanding the motivations of Portuguese learners, educators can
identify these barriers and work to dismantle them. Whether it is providing additional support
or adjusting the curriculum, this knowledge can be a powerful tool in improving retention rates
and overall success. Knowing why learners are motivated to study Portuguese also allows these
entities to allocate resources more effectively. If a significant number of learners are interested
in Portuguese for travel or business purposes, resources can be concentrated on developing

content relevant to these needs.

One of the most compelling reasons for diving into the motivations of online learners
is the potential for more personalized learning. When educators comprehend why students
choose to study Portuguese, they can tailor their teaching methods and content to align with
the learners' goals and interests. This personalized approach can breathe new life into language
acquisition, making it more engaging, enjoyable, and, ultimately, successful. Anderson, C. A.,
& Hidi, S. (1988) say "Interest and learning in the classroom: The effects of choice and intrinsic
motivation.” Contemporary Educational Psychology, 13(3), 312-322. This aligns with the
notion that understanding learners' motivations, in this case, choosing to study Portuguese,
allows educators to tailor content accordingly, fostering a more personalized and engaging

learning experience.

Ultimately, understanding learner motivations can lead to more effective language

instruction. When instructors are aware of why students are studying Portuguese, they can
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design curricula and teaching strategies that foster greater enthusiasm, commitment, and

achievement in language learning.

The significance of understanding the motivations and perspectives of online learners
of Portuguese as a foreign language cannot be overstated. It benefits learners, educators,
institutions, and society as a whole. It paves the way for a more personalized, successful, and
culturally enriched language learning journey, and it equips individuals with the skills and
understanding needed to thrive in our interconnected world. So, whether you are a language
learner, an educator, or a policymaker, remember that by understanding the "why" behind
Portuguese language learning, you are contributing to a more vibrant and interconnected global

community.

The motivations and perspectives of learners studying Portuguese in different
geographical contexts may differ significantly from those learning it in traditional classroom

settings. Understanding these distinctions is crucial for effective language education.

The little research on the motivations of online learners of Portuguese has implications
for language pedagogy. Without a comprehensive understanding of what drives learners to
study Portuguese online, educators may struggle to design effective online language courses

tailored to the unigue needs and goals of these learners.

Understanding the intricacies of language learning motivation is essential for both
educators and learners. Several prominent theories shed light on this complex topic. Deci and
Ryan's Self-Determination Theory emphasizes intrinsic motivation, highlighting the
importance of personal fulfillment and autonomy in language learning (Deci & Ryan, 1985).
In contrast, the Expectancy-Value Theory (Eccles & Wigfield 2002), underscores the
significance of learners' beliefs in their ability to succeed and the perceived value of language

learning. Vygotsky's Social-Cultural Theory underscores the role of social interaction and
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cultural context, emphasizing the value of connecting with others and engaging in shared

cultural experiences (Vygotsky, 1978).

Goal-oriented theorists, like Locke and Latham (2002), stress the importance of setting
specific, achievable language learning objectives to maintain motivation. Additionally,
Csikszentmihalyi's Flow Theory argues that learners are most motivated when they achieve a
state of deep engagement, where the challenge level aligns with their skills (Csikszentmihalyi,
1990). Combining these theories offers a comprehensive view of language learning motivation,
embracing intrinsic and extrinsic factors, individual and social dimensions, goal setting, and
the pursuit of flow experiences. Although these theories are not Portuguese language learning
specific but more focused on general language learning motivation | bring them here because
of their relevance to the field of studies. Ultimately, this synthesis provides a holistic

understanding that can inform effective language learning practices.

As Portuguese continues to gain prominence as a global language, it is imperative to
explore how learners' motivations for studying it relate to their intentions for cross-cultural
communication. The literature hampers our ability to prepare individuals for meaningful

intercultural exchanges in the Portuguese-speaking world.

Addressing the little research is essential not only for providing a more comprehensive
understanding of language learning motivations but also for developing more effective online
language education programs and fostering cross-cultural competence in an increasingly
interconnected world. This research seeks to bridge this critical gap by delving into the
motivations and perspectives of online learners of Portuguese, contributing valuable insights

to both the fields of language education and intercultural communication.
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CHAPTER ONE: LANGUAGE LEARNING & MOTIVATION

Language learning is a complex and multifaceted process that has fascinated scholars,
educators, and learners alike for centuries. At the heart of this intricate journey lies motivation,
the driving force that compels individuals to embark on the path of acquiring a new language.
Understanding language learning motivation is not only crucial for educators and researchers
but also for anyone aspiring to master a foreign language. Motivation is the spark that ignites
the language-learning process. It is the inner desire, enthusiasm, and determination that prompt
individuals to dedicate time and effort to mastering a new language, often in the face of
challenges and obstacles. According to Dornyei, Z., & Ushioda, E. (2013), Richards, J. C., &
Rodgers, T. S. (2014), Byram, M., & Feng, A. (2006) and Gudykunst, W. B., & Kim, Y. Y.

(2017) language learning motivation is significant for several reasons:

1. Achieving Proficiency: Proficiency in a foreign language is a valuable skill in today's
globalized world. Motivated learners are more likely to persevere through the inevitable
difficulties of language acquisition, ultimately achieving a higher level of fluency. Dérnyei and
Ushioda emphasize the critical role of motivation in achieving language proficiency. Motivated
learners are more likely to persist through challenges, ultimately reaching a higher level of

fluency in the target language Dérnyei, Z., & Ushioda, E. (2013).

2. Effective Teaching: For educators, understanding their students' motivations is
essential for tailoring teaching methods and content to meet their specific needs and goals.
Motivated students are more engaged and responsive in the classroom. Richards and Rodgers
discuss the importance of understanding learners' motivations for effective language teaching.
Tailoring teaching methods based on student motivations leads to increased engagement and

better learning outcomes Richards, J. C., & Rodgers, T. S. (2014).
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3. Cultural Understanding: Language is a window into culture. Motivated language
learners often develop a deeper appreciation for the culture, history, and traditions of the
speakers of the language they are learning. Byram and Feng highlight the connection between
language learning motivation and cultural understanding. Motivated language learners often
exhibit a deeper appreciation and understanding of the culture, history, and traditions

associated with the language they are studying Byram, M., & Feng, A. (2006).

4. Enhanced Communication: Language is the bridge that connects people from diverse
backgrounds. Motivated language learners are better equipped to engage in cross-cultural
communication, fostering mutual understanding and cooperation. Gudykunst and Kim
emphasize the role of motivated language learners in enhancing cross-cultural communication.
Motivated learners are better prepared to engage in effective communication with individuals
from diverse linguistic and cultural backgrounds, promoting mutual understanding and

cooperation Gudykunst, W. B., & Kim, Y. Y. (2017).

Understanding the significance of motivation in language learning is pivotal for both
educators and learners alike. Motivation, the driving force that fuels the desire to learn and
master a new language, plays a vital role in the language acquisition journey. Specialists,
including linguists, psychologists, and educators, shed light on the different aspects and
importance of language learning motivation. Krashen, S. D. (1982) affective filter hypothesis
underscores the role of motivation in language acquisition. Anxiety, stress, or lack of
motivation can act as barriers, hindering the natural process of learning a language. Lowering
this "affective filter" by fostering motivation and creating a supportive learning environment

becomes crucial for optimal language acquisition, Krashen, S. D. (1982).

According to Ryan, R. M., & Deci, E. L. (2000), motivation can be broadly categorized

into intrinsic and extrinsic forms. Intrinsic motivation is driven by personal interest, enjoyment,
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and the inherent satisfaction derived from learning. On the other hand, extrinsic motivation
involves external factors like rewards, grades, or societal approval. While both forms are
influential, specialists Ryan, R. M., & Deci, E. L. (2000) emphasize that cultivating intrinsic

motivation leads to a sustained and genuine interest in the language and its cultural nuances.

Motivational strategies are essential tools for learners. These strategies can encompass
setting achievable goals, nurturing a positive attitude towards the target language and culture,
engaging in enjoyable language learning activities, and actively participating in language

communities.

The role of teachers and the learning environment is equally important. Educators play
a critical role in creating engaging lessons, providing constructive feedback, and fostering a
positive atmosphere that promotes motivation. Additionally, a supportive learning environment
and peer encouragement contribute significantly to motivating language learners. Considering
learner differences is key. Individuals have diverse motivations for learning a language,
whether for career advancement, travel, cultural appreciation, or personal interest. Tailoring
language instruction to align with these motivations ensures a more effective and enjoyable
learning experience. Dornyei and Csizér (1998) conducted an empirical study and outlined
effective ways of motivating language learners. They highlighted the significance of tailoring
instruction to align with learners' motivations, ultimately emphasizing how personalized
instruction can significantly enhance the learning experience (Dornyei & Csizér, 1998, p.
203)." In conclusion, language motivation stands as a foundational pillar in the realm of
language learning. A motivated learner is more likely to invest time, effort, and enthusiasm in
language study, persevere through challenges, and engage in authentic language use.
Ultimately, according to Dornyei and Skehan (2003), motivation significantly influences
individual differences in second language learning, impacting proficiency and fluency. and a

deeper appreciation of a new language and its culture.
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Motivation Theories

Motivation is a complex phenomenon influenced by various factors that shape our
drive, commitment, and persistence in pursuing goals. Various experts in psychology and
education have extensively studied these factors to better understand what fuels human
motivation. When speaking about motivation and language learning it is important to highlight

the following theories influencing motivation in human behavior and in the learning process.

e Self-Determination Theory (SDT)

e Expectancy-Value Theory

e Maslow's Hierarchy of Needs

e (Goal-Setting Theory

e Social Cognitive Theory

e Socio-Cultural Theory

e Cognitive Evaluation Theory

As mentioned above, motivation can be broadly categorized into two main types that
apply in the field of language learning; Intrinsic Motivation and Extrinsic Motivation. Intrinsic
motivation arises from within the individual. It is driven by personal interest, curiosity, and the
inherent enjoyment of learning a language. Learners with high intrinsic motivation are often
self-directed and find the learning process inherently satisfying "Intrinsically motivated
behaviors are those that a person engages in because they find the activity itself interesting and
inherently satisfying. Engaging in the activity is seen as an end in itself." (Ryan & Deci, 2000,
p. 54). Extrinsic motivation, on the other hand, comes from external factors. It can be

influenced by rewards such as grades, certificates, or career advancement, "Extrinsically
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motivated behaviors, in contrast, are performed in order to obtain some reward or to avoid
some punishment. The reward or punishment is separable from the activity itself.” (Deci &

Ryan, 1985, p. 16).

Intrinsically motivated language learners exhibit a sense of autonomy and self-
determination in their learning journey. Learners perceive language learning as a choice and
embrace the challenge with enthusiasm (Deci & Ryan, 1985). As emphasized by Deci and Ryan
(1985), "Intrinsically motivated behaviors are performed because of the sense of interest and
enjoyment derived from the task itself.” In language learning, this could manifest as a genuine
interest in exploring the intricacies of grammar, vocabulary, and cultural nuances, and the joy

of using the language to communicate effectively.

While extrinsic motivation can be a powerful initial driving force, it may not sustain
long-term language learning without some degree of intrinsic motivation. In the realm of
language learning, motivation serves as a potent catalyst, influencing learners' commitment and
success. Experts in the field of education and psychology emphasize the crucial distinction
between intrinsic and extrinsic motivation as fundamental (Ryan & Deci, 2000). Intrinsic
motivation, as described by Deci and Ryan (1985), arises from internal factors, driven by
genuine interest and personal satisfaction. Learners intrinsically motivated in language
acquisition often exhibit enduring dedication and passion, making the learning process

enjoyable and self-propelled.

Conversely, extrinsic motivation involves external incentives, such as grades, rewards,
or social recognition (Ryan & Deci, 2000). While extrinsic motivation can initiate engagement
in a particular activity, it may not sustain long-term involvement without a concurrent intrinsic
drive. The interplay of intrinsic and extrinsic motivation is vital for effective language learning.

As Gardner (1985) posited in the Socio-Educational Model, integrating both types can optimize
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motivation. External incentives can act as catalysts to ignite interest, gradually fostering

intrinsic motivation for a sustained and fulfilling language learning journey.

Other authors also highlighted that an effective language learning environment involves
a balanced integration of both intrinsic and extrinsic motivational factors. While intrinsic
motivation cultivates a deep and lasting interest in the language, extrinsic motivation provides
immediate incentives and goals that facilitate progress and achievement in the learning process

(Noels, Pelletier, Clément, & Vallerand, 2000).

The Self-Determination Theory (SDT) (Deci & Ryan, 1985) is another framework
highlighting the importance of autonomy, competence, and relatedness in motivation. The
theory provides valuable insights into understanding motivation and its role in learning. SDT
posits that individuals have innate psychological needs for autonomy, competence, and

relatedness, which are essential for fostering intrinsic motivation (Deci & Ryan, 2000).

In the context of language learning, SDT emphasizes the importance of autonomy,
allowing learners to have a sense of choice and control over their learning process. When
learners feel they are actively engaged in decision-making regarding the language they learn,
the learning methods they employ, and the pace of their progress, their intrinsic motivation is
heightened. SDT, developed by Deci and Ryan (1985), emphasizes the role of autonomy,
competence, and relatedness in motivation. Autonomy involves the desire for choice and
control in one's actions, competence pertains to feeling capable and effective, and relatedness
is the need for connection with others. According to Ryan and Deci (2000), "The need for
autonomy is a universal, innate psychological nutriment of the growth, integrity, and health of
the person™ (p. 69) Competence is a key aspect of SDT, focusing on learners' desire to feel
effective and capable in their language learning endeavors. When learners perceive their

progress, achieve their language learning goals, and grasp the language's complexities, their

22



intrinsic motivation is reinforced. According to Deci and Ryan (2000), "Competence is
experienced as a sense of mastery and efficacy, as one feels capable of achieving desired
outcomes” (p. 71). The Cognitive Evaluation Theory, derived from SDT, which focuses on
how external factors like rewards can either enhance or undermine intrinsic motivation. Deci

& Ryan, 1985 believe that competence or autonomy tends to facilitate intrinsic motivation.

Creating a supportive learning environment where learners can interact with fellow
learners, native speakers, or language instructors fosters intrinsic motivation. As highlighted
by Deci and Ryan (2000), "Relatedness involves a sense of belongingness and attachment to
significant others™ (p. 239). Understanding the nuances of intrinsic and extrinsic motivation
and SDT theories is pivotal for language educators and learners, enabling the tailoring of

approaches that kindle genuine passion and commitment to mastering a new language.

The Expectancy-Value Theory highlights the pivotal role of both expectations and
perceived value in determining an individual's motivation to engage in various activities.
According to Eccles and Wigfield (2002), individuals are more likely to be motivated to

participate in activities they expect to succeed in and perceive as valuable.

Maslow (1954) affirmed that motivation and behavior are intricately linked to the
fulfillment of needs. According to Maslow's hierarchy of needs theory, individuals are driven
by a hierarchy of needs, with lower-level needs needing to be satisfied before higher-level ones

can effectively motivate behavior (Maslow, 1954).

The Goal-setting theory suggests that setting specific and challenging goals can
enhance motivation. Clear goals provide direction and a sense of purpose. "A goal specifies a
target to be reached and indicates the standard of performance expected” (Locke & Latham,
1990). On the other hand, the Social Cognitive Theory, proposed by Bandura (1986), highlights

the role of observational learning, self-regulation, and self-efficacy in motivation. Observing
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others and having confidence in one's abilities are central. Bardura affirms that "Social
Cognitive Theory underscores the role of observational learning, self-regulation, and self-
efficacy in motivating behavior”. Another influential figure often regarded as the father of
Pedagogy, Vygotsky, emphasized the connection between motivations and the learning path
through a Socio-Cultural Theory. Vygotsky's Socio-Cultural Theory posits that social
interactions and cultural context significantly impact an individual's motivation and learning
process (Vygotsky, 1978) Learning occurs within a social and cultural framework. According
to Vygotsky (1978), cultural development functions initially manifest on a social level within

a child's experiences and subsequently internalize at an individual level through development.

In conclusion, motivation is a multifaceted construct influenced by various factors,
including psychological needs, goal setting, expectancy-value perceptions, social and cultural
influences, the learning environment, and emotions. Understanding these factors is essential
for educators, psychologists, and individuals seeking to enhance motivation and achieve their

goals.

Motivations for Learning Portuguese as a Foreign Language

Learning Portuguese as a foreign language can be motivated by a variety of personal,
professional, and cultural factors. Further on in these studies, it will be compiled these theories
and the collected data to better comprehend the listed factors below. Understanding these
motivations is essential in tailoring effective language learning approaches (Dornyei, Z.

(2001)). Here are some common motivation scenarios more specific for learning Portuguese:

e Cultural Interest and Travel

e Job and Career Opportunities

e Educational Requirements
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e Family or Partner Connections

e Professional Development

e Business and Trade Opportunities

e Media Consumption and Literature

e Migration and Residency

e Language Enthusiasts and Polyglots

Individuals may be motivated to learn Portuguese due to a fascination with the culture,
history, and traditions of Portuguese-speaking countries like Portugal, Brazil, Mozambique,
and others (UNESCO, 2009). Learning the language can enhance their travel experiences and
facilitate meaningful interactions with locals (World Tourism Organization, 2021). Portuguese
is an official language in multiple countries and is gaining importance in international business,
trade, and diplomacy (United Nations, 2021). Learning Portuguese can create job opportunities
and career advancements, especially for those working in multinational companies,

international relations, or tourism sectors (World Trade Organization, 2020).

Students may learn Portuguese to fulfill academic requirements, whether it is a
mandatory language course, a degree program, or research interests. Academic institutions
often offer Portuguese language courses to promote cultural exchange and academic
exploration. Having family members, a partner, or close friends who speak Portuguese or
belong to a Portuguese-speaking community can serve as a strong motivation. Learning the
language allows for better communication and understanding of their culture and heritage. In
addition, professionals in various fields, such as researchers, linguists, or educators, might learn
Portuguese to expand their expertise and engage with Portuguese-speaking communities for

research, collaborations, or teaching opportunities. Portuguese language plays an important

25



role for businesspersons and entrepreneurs, learning Portuguese can open doors for trade and
business ventures in Portuguese-speaking countries, fostering relationships with potential

clients, partners, or customers.

People interested in Portuguese literature, films, music, or other forms of media may
learn the language to access these cultural assets in their original form. Understanding

Portuguese provides a deeper appreciation of its artistic expressions.

Individuals planning to relocate to a Portuguese-speaking country for work, retirement,
or other reasons may learn the language to integrate into society, manage daily affairs, and
communicate effectively within their new community. Some individuals enjoy learning
languages as a hobby or personal challenge. Portuguese, known for its melodic sound and rich
linguistic history, might appeal to language enthusiasts seeking to expand their language
repertoire. Understanding these motivations is vital as it allows language educators to tailor
curriculum and approaches to suit diverse learner needs, ultimately enhancing the engagement

and effectiveness of learning Portuguese (Deci & Ryan, 1985; Dérnyei, 2001).

Online Language Learning

Online Language Learning has been seen as a dynamic and influential force in language
education. The evolution of platforms, methodologies, advantages, and challenges shape the
landscape of language learning in the digital age. As technology continues to advance, OLL is
likely to play an increasingly pivotal role in helping individuals worldwide become proficient

in new languages.

The digital environment has revolutionized the way individuals acquire language

proficiency, offering flexible and accessible platforms for learners worldwide. This
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exploration investigates into the multifaceted nature of the Online Language Learning
Environment, examining its key features, underlying theories, and the potential impact on

language acquisition.

The Online Language Learning Environment is characterized by a variety of key
features that distinguish it from traditional classroom-based language learning. One crucial
aspect is learner autonomy, but besides, there are several technological aspects of the learning
environment that need to be considered. For example, studies show that the integration of
multimedia and interactive elements within the Online Language Learning Environment
significantly enhances engagement and comprehension. Video lessons, audio recordings,
interactive exercises, and gamified activities are frequently utilized to create an immersive
learning experience (Stockwell, 2017). These elements cater to different learning styles and

preferences, making the learning process more dynamic and engaging for learners.

Besides the technologies used, the underlying learning theory also influences the
learners’ experience in the online learning environment. The Connectivist Theory of Learning,
emphasizes the importance of creating and nurturing connections between learners, resources,
and experts within a digital learning environment (Siemens, 2005). The interconnectedness
facilitated by online platforms enables collaborative learning, knowledge sharing, and a

networked approach to language acquisition.

The rapid integration of digital technology and the ubiquitous presence of the internet
has brought about a revolutionary transformation in the realm of language education. Online
Language Learning (OLL) has emerged as a dynamic and increasingly popular mode of
acquiring proficiency in a new language, disrupting traditional approaches to language
acquisition (Belanger, 2005; Godwin-Jones, 2018). The convenience, accessibility, and

flexibility offered by online platforms have significantly contributed to the rise of OLL, making
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it an attractive choice for learners seeking a more flexible and personalized learning experience.
This chapter serves as a gateway into the evolving landscape of OLL, presenting an exploration
of its history, methodologies, advantages, and challenges. Individuals no longer need to be
confined to physical classrooms or textbooks to embark on their language-learning journey.
Instead, they can leverage the vast resources available online to tailor their language learning

experience to suit their specific needs and preferences.

The advent of the internet and the rapid advancement of technology have brought about
a transformative shift in the way individuals approach language learning. The convergence of
education and technology has given rise to an array of online platforms and tools that offer
flexible and personalized learning experiences, fundamentally altering traditional pedagogical

approaches.

Online Language Learning, often referred to as OLL (Belanger, 2005; Godwin-Jones,
2018) has a rich history that parallels the development of the internet and digital technology.
According to Sotillo, S. M. (2017) the roots of OLL can be traced back to the early 2000s when
the internet became more accessible and interactive. Initially, OLL offerings were limited to
basic language courses, but they have since expanded to encompass a wide range of languages,
proficiency levels, and specialized programs OLL is not merely a digital replication of
traditional classroom learning. It employs a variety of methodologies and techniques tailored
to the online environment. One of the key features of OLL is the emphasis on learner autonomy.
Learners are often encouraged to set their own pace, select resources, and engage in self-
directed study, fostering a sense of responsibility for their progress (Garrison & Kanuka, 2004).
Another noteworthy aspect of OLL is the integration of multimedia and interactive elements.
Video lessons, audio recordings, and gamified activities are common tools used to engage
learners and enhance comprehension (Stockwell, 2017). OLL offers several advantages over

traditional classroom-based language learning. Perhaps the most significant advantage is
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flexibility. Learners can access materials and participate in lessons at their convenience,
accommodating various schedules and lifestyles. Additionally, OLL provides access to a
broader range of languages and dialects, enabling learners to explore less commonly taught
languages (Gikandi, Morrow, & Davis, 2011). While OLL offers numerous benefits, it is not
without challenges. One of the primary concerns is the potential for social isolation. Learning
a language often involves interpersonal communication and cultural immersion, aspects that
may be limited in an online environment (Kern, Ware, & Warschauer, 2015). Besides the social
isolation learners may find technical issues, such as internet connectivity problems or software
glitches, can also hinder the learning experience. Additionally, maintaining motivation and
self-discipline when learning independently online can be a challenge for some learners (Papi,
2010). Research indicates that OLL can be highly effective when combined with instructor
support and structured curricula (Means et al., 2013). However, individual learner
characteristics, such as self-regulation and motivation, play a significant role in the success of

OLL experiences (Cheng, 2011).

Constructivism posits that learners actively construct knowledge by interacting with
their environment and integrating new information with existing knowledge (Vygotsky, 1978).
In the Online Language Learning Environment, learners are engaged with digital content,
interactive exercises, and fellow learners, aligning with the constructivist approach and

promoting meaningful learning experiences.

The Online Language Learning Environment has transformative potential in language
education, reaching a global audience and offering accessibility to a vast array of languages
and learning materials. As technology continues to advance, incorporating artificial intelligence
(Al in the form of chatbots, language processing algorithms, and personalized learning

platforms holds significant promise. Al-powered tools can provide immediate feedback, adapt
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to individual learning styles, and enhance the overall efficiency and effectiveness of language

learning.

In conclusion, the Online Language Learning Environment has become an influential
platform in language education, providing learners with unprecedented opportunities for
personalized and interactive language acquisition. Understanding its key features, grounded in
educational theories, and harnessing its potential through the integration of advanced

technologies is essential for optimizing language learning outcomes in the digital age.

Motivations for Learning Portuguese as a Foreign Language Online

Learning Portuguese as a foreign language has indeed gained significant popularity in
recent years, with online platforms playing a prevalent role as intermediates for acquiring
proficiency (Godwin-Jones, 2019). Various motives drive individuals to pursue learning
Portuguese in the online environment, encompassing personal, professional, and academic
aspirations (Lamy & Hampel, 2007).

Learning Portuguese can open doors to economic opportunities, especially for business
professionals, investors, and entrepreneurs. Brazil, as one of the largest economies in Latin
America, has a growing market and a significant presence in various sectors. Proficiency in
Portuguese can enhance business negotiations, facilitate trade, and establish connections with

Portuguese-speaking markets (Allan, 2016).

Portugal and Brazil are popular tourist destinations, attracting visitors from around the
world. Learning Portuguese enhances the travel experience, allowing individuals to immerse
themselves in the local culture, communicate effectively, and navigate through the countries
with ease (Rodrigues & Oliveira, 2014). Many individuals choose to learn Portuguese to pursue

academic goals, such as studying in Portuguese-speaking countries or engaging in research
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related to Portuguese-speaking regions. Proficiency in the language is often a requirement for

academic programs, scholarships, and research opportunities (Santos, 2018).

Learning Portuguese is often driven by a desire to explore the rich cultural heritage of
Portuguese-speaking countries. This includes an appreciation for literature, art, music, and
traditions unique to the Portuguese-speaking world. Online learning provides a convenient way

to engage with these cultural elements.

Quite often individuals with family ties or relatives in Portuguese-speaking countries
are motivated to learn the language to foster better communication and strengthen their
connections. Online learning platforms enable them to maintain consistent contact and engage
in meaningful conversations with their family members. Also, there are some language
enthusiasts who are motivated by a general interest in linguistic diversity. Learning Portuguese
allows them to broaden their linguistic skills and gain a deeper understanding of the Romance
language, which may further inspire the exploration of other languages (Schtz, 2018). Not as
often, but there are individuals planning to migrate or establish residency in a Portuguese-

speaking country who find it essential to learn the language.

Learning Portuguese as a foreign language online is motivated by a diverse set of
factors, including convenience, flexibility, cost-effectiveness, access to varied learning
resources, interactive learning experiences, engagement with a global community, language

exchange, personalized learning paths, and progress tracking (Krashen, 1985; Siemens, 2005).

The flexibility and convenience offered by online language learning align seamlessly
with Benjamin Bloom's work (Bloom et al., 1956) on mastery learning and personalized
instruction. Bloom's Taxonomy of Learning emphasizes individualized learning paths and
pace, concepts that resonate with the adaptable nature of online learning platforms. In this

context, learners can apply their knowledge through interactive exercises, engage in analytical
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thinking to understand grammar rules and language structures, synthesize information to
construct meaningful sentences or conversations and evaluate their progress through
assessments and feedback. The integration of Bloom's Taxonomy into online language learning
platforms enables learners to navigate various levels of cognitive processes, aligning with their

learning styles and preferences (Bloom et al., 1956).

In the realm of online language learning, adaptive learning plays a vital role in
enhancing cost-effectiveness (Christensen, 1997). This concept is illuminated by Christensen's
theories on disruptive innovation, showcasing how online language learning has disrupted
traditional language education by providing more cost-effective alternatives (Christensen,
1997). Adaptive learning refers to personalized and tailored instruction that adapts to each
learner's needs and progress. Online platforms utilize data analytics and algorithms to assess a
learner's performance, preferences, and areas of struggle. Based on this assessment, the
platform adjusts the content, difficulty level, and pace of learning to optimize the learning

experience for the individual, thus maximizing the educational investment (Christensen, 1997).

Connectivism, a learning theory by Siemens (2005), emphasizes the significance of
technology and networks in facilitating access to a vast array of resources. This aligns with the
modern landscape of online learning platforms, where learners can connect to a multitude of
resources and individuals (Siemens, 2005). The availability of diverse learning resources on
online platforms for Portuguese learners illustrates how technology and networks contribute to
the realization of connectivist principles. Learners engaging with online platforms can access
a variety of materials such as interactive lessons, multimedia content, virtual classrooms,
discussion forums, and language practice exercises, enhancing their understanding and

proficiency in the Portuguese language (Siemens, 2005).
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Interactive learning experiences in online language learning platforms resonate with
Lev Vygotsky's sociocultural theory of learning (Vygotsky, 1978). Vygotsky's theory
underscores the significance of social interaction and collaboration in the learning process,
principles that are mirrored in the interactive elements and community features present in these
online platforms (Vygotsky, 1978). Online language learning platforms, in line with
Vygotsky's sociocultural theory, incorporate interactive learning experiences that facilitate
social engagement and collaboration among learners. Features such as discussion forums,
virtual classrooms, language exchange opportunities, and collaborative projects encourage
learners to actively interact with peers and instructors, collectively constructing knowledge

about the language they are learning (Vygotsky, 1978).

Additionally, the idea of connecting with a global community in online language
learning aligns with Krashen's theories on second language acquisition (Krashen, 1985).
Krashen emphasizes the importance of meaningful interaction and communicative
opportunities in the language-learning process, concepts that are well-reflected in online
language-learning communities (Krashen, 1985). Interacting with a global community can
enhance motivation by presenting real-world communicative opportunities, reducing anxiety
through gradual exposure and support, and boosting self-confidence through continuous
practice and positive reinforcement (Krashen, 1985). Online language learning platforms, such
as Italki (2023), Duolingo (2023), and Rosetta Stone (2023), facilitate meaningful interaction
by connecting learners with a global community of speakers and learners of the target language,
enriching the learning experience and aligning with Krashen's emphasis on meaningful
interactions in language acquisition. In summary, online platforms provide a convenient and
effective means for individuals to achieve their language learning goals in accordance with
their specific motivations, incorporating various theories and principles of learning into the

digital learning landscape.
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CHAPTER TWO: LANGUAGE LEARNING AND LEARNER’S PERSPECTIVE

In an era characterized by globalization, digital connectivity, and the evolution of online
education, the realm of language learning has witnessed a significant paradigm shift. The
emergence and rapid advancement of digital platforms have revolutionized the way languages

are acquired, making them increasingly convenient and accessible for individuals worldwide.

Among the diverse languages that captivate learners, Portuguese stands as a language
of growing importance due to its widespread global presence and the cultural richness of

Portuguese-speaking nations.

Online platforms now offer a multitude of opportunities for learners to engage with the
Portuguese language, allowing them to explore its intricacies, cultural nuances, and
communicative intricacies at their own pace and convenience. This study embarks on an
exploration of the perspectives and experiences of learners engaged in online Portuguese
language courses. By delving into the motivations, challenges, and perceived benefits of this
mode of language learning, it aims to unravel the tapestry of online language education and
shed light on the transformative potential it holds for learners seeking proficiency in the

Portuguese language.

The allure of mastering the Portuguese language, influenced by the prominence of
Portuguese-speaking regions, cultural appreciation, and economic globalization, has propelled
learners to seek avenues for acquiring linguistic competence (Silva & Santos, 2017). Online
platforms provide a flexible and tailored approach to language acquisition, accommodating the

diverse motivations of learners.

As learners navigate this digital landscape, they encounter an array of challenges that
necessitate adaptability, self-discipline, and perseverance. Overcoming these hurdles, learners

find themselves immersed in an enriching journey that not only enhances their language

34



proficiency but also offers a deeper understanding of Portuguese culture and society. This
exploration seeks to illuminate the multifaceted experiences of online Portuguese learners,

offering insights into the opportunities and constraints that shape their educational endeavors.

Language learning is a complex and dynamic process that involves multifaceted
cognitive, social, and cultural dimensions. From the learner's perspective, this process is
influenced by various internal and external factors. Krashen (1981) introduced the influential
theory of second language acquisition (SLA), emphasizing the role of comprehensible input
and the importance of an effective filter in language learning. According to Krashen, when
learners are exposed to language input that is just beyond their current level of comprehension,

they can naturally acquire the language.

Vygotsky's socio-cultural theory (1978) further emphasizes the social nature of learning
and the critical role of social interaction in language development. VVygotsky posits that
learning is a collaborative process where learners engage with more knowledgeable
individuals, such as teachers or peers, to construct understanding and language skills through

dialogue and interaction.

Furthermore, the learner's motivation plays a pivotal role in language acquisition.
Gardner's socio-educational model (1985) introduced the concept of integrative and
instrumental motivation. Integrative motivation reflects a genuine interest in and appreciation
of the target language and its culture, while instrumental motivation is driven by external
factors such as career goals. Dornyei (2009) later expanded on these concepts, introducing the
notion of the L2 motivational self-system, which includes ideal and ought-to selves, reflecting

the learner's aspirations and perceived responsibilities in the language learning process.

In recent years, research has probed into the learner's agency and autonomy in language

learning. Benson's (2001) work on learner autonomy emphasizes the learner's ability to take
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control of their learning, make informed choices, and set their learning objectives. This
perspective aligns with Knowles' concept of andragogy (1984), which stresses self-directedness
and autonomy in adult learning. In summary, language learning is influenced by a combination
of cognitive, social, and affective factors, encompassing input comprehension, social

interaction, motivation, and learner autonomy.

Understanding language learning from the learner's perspective allows for the
development of more effective pedagogical approaches that cater to individual needs,

motivations, and learning styles.

Learner's perspective and autonomous learning

The learner's perspective in language acquisition is a critical aspect that has gained
substantial attention in recent years. Autonomous learning, an essential component of this
perspective, refers to the learner's ability to take charge of their own learning process, making
decisions regarding learning objectives, strategies, and assessment (Benson, 2011). This
approach shifts the traditional teacher-centered paradigm to a learner-centered one,
emphasizing the importance of self-regulation and self-determination in the learning journey

(Little, 1991).

In autonomous learning, learners actively engage with the language, setting personal
learning goals based on their interests, needs, and motivations (Holec, 1981). This approach
fosters a sense of ownership, responsibility, and self-awareness, allowing learners to monitor
their progress and adapt their strategies accordingly (Benson, 2011). It is a process where
learners become not just consumers of knowledge but producers of it, as they shape their

learning experiences through exploration and experimentation.
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Deci and Ryan (1985) introduced the Self-Determination Theory (SDT), a
psychological framework that further explains the learner's motivation in autonomous learning.
According to SDT, motivation is driven by three innate psychological needs: autonomy,
competence, and relatedness. Autonomous learning aligns with the need for autonomy,
enabling learners to experience a sense of control and volition in their learning pursuits.
Moreover, Knowles (1975) emphasized that adult learners are more inclined towards
autonomous learning due to their life experiences, self-concept, and readiness to learn. He
identified a set of characteristics in adult learners, including their need to be self-directed and

autonomous in their learning endeavors.

To sum up, embracing the learner's perspective through autonomous learning empowers
individuals to become active agents in their language acquisition process. Understanding the
motivations, needs, and abilities of learners is fundamental for educators to create an

environment that supports and nurtures autonomous learning.
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CHAPTER THREE: COVID-19 PANDEMIC AND ITS IMPACT ON LANGUAGE

LEARNING ONLINE

The COVID-19 pandemic has not only altered our daily lives but also reshaped the
landscape of education. One significant aspect affected by this change is teaching and learning
and consequently the language learning area is not an exception. The closure of physical
classrooms propelled a surge in the use of online platforms for language acquisition, bringing

about various transformations in the way we learn languages.

The pandemic saw a notable rise in the demand for online language-learning platforms.

Popular services such as Duolingo (2023) offer an interactive platform for language learning;

Rosetta Stone (2023) and Italki (2023) provide language learning through interactive lessons;
Babbel (2023) is known for its user-friendly language-learning interface. These platforms
experienced a significant influx of new users seeking to utilize their time at home productively.
With the closure of physical classrooms, educational institutions rapidly shifted to remote
learning utilizing virtual classrooms. Platforms like Zoom, Google Meet, and Skype became

indispensable tools for conducting live language classes and enabling real-time interaction.

Duolingo (2023) reported:

New learners joining Duolingo since 2018

MAR 2020

JAN 2019
JAN 2020

Number of new learners

Figure 1
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According to Duolingo (2023) in a matter of weeks right after the World Health

Organization announced that COVID-19 had become a global pandemic (March 11 - April 30),
30 million new learners began studying a language on Duolingo, which is 67% more new
learners than during the same period in 2019. This incredible growth in language learning was
far larger than typical New Year's spikes when many learners joined as part of their New Year's
resolutions. The COVID-19 Pandemic spike was more than twice as large as the 2020 New
Year's spike and more than 1.5 times as big as the 2019 New Year's spike. Also according to
Duolingo, the Portuguese language is the 8th most popular language of choice for learners

online on their platform.

The global shifts in language study were strongly influenced by governmental actions
and communication strategies. This correlation became evident right after the onset of
lockdown measures, marked by a notable upsurge in new learners coinciding with each
country's announcement of lockdown protocols. The initial wave of new learners emerged in
China on February 20, aligning with their lockdown initiation. Subsequently, each country that

enforced lockdown measures witnessed a surge in new learners on Duolingo (Duolingo

(2023)).

The extent of growth in language learning varied across nations, with Iraq exhibiting a
remarkable 640% increase in new learners during March and April 2020 compared to the same
period in 2019. China, too, demonstrated substantial growth, with new learners exceeding a
300% increase even weeks after their initial lockdown on February 20, persisting into March

and April 2020 (Duolingo 2023).

Initially, individuals embarking on language learning through platforms like Duolingo
(2023) were primarily seeking to supplement their school classes, with 27.9% indicating school

as their main motivation—a notable increase from the 22.6% reported in March/April 2019.
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Brain training emerged as a distant second motivation, with 15.9% of new learners citing it as

a reason for studying a language during the lockdown (Duolingo (2023)). Interestingly, the
desire to learn a language for travel purposes diminished during the initial stages of the 2020
lockdown, dropping from 19.9% in March/April 2019 to 12.7% among new learners in the

corresponding period of 2020 (Duolingo (2023)). This data is relevant to better comprehending

learners' motivations.

Online language learning platforms have evolved significantly, incorporating artificial
intelligence (Al) to customize learning paths, provide instant feedback, and create interactive

and captivating content (Duolingo (2023)). This integration of Al has transformed the

landscape of language education by enabling platforms to personalize learning experiences for
each user. Sophisticated Al algorithms analyze individual learning patterns, strengths, and
weaknesses, enabling the platforms to tailor the curriculum to meet the specific needs and

preferences of learners (Duolingo (2023)).

The recent incorporation of Al has also led to the provision of immediate feedback, a
crucial component of effective language learning. Online platforms utilizing Al can instantly
evaluate learners' exercises, pronunciation, and comprehension, allowing learners to rectify
errors promptly and enhance their language skills in real-time (Duolingo, 2023). Moreover, Al-
powered platforms generate interactive and engaging content through dynamic algorithms.
These algorithms create exercises that mirror real-life language situations, making the learning
experience more immersive and practical. By adjusting the difficulty of content based on the
learner's progress, Al ensures that learners are continuously challenged, promoting optimal

growth and understanding (Duolingo (2023)).

The integration of Al into online language learning platforms has revolutionized

language acquisition, making it more accessible, enjoyable, and effective for a wide range of
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learners. With ongoing advancements in Al technology, the future of online language learning
promises an even more personalized and engaging experience, empowering learners to master

new languages efficiently and with enthusiasm (Duolingo (2023)).

The COVID-19 pandemic has significantly impacted the landscape of language
education, including the learning of Portuguese as a foreign language. As the world grappled
with the challenges posed by the virus, traditional in-person language learning methods were
disrupted due to lockdowns, social distancing requirements, and the closure of educational
institutions. This necessitated a rapid shift towards online language learning platforms. For
learners of Portuguese, this shift meant embracing digital solutions and engaging with online

courses and resources to continue their language acquisition journey.

Online learning offers several advantages to those learning Portuguese as a foreign
language. Firstly, it provided flexibility in terms of scheduling and pacing, allowing learners to
adapt their study routines to their unique schedules and commitments FluentU Blog, (2023)
Learners could access materials and practice Portuguese from the comfort of their homes,
eliminating geographical barriers. Additionally, the interactive nature of online language
courses and the availability of various multimedia resources facilitated a more engaging and
immersive learning experience, promoting better retention and understanding of the language.
Moreover, online platforms often employ artificial intelligence and personalized learning
algorithms to tailor lessons to individual learner needs, providing a more personalized and

effective learning path.
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CHAPTER FOUR: RESEARCH DESIGN

In this chapter, the methodological aspects of the project are presented offering an overview of
content analysis and the benefits and drawbacks of following this approach. The details of the
nature of this study, followed by clarifying the research objectives. As it’s relevant in a detailed
context for the study. The phases and the schedules of the study are classified to describe the
process of collecting data to create a corpus of relevant interview comments. Lastly details
about how the data was analyzed are presented and discusses the ethical considerations related

to this project.

Methodology

The research for this study employed a qualitative methodology, involving a narrative
literature review and Zoom interviews utilizing a semi-structured script. This methodology was
deliberately chosen to align with the study's main objective, which was to comprehensively
gather insights and detailed information from participants, aiming to understand their
motivations and perceptions regarding the language learning process. Qualitative research is a
research methodology focused on understanding and interpreting social phenomena through
the collection, analysis, and interpretation of non-numerical data. This approach is particularly
valuable for investigating complex human behaviors, motivations, experiences, and social
interactions (Denzin & Lincoln, 2018). The process of qualitative research is typically iterative
and flexible, allowing researchers to adapt and refine their research approach as new insights
emerge during the data collection and analysis phases (Charmaz & Belgrave, 2019). It is an
exploratory and inductive approach, allowing for a deep understanding of the subject under
investigation. Qualitative research is typically iterative and flexible, allowing researchers to
adapt and refine their research approach as new insights emerge during the data collection and

analysis phases (Charmaz & Belgrave, 2019).
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Specifically, this research focused on investigating the driving factors behind individuals'
motivations and their perceptions of learning Portuguese as a foreign language in the online

context, with a particular emphasis on promoting independent learning.

In regards to the literature review, it was taken into consideration that the narrative
literature review. This traditional approach involves a critical evaluation and synthesis of
existing literature, presented in a narrative or descriptive form (Green, & Adams, 2006). The
narrative literature review aims to provide an overview of the topic by summarizing and
synthesizing existing research, thereby offering a comprehensive understanding of the subject
matter (Baker, 2016). This method also facilitates the identification of gaps in the existing
literature, enabling researchers to pinpoint areas for further investigation (Grant & Booth,
2009). Moreover, the narrative literature review allows for the discussion of patterns, trends,
and divergences in the reearch, assisting in the development of a coherent narrative that

supports the research objectives (Baumeister & Leary, 1997).

The Research Problem and the Research Objectives

The acquisition of a foreign language is a multifaceted process influenced by a spectrum
of factors. Understanding the motivations and perceptions of learners undertaking the study of
Portuguese as a foreign language is vital to enhancing pedagogical strategies and learning
experiences (Deci & Ryan, 1985). The intricate interplay of motivations, ranging from personal
interest to academic necessity, alongside varied perceptions regarding the language learning
journey, creates a rich ground for exploration. This research aims to unravel the complexities
surrounding the motivations and perceptions of Portuguese learners and sheds light on how

these factors shape their language acquisition process. These are the following bullet points:
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e Explore Motivations of Portuguese Learners: Dig into the diverse motivations that drive
individuals to learn Portuguese as a foreign language. Investigate both intrinsic (e.g.,
personal interest, cultural fascination) and extrinsic (e.g., academic requirements, career

aspirations) motivations.

e Examine Perceptions of Learning Portuguese: Understand the attitudes, beliefs, and
expectations of Portuguese learners regarding the process of acquiring the language.
Uncover their perceptions about the challenges, rewards, and cultural aspects associated

with learning Portuguese.

e Analyze the Interplay between Motivations and Perceptions: Explore how learners'
perceptions of learning Portuguese influence their motivations for studying the
language. Understand how different motivations align with specific perceptions, and

vice versa, impacting their language learning journey.

e Identify Effective Learning Strategies: Identify Effective Learning Strategies
Investigate the strategies, techniques, and approaches employed by Portuguese learners
to facilitate their language learning process. Determine effective strategies and their

alignment with motivations and perceptions to optimize language learning outcomes.

Furthermore, this study aims to answer the following questions:
1. What are the primary motivations that compel individuals to embark on the journey

of learning Portuguese as a foreign language online?

2. How do learners perceive the advantages and challenges of online Portuguese
language learning, and how do these perceptions influence their learning experiences

and outcomes?
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3. What role do individual learner characteristics, such as prior language learning
experience, cultural background, and personal goals, play in shaping motivations and

perspectives toward online Portuguese language learning?

4. What implications do the motivations and perspectives of learners have for the design

of effective and engaging online Portuguese language courses and resources?

By focusing on these research objectives and employing a qualitative research
methodology, this study aims to provide valuable insights into the motivations and perceptions
of Portuguese learners as they navigate the intricate path of mastering Portuguese as a foreign
language. This sets the stage for a comprehensive exploration of the motivations and
perceptions of Portuguese learners, setting a clear direction for the qualitative research

approach to be undertaken in the study.

Participants

The selection of participants is a pivotal aspect of any research project, Bryman
reinforces the importance of the selection process, highlighting the role of random selection to
ensure a fair and unbiased representation of the target population (Bryman, 2016). This section
provides an in-depth exploration of the individuals who constitute the core of this study, the
learners of Portuguese as a foreign language. These participants were methodically selected to
ensure a representative and diverse sample. It was emplaced selection methods and criteria in

order to land a total of four participants.

The participants for this study were carefully selected using a combination of purposeful
sampling and convenience sampling methods. Purposeful sampling allowed for the intentional

selection of participants based on specific criteria relevant to the research objectives (Palinkas
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et al., 2015). The purposeful sampling method ensured that the selected individuals had
characteristics, experiences, or perspectives that were highly relevant to the study, providing
depth and insight into the topic of learning Portuguese as a foreign language. The participant's
Language Level of confidence was a key criterion and it was determined by their
teacher(myself) and the learner’s self-assessment of language verbal confidence. Due to the
nature of this study, it was intrinsically important to consider participants with different
confidence language levels. This research aimed to select learners from all different levels in
order to be able to get different  perspectives and  motivations.

Convenience sampling also took place as a criteria method for the selection of the
participants. Convenience sampling, on the other hand, involves selecting participants based
on their accessibility and availability (Etikan et al., 2016). This method was particularly useful
in reaching out to participants who were easily accessible and willing to participate in the study
within the given constraints of time and resources. The use of both purposeful and convenience
sampling strategies helped in achieving a balanced participant selection, considering both
relevance to the research goals and practicality in participant recruitment. These techniques aim
to mitigate bias and enhance the generalizability of findings, offering valuable insights into the

broader population of learners. This was one of the main criteria taken into consideration.

All participants were invited learners via Zoom, during their one-on-one Portuguese
lessons. The invite was friendly and kind, with an open answer allowing them to either accept
or deny in case they weren’t comfortable or available. Their perspectives, experiences, and
motivations serve as critical focal points, enriching the depth and breadth of understanding in
the pursuit of unraveling the intricate dynamics surrounding motivations and perceptions in the

journey of mastering Portuguese as a foreign language.

Additionally, Fraenkel, Wallen, and Hyun emphasize the meticulous consideration

needed during participant selection, particularly in educational research, and advocate for
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employing strategies such as random selection to achieve comprehensive and credible data
(Fraenkel, Wallen, & Hyun, 2012). The application of these strategies in participant selection
fortifies the research endeavor, ultimately contributing to a well-informed and substantiated

master's thesis.

This research was carried out online, from the period 2022 to 2023, with learners who
use the Italki! language platform to embrace their Portuguese learning journey. Participants
were enrolled in 1 to 1 Portuguese lessons online with the personal intention of fluency. In
total, there were a total of four (4) learners who participated in this study and were questioned
in a semi-structured interview via Zoom. All participants come from different educational

backgrounds, mother languages, and countries.

During the interviews, participants were asked several demographic information such
as, where they are from, their ages, foreign language experience, and what gender they

identified themselves with. You may find the following information described below:

Figure 2: Gender Demographic

Gender Demographic

FEMALE

The data collected in regard to the participant's gender identification shows itself balanced.

Figure 3: Nationalities
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Nationalities

Sweden
25,0%

French-American
25,0%

Marocco
25,0%

Colombia
25,0%

The collected data in regard to participants' nationality shows itself as multifaceted. All
participants reported coming from different countries, other than a Portuguese-speaking
country or related. It is important to note each country each country brings its particularities
with its mother language which was taken into consideration in this study, due to language

similarities or differences.

Figure 4: Ages
Ages
40

30

20

Learner A Learner B Learner C Learner D

Participants were also asked their age, and this was only taken into consideration for

demographic purposes.

Figure 5: Language Background
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LEARNERS ENGLISH SPANISH FRENCH SWEDISH

A v Y,
B v v v
- v v

v v v

The language background data is highly important for this research, it shapes most of

the participants' motivations, further discussed in the results.

Instruments

This research was conducted with four participants through semi-structured interviews
via Zoom, a careful selection of instruments and methodology is crucial to ensure a rich and
insightful exploration of the research topics. This qualitative research aims to investigate the
depths of human experiences, perceptions, and behaviors, providing a nuanced understanding
of the subject matter. Here, the instruments and approach are tailored to suit the qualitative

nature of the investigation and the constraints of a remote, online setting.

First and foremost, the semi-structured interview format stands as a central instrument
in this qualitative inquiry. Semi-structured interviews strike a balance between a flexible,
conversational approach and a structured set of pre-defined questions. This approach allows for
a deeper exploration of participants' perspectives while ensuring key themes and questions are

covered consistently across the interviews. A semi-structured script is a foundational tool in
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qualitative research used to guide interviews and discussions while allowing for flexibility and
spontaneity in the conversation. It includes a set of predetermined questions and topics,
ensuring key areas are covered, but also permits the exploration of unanticipated themes based
on the participant's responses (Smith, 2015). The semi-structured scripts (Table 1) strike a
balance between structure and openness, facilitating in-depth exploration of the research topic
while maintaining a degree of standardization across interviews (Bernard & Ryan, 2010). This
approach encourages rich and diverse narratives, enabling a comprehensive understanding of
the participants' experiences and perspectives (Rubin & Rubin, 2012). The process of
developing a semi-structured script involved a thoughtful consideration of the research
objectives and an iterative refinement of the questions based on pilot testing and ongoing
analysis of the collected data (Lavrakas, 2014). This iterative process helps ensure that the
script effectively elicits the desired information and remains aligned with the study's goals. The
elaborated script was revised by two specialists in the field, each specialist gave their input in

order to finalize the script (Table 1).

Given the arguments above | make them the core of this invention in order to better
understand participants' motivations and perspectives. Given the remote nature of the
investigation conducted via Zoom, technology assumes a critical role. Zoom, as the primary
platform for the interviews, acts as an enabling tool facilitating real-time interactions and audio-
visual communication. The platform helps establish a sense of connection between the
researcher and participants, despite physical distances, thus enabling a more personal and

engaging interview experience.

Additionally, the utilization of qualitative data analysis software was considered a
valuable instrument. Atlas TI was the chosen software to aid the qualitative data analyses. Atlas
TI supported the organizing, coding, and analyzing of the qualitative data collected during the

interviews. It assisted in identifying patterns, themes, and meaningful insights within the
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responses of the participants, enhancing the rigor and efficiency of data analysis in qualitative

research. (Table 2).

During the interviews, a previously written semi-structured interview script was utilized
to guide the conversation and to collect data. The interview script was revised by two
researchers, one specialist in online language learning and the other one in autonomous
learning. Moreover, field notes and reflective journals maintained by the researcher during and
after the interviews serve as supplementary instruments. The integration of these instruments
optimizes the qualitative research process, fostering a comprehensive exploration of the
research topics and facilitating insightful interpretations of the participants' experiences and
perspectives.

Other instruments such as transcription software called Otter (20230) were used to
facilitate the data transcription obtained via Zoom interview. Through this tool, it was possible
to accelerate the transcription process and still keep it real to the original document. You may

find all transcripts attached to this research.

Data Collection Procedures

In crafting an effective research design for this study, meticulous attention to the chosen
procedures is paramount to ensure methodological rigor and accuracy in data collection and
analysis. The procedures employed in this research are strategically designed to align with the
qualitative nature of the study and the constraints of a remote, online setting. As mentioned
earlier, for this research, data was collected a) from the literature and b) through semi-structured
interviews with Portuguese language learners. Next, both data collection procedures are

presented:

a) Data Collected from the literature
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b)

This academic research was underpinned by a theoretical framework supported by a
comprehensive review of existing literature, employing data collection protocols
primarily from secondary sources. Specifically, a narrative review of the literature was
conducted, involving a meticulous literary analysis guided by specific inclusion criteria.
The criteria included selecting articles published in both Portuguese and English,
focusing on the theme of narrative review, and due to the gap in the literature in regards
to the theme researched it was taken into consideration all articles in all years, with no
discretion in regards to a specific period. The research accessed a range of reputable
databases, including Google Scholar, Scientific Electronic Library Online (SciELO),
IGI Global, and Academia. The search involved a compilation of keywords in both
Portuguese and English, including "Online,” "Motivations,” "Perspective,”
"Autonomous learning,” and "Portuguese as a foreign language.” This systematic
approach ensured a comprehensive and up-to-date examination of the topic, drawing on
a wide array of scholarly resources. The results of this literature search were presented

earlier in chapters, one, two, and three.

Data collected from the semi-structured Interviews

Data for this study was primarily collected through semi-structured interviews. Semi-
structured interviews are a flexible and adaptable qualitative research method that
allows for a guided yet open-ended approach to collecting rich, in-depth data from
participants (Denzin & Lincoln, 2011). These interviews were conducted using a
carefully designed semi-structured script, which provided a framework for the
discussion while allowing for exploration of various aspects related to the participants'
motivations and perceptions of learning Portuguese as a foreign language.
Transcriptions (Appendix A, B, C, and D) and Semi-structured scripts (Table 1) are

attached to the Appendix and attachments. The interviews were guided by a set of open-
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ended questions and prompts crafted to elicit detailed and insightful responses from the
participants. The questions were designed to explore the participants’ experiences,
attitudes, motivations, and challenges related to the language learning process. Through
these interviews, participants were encouraged to share their personal perspectives and
motivations related to their own learning path about Portuguese as a foreign language,
providing a deeper understanding of their individual experiences and the factors
influencing their language learning journey. The use of semi-structured interviews
allowed for flexibility in probing and clarifying responses, ensuring a comprehensive
exploration of the topic (Seidman, 1937). Participants were given the opportunity to
express themselves freely, enabling the capture of a diverse range of perspectives and
insights into the language learning process. The interviews were transcribed using Otter
software, and the data analysis procedure was carried out with ATLAS.ti software. First,
units of analysis were identified, then tags were attributed to each unit of analysis. After
this process, groups (categories) were created based on the tags. The tags were
determined based on the relevance of the words spoken in the quotation to this thesis
theme and the groups were determined based on the tag's interpretation of the data and
this thesis's main question of research. The tags and groups were refined through an
interpretative process of two researchers during peer debriefings until a consensus was

reached.

Additionally, leveraging qualitative data analysis software to meticulously
analyze the interview data is a crucial step, ensuring systematic examination and
interpretation of the gathered qualitative data. This section elucidates the detailed
procedures undertaken in employing these methods to gather valuable insights and

understanding for the research.
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Ethical Matters

Ethical considerations are fundamental in research, emphasizing researchers'
responsibility to conduct their work with integrity, respecting human rights, and prioritizing

the well-being of participants and the community. (Attachment 1: Ethics Committee form)

For this master's thesis, analyzing motivations and perspectives of Portuguese as
foreign language learners during their online language journey, addressing ethical concerns is
paramount. Data storage on OneDrive with restricted access underscores confidentiality. The
ethical focus encompasses respecting human dignity and autonomy, valuing participants'

perspectives, protecting their rights, and obtaining informed consent.

The principle of beneficence aims to maximize benefits while minimizing risks,
ensuring the research's potential insights outweigh any negative impact on participants. Ethical
procedures are prioritized in qualitative research to safeguard participant rights and well-being

throughout the study.

Each participant was informed at the beginning of their interview and obtained
informed consent from participants before their involvement in the study. Participants were
fully informed about the purpose of the research, the data collection procedures, potential risks
and benefits, and their rights as participants. They all had the freedom to decline participation
or withdraw from the study at any time without consequences. Equally essential is the
transparency and integrity with which the findings are reported. The ethical responsibility
extends beyond the data collection phase to encompass the truthful representation of the data
and the acknowledgment of any limitations or biases that may influence the interpretation of
results. In addition, | would like to highlight the ethical committee approval attached to this

research for liability.(Attachment 1: Ethics Committee form)
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In essence, the ethical matters discussed in this section illuminate the ethical stance
adopted by this research, setting the foundation for its credibility, reliability, and meaningful

contribution to knowledge.
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CHAPTER FIVE: RESULTS

In this section, I will unveil the outcomes stemming from a series of four qualitative
interviews conducted between January and May 2023. These interviews were facilitated
through semi-structured sessions via Zoom, upholding rigorous ethical standards to ensure the

privacy and confidentiality of each participating learner.

Notably, the semi-structured interview script, tailored to explore the motivations and
perspectives of students engaged in autonomous learning of Portuguese as a foreign language
within an online context, underwent meticulous revision by two specialized experts prior to
implementation, one specialist in online language learning and the other one in autonomous

learning.

To maintain anonymity and prioritize their safety, the learners will be denoted as
learners A, B, C, and D throughout this presentation. This descriptive analysis aims to focus
on the preferences for online learning, challenges encountered, and their unique approaches to
self-assessment and progression in the pursuit of mastering the Portuguese language. Through
a comprehensive examination of their insights, the purpose is to glean valuable understanding
and insights into the dynamics of online Portuguese language learning, unveiling the factors

that shape the learners' educational paths and goals. Refer to Table 2.

Results will be presented in four blocks and the focus will be motivation for learning
Portuguese as a foreign language; motivation for learning Portuguese online; their perspective
about learning Portuguese as a foreign language and their perspective on learning Portuguese
online. These four key groups played a crucial role in shaping the data analysis process,

aligning closely with the research question.
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Result one: Motivations to learn Portuguese as a foreign language

Students have shown different ways to express their interests and motivations in
learning Portuguese as a foreign language. As shown in Table 2 learner A claims to have
developed an interest based on cultural aspects “kind of dream vacation for three months in
South America”. Learner B says “l really enjoy actually, most of the Brazilian things that |
have seen that | watched. So | am interested in foreign movies in general. So | would not say it
was discipline, it was really just curiosity. But | try to do it a little bit regularly just to stay, just
as | still have that, like reflexive listening to Portuguese and understanding Portuguese in
different settings, like movies or series, etc”. Learner C shows a different reason to learn
Portuguese as a foreign language “For me, it is important because I want to do business in
Brazil so.” and finally learner D says “I think my perspective was that I really wanted to be
able to speak and so that was my priority with learning how to, like be able to communicate if
1 go to Brazil”. All four learners show cultural and travel interests in relation to a Portuguese-
speaking country, although learner C has furthermore interests than just for leisure, and seeks

professional opportunities

Portuguese language learners were also asked whether they had studied another
language besides their mother tongue before starting their Portuguese learning journey.

Learners B, C, and D affirmed to be dominant in Spanish as a foreign language.

Three of them claimed to use their previous language knowledge to catapult such a
decision besides their motives in regard to traveling and culture. Students reported that Spanish
was a great motive to initiate their learning journey with Portuguese due to its similarities,
although non-native Spanish speakers (Learners B & D) also claimed to get confused from

time to time when Portuguese and Spanish are side by side.

57



Only learner C had Spanish as a native language and also expressed that felt the
learning process had been eased “But, like, Spanish is my first language. | understand, like the
some dramatics things more easy”. Learners B and D also expressed their knowledge of
French as their first language growing up, both of them said that the French language has
similarities to Portuguese but is not as relevant as Spanish “I also felt lucky that I spoke French
and Spanish than I thought” that said learner D, “My perspective will be a little bit different
because | know French and Spanish and | think it gives me like a lot of facilities. At least |
noticed” Said learner B. Three of the learners reported being more motivated to learn

Portuguese to their language background.

In regards to cultural interests, interviewees have shown that their motivation refers to
the appreciation of Brazilian products, such as; literature, music, food, films, etc. In addition,
important and wealthy communities that speak Portuguese are considered to be a factor that

may influence students’ motivation to study the language.

The Standards for Foreign Language Learning, often referred to as the "Five Cs," were
developed by the American Council on the Teaching of Foreign Languages (ACTFL) to
provide a framework for language educators to guide their teaching and for learners to set goals

for language proficiency.

Portuguese will most likely see its enrollments increase because of its GDP(Gross
Domestic Product) 9th place prominence and importance, Brazil has been gaining in the world.
It was possible to find students who were drawn to Portuguese classes due to this very reason
as the following quotes illustrate. “7 am a businessperson, and I recognize the future of Brazil
in the world. I want to be able to do business there. Brazil will have a booming economy,” said

learner C.
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Therefore, answers based on the collected data suggest that students’ motivation to
initiate their Portuguese language journey is because of their similar travel and cultural interests

in Brazil and also because of their previous language knowledge and background.

Result two: Motivations to learn Portuguese as a foreign language online

During interviews, students were asked why they made the choice to learn Portuguese
online instead of in a face-to-face class. It has come across clearly based on the tags used to

analyze the data, a great pattern among participants.

The overwhelming similarities and unanimous answers lead us to affirm that, the
interviewees strongly express their belief in the relevance of learning Portuguese online due to
its flexibility in the schedule, the convenience of being home, the ability to choose their teacher,

and the tailored lesson factor. Here are some factors that sustain the argument:

Learner A believes; “Online is good because of the flexibility with time”, learner B
said "l can do my Portuguese class everywhere in the world.”, learner C affirms “I¢ is easier
to learn Portuguese, online, where you come from more things like the access is more easy”
and finally learner D agrees to say “But I think there is a big issue with grouping groups online
and focus. That is really hard. And but I think the like, one on one experience can be very
successful”. Across the board, it is possible to affirm that all learners who have been
interviewed believe in the benefits of online lessons. There’s a pattern of keywords mentioned

by all of them, which includes:

e Flexibility

e Tailored lessons

e One-on-one
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e Convenience

It is important to bring attention to the matter mentioned by learner D when it exclaims
to find one-on-one lessons more effectively. Learner D mentions that has taken group session
lessons before and did not find them motivating, from the very opposite exclaims that it lacks
structure since it is not tailored to each student's needs. Further, learner D mentions the
financial factor as also being taken into consideration since private tutoring face to face could
be very costly “I considered doing like a tutor in New York. But like, even in person in New
York would have been harder, like here. It is just schedule-wise. It is much, much better. And
also, I live in a very expensive city. | couldn’t choose that. And it was extremely unpleasant. So

| think that is also, Yeah, choice, time, and money”.

Result three: Learners” Perspective

During this research learners were asked to express their perception of learning
Portuguese as a foreign language and also their perspective on learning it online. In this section,
it will discuss the analyzed data about both topics mentioned above. But firstly | would like to
clarify the concept of perspective taken into consideration in this research project. Perspective,
in a broader sense, refers to an individual's point of view or the way they perceive and interpret
the world, events, or situations around them. It encompasses a person's beliefs, attitudes, values,
and experiences that influence how they understand and interact with the world. Perspectives
can vary greatly among individuals based on their unique life experiences, cultural
backgrounds, education, and personal beliefs. One notable researcher, Jerome Bruner,
contributed significantly to the understanding of perspectives and their role in learning and
cognition. Bruner emphasized the importance of considering a learner's perspective in

education. He advocated for the idea that learning is an active, constructive process where

60



learners build their own understanding based on their prior experiences and mental frameworks

(Bruner, 1960).

When considering the perspective of learners engaging in the journey of learning
Portuguese, especially in an online setting, several recurrent themes emerge. Learner A
emphasized the benefits of online learning, particularly its flexibility with time and the
opportunity for personalized one-on-one classes with the instructor, highlighting the
advantages of tailored lessons “The fireedom can give you a teacher that is good for me for
example, the school that | talked about that my building they have one teacher maybe she was
good to him or good but I do not know”. Learner A’s perspective is based on the freedom of
choosing its tutor, which consequently is also considered its motivation as a learner
Additionally, the learner found online learning enjoyable and challenging, emphasizing the
importance of finding learning experiences fun and engaging for sustained motivation. Learner
A rates his autonomous learning online as good “7 think I am doing good. Have continuously
taking classes. But sure, | could effective, precise more. | could, for example, put more time

into homework”.

Learner B also acknowledged the importance of convenience and tailored lessons
when learning Portuguese online, reflecting a preference for a learning environment that fits
within their busy schedule, but also mentions the importance of off-class work that needs to be
done “Me usually when I am self-study, the results are not, the progression is not as quick as
if I have a class or something like that. Class. Usually, for me, even though we are not graded
or anything, just gives me a sense of like, responsibility. And as you said, discipline. So even
though a lot of the time the classes are casual, still on my go, I am doing this. And it is mostly
because I pay for it. So I want to, of course, take advantage of it and do good”. Learner B
expresses his perspective about learning online besides being self-taught is accountability. They

appreciated the ease of access to diverse materials and the ability to choose a teacher that aligns
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with their preferences, highlighting the significance of the right teacher-student match for

effective learning, matching argument with learner A.

Learner C expressed a similar sentiment, underscoring the convenience and flexibility
that online learning offers, making it accessible regardless of location and allowing for an
adaptable learning experience “So sometimes I do not have the time to go to a specific place.
And of course, like if you do presential you need to be in a specific city”. They also emphasized
the significance of immersion and a quiet, focused learning environment, highlighting the
importance of the learning context, “For me, the only important thing is to have a quiet place

to learn”.

Learner D shared their perspective on choosing online learning for efficiency schedule,
suitability, and financial reasons emphasizing the importance of creating structure and rhythm
in an otherwise flexible online learning environment. They recognized the uniqueness of each
learner's learning journey and the need for tailored, one-on-one experiences to enhance
speaking skills and overall comfort with the language “I think my perspective with one-on-one
online is that you just get and it is way more tailored to you. Yeah, so one is speaking. And two
is that I think everyone is like, unique in their learning, and especially with the languages that

you know, it is like, what is hard to use is very unique compared to others”.

In summary, the learner's perspective on learning Portuguese as a foreign language
online is to value the convenience, flexibility, and tailored experiences that online learning
provides in their journey to master Portuguese. They emphasize the importance of enjoyable
learning experiences, personalized instruction, and a conducive learning environment, all of
which contribute to sustained motivation and effective language acquisition. These aspects
align with the findings of the learners' experiences and motivations while learning Portuguese

online.
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Result four: Learners” perspective on learning Portuguese as a foreign language.

Based on the collected data for this study, Learner A acknowledges the challenges of
language learning, mentioning that the process can be challenging but rewarding “I think it is
fun. I think it is challenging at the same time, so | think, yeah, you have like this, when it feels
hard. And then if it suddenly feels easy, but you get the more, learn more and more”. The same
learner emphasizes the enjoyment during the learning journey describing the experience as fun
“I think it is fun” and also shares his progress and self-rating in terms of language learning as

“I think I am doing good. Like I said, I can understand, more or less. Unless there is big, open

very fast”

Learner B’s perspective is slightly different from Learner A, who expresses its perspective is
influenced by its prior knowledge of French and Spanish. Learner B affirms that knowing
these languages provides him with certain advantages, making Portuguese learning relatively
easier for him “Yeah, I will say again, if they have any other languages as a basis that is that

could help them with Portuguese is going to be a lot easier”.

Learner C shows a similar mindset to Student B and defines its Portuguese learning journey
as “speedy” due to Spanish being their mother language, also expresses self-rating as positive
which she attributes to her online lessons and travel experiences in Brazil “For me, I can get
my results very good. Like, | can see the process like it was very fast. Because during making
this class and learning a lot of things . Learner C also adds to its perspective “I think so, like
for foreign people, like I do not have the Spanish first language going to be a little difficult.
Because Portuguese is a language, they have a lot of components, like, the way that you

construct the phrase this and the pronunciation is difficult”.

Learner D's statements show ease with the Portuguese Language due to its multilingual

advantage. Learner recognizes the advantage of knowing multiple languages not only motivates
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but also facilitate the learning process “I think I feel lucky to have one French in English,
French, and Spanish”. Learner D adds relevance to its statement saying “So yeah, I think
something that is really hard when you start learning a language is you do not understand what
the person is saying. And so, | think French and Spanish have helped me, like, with
comprehension that | have definitely, like, hurt me with speaking. And I have also like had
confusion now within my Spanish classes. But I, that in the end, learning them together, is what

I should be doing. Because then I kind of like in my head will have similarities and differences”.

Comparative Analysis

This Comparative Analysis section serves as a pivotal exploration within this thesis,
delving into the intricate tapestry of perspectives and motivations that drive learners of
Portuguese as a foreign language. Understanding the diverse perspectives of these learners
illuminates the complex interplay of individual experiences, cultural backgrounds, and
educational contexts. Similarly, the motivations underlying the desire to master Portuguese
shed light on the multifaceted incentives that guide learners through their language acquisition
journey. This chapter embarks on a comprehensive comparative study, carefully analyzing and
contrasting these perspectives and motivations. By doing so, aim to gain a deeper
comprehension of the dynamics that shape the learning process, subsequently informing the
development of effective pedagogical approaches and strategies. This section will be divided

into focus group themes to better comprehension of data.

e Motivations for Learning Portuguese: Learners A, B, C, and D share a variety of
motivations for learning Portuguese. For Learner A, motivations include traveling to
Brazil, learning a new language, and having a dream vacation in South America.

Learner B is motivated by curiosity and interest in Brazilian culture and movies. Learner
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C emphasizes business aspirations in Brazil, and Learner D's motivation centers on

efficient learning and improving conversational skills.

Perspectives on Online Learning: Learners appreciate the flexibility of online
learning (Learner A, B, C) as it fits well within their schedules, allowing classes
anytime, anywhere. They appreciate the choice of teachers and tailored lessons
(Learners A, B). Learner C highlights the abundance of online materials enhancing their

learning experience.

Advantages over In-Person Learning: Learner’s value the convenience and
efficiency of online learning, especially when compared to in-person classes (Learner

B, C, D).

Comfort and Environment: Learner C values the comfort and adaptability of their
learning environment when studying Portuguese online, contributing to their learning

progress.

Accountability and Structure: Learner D emphasizes the importance of creating a
structured approach and being accountable for their learning progress in an online

learning setting.

Challenges and Perceived Difficulties: Learner C notes the misconception of
assuming Portuguese is similar to Spanish and points out the challenges in language

structure and pronunciation.

Group Learning Dynamics: Learner D finds challenges in group dynamics and prefers
the one-on-one experience for effective learning, suggesting that tailored learning is

more successful.
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e Self-Assessment and Progression: Learners A, B, C, and D assess their progress in
learning Portuguese. They acknowledge areas of improvement and express a desire to

invest more time in their studies to enhance their proficiency (Learners A, C, D).

e Measuring Progress through Comfort and Fluency: Learner B gauges progress by
measuring comfort levels in speaking Portuguese and aims for fluency where language

use becomes more natural and effortless.

In summary, the learners exhibit diverse motivations, perspectives, and approaches to
learning Portuguese as a foreign language. They appreciate the advantages of online learning,
emphasizing its flexibility, convenience, and tailored nature. Challenges such as language
similarities and group dynamics are acknowledged, while self-assessment and progression are
evaluated based on comfort, fluency, and structured learning approaches. These insights
provide a valuable basis for a comparative analysis of their learning experiences and

preferences.

Results Discussion

In this pivotal chapter, embark on a journey through the outcomes of extensive
qualitative interviews conducted with four diverse learners (Learners A, B, C, and D) engaged
in the autonomous learning of Portuguese as a foreign language. The interviews, thoughtfully
structured and meticulously conducted, aimed to uncover the motivations and perspectives
driving these learners in their pursuit of mastering the Portuguese language within an online

context.

With a keen eye on their motivations, challenges faced, and unique approaches to self-
assessment, analysis into a discussion that promises a deeper understanding of the complex
dynamics of learning Portuguese as a foreign language. Each learner brings their unique

narrative, aspirations, and experiences to the forefront, collectively painting a vivid picture of
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the multilayered landscape of online language learning. In addition, this chapter is divided into

four sections aiming to answer this research's following key questions:

1. What are the primary motivations that compel individuals to embark on the journey

of learning Portuguese as a foreign language in the online context?

Based on the provided data and analysis, the primary motivations that compel
individuals to embark on the journey of learning Portuguese as a foreign language in the online

context are:

e Flexibility and Convenience

e Enjoyment and Challenge

e Travel and Cultural Interest

e Self-Improvement and Personal Growth

e (Goal-Setting and Socialization

e Tailored Learning Experience

e Language Learning Experience and Background

e Professional Goals and Business

e Access to Resources and Material

Many learners, like Learner A and Learner B, emphasize the flexibility of online
learning, allowing them to adapt to their busy schedules and have one-on-one classes at their
convenience. Lightning up the data collected with the literature review I reinforce that "Online
learning provides the flexibility needed for learners to adapt their study schedules to their busy

lives." Wright, C. R. (2011, November)
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Learners, such as Learner A and Learner B, find learning Portuguese to be enjoyable
and challenging, which keeps them motivated to progress and learn more. Learner A and
Learner B, express a desire to travel to Brazil or have an interest in foreign movies and cultures,

motivating them to learn Portuguese.

Learners, including Learner B, see learning Portuguese as a means to improve
themselves, enhance their communication skills, and achieve personal growth. Learners, like
Learner A and Learner B, set goals to converse and socialize in Brazil, aiming to engage in

meaningful conversations and discussions on various topics.

Learner’s value tailored lessons that focus on their interests and needs, making online
platforms attractive as they provide a more personalized learning approach, as seen with
Learner A and Learner B. Heil et al., (2016) highlights the significance of personalized
learning experiences in online language learning, pointing out that online platforms enhance
the learning process by providing tailored experiences that cater to individual interests and

needs.

Learner B suggests that having a basis in other languages, like French and Spanish,
makes learning Portuguese more accessible and motivates them to continue learning. Learner
C expresses a motivation to learn Portuguese for business purposes and to potentially do
business in Brazil, highlighting professional aspirations. Learners find online learning
advantageous due to the abundance of resources and materials available, making it easier to
learn, practice, and progress in the language, as noted by Learner C. Learners appreciate the
positive and enjoyable learning environment created by their online classes, with a focus on
having a good relationship with their teachers and enjoying the learning process, as expressed

by learner B.
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These motivations collectively showcase the diverse reasons individuals opt for online
learning to acquire proficiency in Portuguese, ranging from personal interests and travel goals
to the adaptability and convenience that online platforms offer. Understanding these

motivations is crucial for designing effective and engaging online language learning programs.

2. How do learners perceive the advantages and challenges of online Portuguese language
learning, and how do these perceptions influence their learning experiences and

outcomes?

Learners A, B, C, and D appreciate the flexibility of online learning, allowing them
to tailor their classes to their busy schedules and change schedules as needed. They value the
ability to learn from anywhere, especially for those who travel frequently. Learner A, B, and
D emphasizes that they perceive online learning as offering tailored lessons that suit individual
preferences and needs. Learners appreciate the ability to choose teachers that match their
learning styles and objectives, creating a more personalized learning experience. Learners A
and C express the abundant learning materials online, including audio, videos, and interactive
exercises. Learners find it easier to access and utilize these resources, enhancing their learning
experience. Online learning can be more cost-effective, especially for learners living in

expensive cities. It allows them to choose options that fit their budget and preferences.

Learner D finds it challenging to establish a structured learning routine in an online
setting. The absence of a traditional classroom structure can make it difficult to maintain
discipline and consistency, the same learner adds “I expect to gain much more comfort
speaking, because in a group setting and in, in class, you do not get to speak as much right”.

Group dynamics are perceived as a challenge in online learning.

A unanimous pattern of answers is flexibility and tailored learning experiences

contribute to increased motivation and engagement. All learners reported to be more likely to
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stay motivated and committed to their learning goals when they can learn at their own pace and
in a manner that suits their preferences. Numerous studies have found that learners are more
likely to stay motivated and committed to their learning goals when they can learn at their own
pace and in a manner that aligns with their individual preferences (Alisauskiene et al., 2020).
Learners take charge of their learning process and actively develop strategies to stay disciplined
and manage their own progress, leading to a heightened sense of ownership and engagement

(Taylor, 2016; Roberts, 2019).

Tailored lessons Online enable learners to adapt to their unique circumstances, whether
it is a busy schedule or frequent travel. This adaptability allows them to customize the timing
and intensity of their learning, ultimately resulting in a more flexible and personalized learning

experience (Alisauskiene et al., 2020).

Learner C said, “I can do my Portuguese class everywhere in the world”. Researchers
have emphasized the benefits of tailored learning in online environments. Alisauskiene et al.,
(2020) highlighted that personalized online lessons enable learners to manage their learning
pace and style, accommodating their specific needs and constraints. Mclaren B. (2013) further
supported this by suggesting that adaptive online learning systems can dynamically modify the
content and pace based on individual learner profiles, enhancing engagement and
understanding. Additionally, argued that personalized online instruction allows learners to

optimize their study schedules, leading to more efficient learning outcomes.

3. What role do individual learner characteristics, such as prior language learning
experience, cultural background, and personal goals, play in shaping motivations and

perspectives toward online Portuguese language learning?

Individual learner characteristics, such as prior language learning experience, cultural

background, and personal goals, significantly shape motivations and perspectives toward
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online Portuguese language learning. The analyzed data by learners demonstrates how these

factors influence their approach to learning Portuguese online.

Learners with prior language learning experience, especially in related languages like
Spanish or French, expressed feeling more confident and finding Portuguese learning
comparatively easier (Learners B, C, and D). This prior experience influences their
motivation, as they feel more capable of acquiring a new language, ultimately enhancing their

enthusiasm for learning Portuguese.

The argument suggesting that learners with prior language learning experience,
especially in related languages such as Spanish or French, often exhibit greater confidence and
find learning Portuguese relatively easier is well supported by research in the field of second
language acquisition and psychology. Numerous studies have explored the concept of language
transfer, wherein the knowledge and skills acquired in one language influence the learning of
another (Odlin, 1989). This phenomenon is particularly prevalent among learners with previous
experience in related languages. The similarities in vocabulary, grammar structures, and syntax
between Portuguese and languages like Spanish or French can facilitate a smoother learning
experience due to the transfer of linguistic knowledge (Ringbom, 2007). Additionally, learners
with multilingual backgrounds have been found to possess enhanced metalinguistic awareness,
enabling them to identify patterns and make connections across languages (Jessner, 2006).
These findings collectively affirm the notion that prior language learning experiences
significantly impact the ease and confidence with which learners approach acquiring

Portuguese.

Learners with prior language learning experience possess a foundation in language
structures and strategies, making it easier for them to grasp similarities and differences between

related languages like Spanish, French, and Portuguese (Krashen, 1982). There is also
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“transfer of training”, which is a phenomenon where prior learning impacts new learning.
Studies in this area highlight that learners with experience in related languages often transfer
vocabulary, grammar rules, and language learning strategies to acquire a new language. This
transfer facilitates a smoother learning process and boosts confidence. (Odlin, 1989) (Ringbom,

2007),

By integrating these insights into the transfer of training and Input Hypothesis, it
becomes evident that learners with prior language learning experience, especially in languages
related to Portuguese, are more likely to exhibit increased confidence and find the learning
process more manageable and enjoyable. This enhances their overall motivation and

enthusiasm for learning Portuguese.

The cultural background also influences learners' motivations and perspectives. For
instance, a learner expressed the desire to learn Portuguese due to a keen interest in Brazilian
culture and a dream of traveling to South America (Learner A, B, and C). Understanding the
cultural context and its importance can serve as a significant motivator for language learning.
Learner A said “First of all I have, I want to travel to Brazil” added, “It is kind of a dream

vacation for three months in South America’.

Personal goals emerged as a powerful motivator. Some learners aimed to improve their
communication skills for socializing or traveling (Learner A, Learner B, Learner D). Others
linked their language learning goals to career ambitions, such as doing business in Brazil “For

me, it is important because I want to do business in Brazil so.” (Learner C).

These personal objectives greatly influence their dedication, effort, and perspective
toward online Portuguese learning. In summary, learners' motivations and perspectives toward
online Portuguese language learning are deeply influenced by their past language learning

experiences, cultural backgrounds, and personal goals.
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Understanding these individual learner characteristics is crucial for educators and course
designers to tailor online learning experiences effectively, aligning with the motivations and

objectives of the learners.

4. What implications do the motivations and perspectives of learners have for the design

of effective and engaging online Portuguese language courses and resources?

The motivations and perspectives of learners play a critical role in designing effective and
engaging online Portuguese language courses and resources. Tailoring the course design to
align with learners' motivations and perspectives enhances engagement, learning outcomes, and

overall satisfaction.

Learners A, B, C, and D all mention the importance of tailored lessons and how
choosing their teacher and how they want to design their learning is extremely important.
Learner A mentioned, “The freedom can give you a teacher that is good for me...” Learner
B stated, “You want somebody you can relate with and joke with I do not want my lesson to be
like just serious I want it to be like, like fun...” Learner C said “Materials like the content you
have more material, like what else is a part flexibility material ” and finally Learner D, I think
my perspective with one on one online is that you just get and it is way more tailored to you.
Yeah, so one is speaking. And two is that I think everyone is like, unique in their learning, and
especially with the languages that you know, it is like, what is hard to use is very unique

compared to others.”

Considering learners' diverse motivations, course designers should offer personalized
learning paths. This allows learners to set goals aligned with their motivations, whether it is for
travel, cultural interest, or career advancement (Deci & Ryan, 1985). Personalization increases
learner engagement and commitment to the course. Integrate Brazilian cultural elements within

the course to resonate with learners' interest in Brazilian culture (Learner A, Learner C).
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Incorporating cultural contexts, relevant materials, and language used in real-life situations

fosters a deeper connection with the language and culture (Kramsch, 1993).

Acknowledging learners' varied schedules and preferences for flexibility (Learners A,
B, C, and D), offers flexible learning options, including self-paced modules, interactive
sessions, and recorded lessons (Anderson & Dron, 2011). Flexibility in learning modes
enhances learner satisfaction and accommodates diverse learning styles. In addition, given
learners' positive responses to online learning (Learner A, Learner B), incorporating
technology, multimedia, and interactive platforms in the course design is essential (Bates,
2015). This modern approach enhances engagement and provides a dynamic learning
experience. Finally, it is important to address learners' desire for one-on-one instead of group

dynamics (Learners A, B, D).

Learners have stated the challenges they have encountered when having to follow other
learners' pace and not being given the unique opportunity to speak and practice when in class.
Learners B and D stated that it is important to implement mechanisms for regular feedback
and progress tracking. Providing timely feedback and allowing learners to monitor their
progress promotes a sense of achievement, motivating them to stay committed to their language
learning goals (Hattie & Timperley, 2007). By aligning course design with learners'
motivations and perspectives, educators can create a more engaging and effective online
Portuguese language learning experience. This approach enhances learners' motivation, active

participation, and ultimately, their mastery of the language.

74



CONCLUSION

This chapter serves as a synthesis of the comprehensive analysis conducted and
provides a glimpse into the broader implications and recommendations drawn from the data
and relevant literature. The purpose of this conclusion is to enclose the essence of the research,
shed light on the nuanced facets of online language learning, and delineate the significance of
understanding learners' motivations and perspectives in shaping effective pedagogy and course

design.

The data, gleaned from the rich insights shared by the learners themselves, illuminated
the multifaceted landscape of motivations and the intricate interplay with prior language
learning experiences, cultural backgrounds, and individual goals. This chapter navigates
through this reflective journey, aiming to unravel the implications that these motivations and
perspectives hold for the design and facilitation of effective and engaging online Portuguese

language courses and resources.

In the first section, | will focus on exploring the primary motivations driving individuals
to embark on the journey of learning Portuguese online. Indeed, based on the extensive
qualitative interviews with learners A, B, C, and D, it is evident that motivations for engaging
in online Portugues,e language learning encompass a broad spectrum, including flexibility,
convenience, travel, and cultural interest, as well as professional goals and business aspirations.
These motivations align with established theories and research in the field of language learning.
Flexibility and convenience are commonly cited motivations by learners (Learners A, B, C,

and D).

Online learning provides the flexibility needed for learners to adapt their study schedules to

their busy lives. Learners appreciate the ability to learn at their own pace and in a manner that
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aligns with their individual preferences, leading to increased motivation and commitment to

their learning goals (Alisauskiene et al., 2020).

Travel and cultural interest are significant motivators, as seen in the aspirations of
learners to visit Brazil and immerse themselves in the culture (Learners A, B, C, and D).
Learning a foreign language is often driven by a passion for the culture and a desire to travel
and engage with native speakers (Anderson, 2019). This aligns with the theory that learners are
often motivated by extrinsic goals related to the culture and social aspects associated with the

language (Dornyei & Ushioda, 2011).

Professional goals and business aspirations also play a substantial role in motivating
learners to engage in online Portuguese language learning (Learner C). Learning a language
for business purposes or for enhancing career prospects is a well-established motivator in the

field of language learning (Macintyre et al., 2019).

A study by Ryan and Deci (2000) highlights that intrinsic motivation, which includes
engaging in an activity for its inherent satisfaction or interest, is positively associated with long-
term language learning success. This suggests that learners driven by professional goals may

also find intrinsic motivation in their language-learning journey.

In summary, the motivations observed among the learners in this study, ranging from
flexibility and convenience to travel and cultural interest, and professional goals, are
substantiated by existing research in the field of language learning. Understanding and
addressing these motivations are crucial for designing effective and engaging online language

learning programs that cater to the diverse needs and goals of learners.

Another important factor that has been expressed by learners is the prior language
learning experience, particularly in related languages like Spanish or French, expressed

confidence and found Portuguese learning relatively easier. The influence of prior language
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learning experience, especially in related languages like Spanish or French, on learners'
confidence and perceived ease of learning Portuguese, is a well-documented phenomenon in

second language acquisition literature.

The concept of language transfer and its impact on learning a new language is
particularly relevant here. Krashen's Input Hypothesis posits that learners acquire language best
when they receive input just beyond their current level (known as "i+1.") Having prior
experience in related languages allows learners to transfer their existing knowledge and
structures to the new language, making the learning process more manageable and less

intimidating (Krashen, 1982).

Furthermore, Odlin and Ringbom have extensively studied the phenomenon of transfer
of training in language learning. They explain how prior learning in related languages facilitates
the transfer of vocabulary, grammar rules, and language learning strategies, aiding in the

acquisition of a new language (Odlin, 1989; Ringbom, 2007).

Another relevant motivation theory used to base this research project is Dérnyei and
Ushioda who emphasize the role of intrinsic motivation in language learning. Learners with a
genuine interest in the culture, as seen with the learners' interest in Brazil, are likely to be
intrinsically motivated, which enhances their dedication and enthusiasm for learning the
language (Dornyei & Ushioda, 2011). And finally, not least important but as relevant Ryan and
Deci's Self-Determination Theory, which provides insights into the role of personal goals and
aspirations in motivating individuals. Learners with personal goals related to socialization,
travel, or cultural interest are likely to have a high level of intrinsic motivation, promoting their

engagement and persistence in learning Portuguese (Ryan & Deci, 2000).
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In summary, the learners' expressions of confidence, ease in learning, and motivations
related to prior language learning experience and cultural interests are consistent with
established theories and research in second language acquisition and motivation.
Understanding the influence of individual characteristics, such as language learning experience
and cultural interests, is essential for creating effective language learning environments that

align with learners' motivations and goals.

Learners appreciating flexibility and tailored learning experiences align with existing
literature. Anderson and Dron (2011) highlight that online learning provides flexibility,
allowing learners to tailor their learning experiences to suit their preferences and schedules.
This adaptability fosters motivation and engagement, leading to more effective learning
outcomes. In addition, learners have shown appreciation for the abundant learning resources in
online platforms. Bates emphasizes that online learning offers a vast array of resources,
including multimedia, interactive modules, and online communities, enriching the learning

experience and making it more engaging, Bates (2015).

Just like everything else in life, it has the other side of the coin. Identifying challenges
such as establishing a structured learning routine and the absence of traditional classroom
dynamics is consistent with previous research. Rovai and Jordan (2004) acknowledge that the
lack of face-to-face interaction and structure can be a challenge in online learning. Strategies
like setting clear goals and managing time effectively are essential to mitigate these challenges

(Garrison & Vaughan, 2008).

Despite the “lack” of structure as mentioned by Learner D, they all have agreed that
online learning is still way more advantageous than face-to-face. Even argued not to miss the
traditional school structure, wanting more of a dynamic and fun environment. By incorporating

these scholarly perspectives, it becomes evident that learners' perceptions of the advantages
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and challenges of online Portuguese language learning are aligned with established research.
Flexibility and tailored learning experiences are seen as significant advantages, enhancing
motivation and engagement, while challenges emphasize the importance of adapting strategies
to optimize learning outcomes in the online environment. Learners appreciated the abundant
learning resources available online, making it easier to access and utilize them. However,
challenges like establishing a structured learning routine and the absence of traditional
classroom dynamics were also acknowledged, emphasizing the need for adapting strategies to

maintain discipline and engagement in online learning environments.

The third section illuminated the pivotal role that individual learner characteristics, such
as cultural background, and personal goals, play in shaping motivations and perspectives
toward online Portuguese language learning. Cultural backgrounds, personal goals, and
experiences further shaped learners' motivations, highlighting the significance of

understanding individual learner profiles in course design.

Finally, the implications that learners' motivations and perspectives have for the design
of effective and engaging online Portuguese language courses and resources. Personalized
learning paths, integration of Brazilian cultural elements, flexible learning options,
incorporation of technology, multimedia, and interactive platforms, and addressing the
preference for one-on-one interaction were suggested to enhance engagement and

effectiveness.

Drawing from a rich body of literature, highlight the significance of aligning course
design with learners' motivations and experiences. The thoughtful integration of these
implications can catalyze the paradigm shift necessary to redefine the landscape of online
Portuguese language learning. In doing so, it paves the way for fostering more effective

pedagogical approaches, enriching the learning experiences of learners, and ultimately
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contributing to a more proficient and engaged community of Portuguese language learners in

the digital age.

In conclusion of this rich research project makes it possible to affirm that learners'
motivations are intrinsically complex but sustained in very solid pillars; their reason why and
how to keep and maintain these learners with their eyes on the prize as motivated through
structured but dynamic online lessons. When it comes to answering this thesis's main question
about learners' perspectives on learning online, is possible to conclude that is interconnected
with the complexity of motivations. There are several factors influencing motivations and
perspectives on Portuguese as foreign language learners; flexibility, tailored lessons, structure,
dynamic, tutor interpersonal connection, and self-discipline. As a researcher, 1 am extremely
satisfied with the results obtained, although it would be extremely interesting to dive even

deeper into more psychological and pedagogical aspects.
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Table 1: Interview Script

Interview 1

TABLES

Blocks

Explanation/Description

1. Interview Framework

The interviews to be carried out intend to answer the
following questions:

1) What are the perceptions and motivations of
students of Portuguese as a foreign language in the
online context from an autonomous learning
perspective?

2. Interview Objectives

The research aims to answer the following questions:

1) How does the Online context influence this
process of learning Portuguese as a foreign
language?

2) What are the students' perspectives on autonomous
learning in the online context?

3) How does the methodology used in the online
context influence the process of becoming an
autonomous learner?

4) What is the concept of motivation for the students
and to what extent does the same concept interfere
in the autonomous learning process?

3. Interviewees

Students of Portuguese as a foreign language in the online
context between 20-35 years of age and also English
speakers.

4. Deadline

March of 2023
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Preparation for the Interviews (Initial 1deas)

Interview Script - Plan

Blocks

Explanation/Description

1. Interview goals

Answer the research question:

1) “What is the perception and motivation of students
of Portuguese as a foreign language in the online
context from an autonomous learning
perspective?”’

through the subquestions:

a)

b)

d)

What are the motivations of students to
seek to learn Portuguese as a foreign
language?

What are the motivations of students to
choose the online modality to learn
Portuguese as a foreign language?

What are the students' perceptions of
autonomous learning of Portuguese as a
foreign language online?

What advantages and disadvantages do
students consider of autonomous learning
in the online context?

What challenges do you find in this type of
online learning?

What is the student's perception of their
own learning process?

2. Interviewees

4 students in total - criteria:
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1) Different ages/genders between 20-35
2) Different countries
3) Nonspecific educational background

4) Nonspecific financial background

3. Data Collection Method

Semi-structured interview via ZOOM, recorded (if
possible consent).

Estimated time: 45 to 60 minutes.

4. Scheduling

To be determined according to the student’s availability

5. Criteria/Variables to be
considered

1) Conditions for carrying out the interview.

2) English-speaking students with a comfortable
conversational level.

3) Students from countries that do not speak
Portuguese as their native language.

4) Students comfortable with using and browsing the

internet via computer or mobile phone.

5) Students learning Portuguese as a foreign language

in order to become independent learners.

6. Formal/Technical
Aspects

Before the interview: Confirm conditions, and describe
the project and the scope of the interview.
Confirm/Remind ethical issues.

During the interview: Focus on the main topics, explain
the questions, and encourage the interviewee to respond.

At the end of the interview: Respect the time, gather
ideas, and thank them for their participation. Ask if they
want the results of the investigation.
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Notes to take during the interview: Attitude and
emotions when talking about a certain topic.

Interview:
Blocks Purpose Topics and Questions
To explain to Hello, very good morning (interviewee's name).
stimati articipants the reason | _. .
Legitimation ]E) h P ervi First of all, I would like to thank you for your
of the or the Interview, collaboration and remind you that this interview
interview ethical assumptions,

expected results, and
publication.

To receive verbal
consent from each
participant of the
understanding of the
purpose of the

interview and data use.

Underline the
importance of the
interviewee's
participation for the
success of the work.

Motivate the
interviewee.

Guarantee the
anonymity and
confidentiality of the
information provided.

comes within the scope of the investigation that |
conduct for my master's thesis. Its main objective
is to reveal the perceptions and motivations of
students of Portuguese as a foreign language in the
online context with the perspective of achieving
autonomous learning

Your participation is extremely important for the
success of this study and | am available to deliver
the results of this investigation.

Before starting, | remind you that all data is
confidential, and at no time during the
investigation will your identity be revealed.

Example: Only a number/letter (student A/1,
student B/2) will be assigned to your statements as
a means of organization.

* After receiving the explanation about the
interview purpose, procedure, and data collection,
do you consent to record and use the information
from the interview for this study under
confidentiality and anonymity?
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Indicate the
availability to provide
the results of the work.

Characteriza
tion of

To identify the profile
of the participants and

* What is your nationality?

* What is your mother tongue?

the their system of studies
population * How old are you?
* What is your gender?
* What is your current level of studies?
» What is your current modality of studying
(totally online or blended)?
* What is your field of study?
* Do you speak any other languages besides your
mother tongue?
Determine what * Why did you consider learning Portuguese as a
motivations the foreign language in the online context?
student considered for o -
' their choice of * What criteria did you use for the choice?
Student's L :
motivations learning in the online | . yow would you describe the online context for
regarding context. learning?
the choice of )
an online Identify the toolsand | . piq you consider choosing another type of

context for
their
learning
process

means chosen by the
students.

learning modality to learn?
* Did you study online before that?

* Does studying online require any specific
preparation?
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Detect the student's
perspective on
learning Portuguese as

* What is your perspective on learning Portuguese
as a foreign language?

* How do you rate your learning?

Student’s a foreign language.
perspective . o
on learning | Distinguish the type of How do you rate your study methods?
Portuguc_ese purpose (formative, « How do you rate your results?
as a foreign | summative,
language diagnostic). * Describe your point of view about learning
Portuguese as a foreign language?
Detect the student's * What is your perspective on learning the
perspective on the Portuguese language in the online context?
process of learning the How d he rel fthe onl
. ¢ HOW d0 yoOu asSsess the relevance ot the online
Student’s I_Dortugues_e language context for your learning?
perspective in the online context. y g:
on learning g * What are the most important factors towards
Portuguese Distinguish the t_ype of your learning benefit yopu consider that the online
as a foreign | purpose (formative, ) .,
language summative, context gives you
online diagnostic). « How do you plan your online learning to achieve
your goals?
To conclude the * Is there any other information that came to your
interview and give mind while we were talking about this theme?
space to participants What?
to include any o h A d4d? What?
) . . ¢ Is there anything that you want to add? at’
Conclusion information they

consider relevant and
was not questioned
and thank the
participant.

* Thank you for joining the interview and helping
me with relevant information regarding your
experience in the online learning environment.
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Table 2: Data analysis coding
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Respondent

D QUOTATION CODES GROUPS
Yeah. But also online is good because the flexibility with time and also | like to have a one on A
otivation;
Learner A one class with my professor, you. You get that when you start the online like this one on one, Motives, Education online onli
nline
you get what we call it.
No, I think it's fun. | think it's challenging at the same time, so | think, yeah, you have like this, : "
erspective;
Learner A when it feels hard. And then if it's suddenly feels easy, but you get the more, learn more and Enjoyment M tr') i
otivation
more.
I think I'm doing good. Have continuously taking classes. But sure, | could effective, precise . . .
Learner A . , . Self Rating, Perspective Perspective
more. | could, for example, put more time into homework. | see how you're trying to push me.
I think I'm doing good. Like | said, | can understand, more or less. Unless there's big, open very . )
Learner A Self Rating Perspective
fast.
Well, I hope | can easily talk and socialise in Brazil, with strangers for example, we've often call . L
Learner A . . K Goal-setting Motivation
this and also be able to discuss more complex subjects.
Yeah, well, first, | always kind of been not to pay too much attention when the language in L L
Learner A . , s Motivation Motivation
school, I studied French for four years, | can't say what my name . So it's different. Because so
long time ago, | studied language in school, and | didn't have the motivation back then. Right
now | have the motivation. And that's a completely different scenario.
Learner A the freedom can give you a teacher that is good for me for example, the school that | talked Benefits Online
about that my building they have one teacher maybe she was good to him or good but | don't
know.
Learner A First of all | have, | want to travel to Brazil. Motives Motivation
Learner A Motives Motivation
| want to learn a new language.
Learner A Motives Motivation
kind of dream vacation for three months in South America.
Learner A | thought was a little bit too little loss if you're in a group. Unmotive Online
. . . Online;
Learner A Motives, Education online o
Lo T Motivation
online is good because the flexibility
instead of learning stuff, perhaps I'm not really interested in, | can have a more classes where | onli
nline;
Learner A feel sometimes you get to the like, motivation for specific things like that you can have them Interests , Tailored lessons Motivation
focused on on
. . Perspective;
Learner A Enjoyment; Opinion .
Al P Motivation
I think it's fun.
Learner A Self Rating Perspective

I think it's going good.
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Learner A Goal-setting Motivation
talk and socialise in Brazil,
. . Motivation;
Learner A Education; tailored lessons o
. . . nline
I like classes that are more like we're not following a book.
D . . . o . . Motivation;
Learner A So get the more like, individualised context. And script because like | said, it's good to focus. Education; tailored lessons onli
nline
When you want to learn the language to focus on the things you actually do talk about in real
life.
. . . . i . Motivation;
Learner A | The online context that also was different is for example, you can choose with whom you want Education; tailored lessons onli
- . , ) nline
to have as a teacher in high school, they will can freely choose. So there's a lot of sort of online
context and gives you the freedom to more choose the appropriate teacher suits you
X X Motivation;
Learner A Education; tailored lessons i
. . Online
the freedom can give you a teacher that is good for me
Education; tailored lessons; Motivation;
Learner A Rel onli
. - . elevance nline
The relevance so well is 100%! Because all my learning is from online, more or less.
Example you are very easy to talk to for me and also kind of makes it more fun to have classes L
L . . . X X Motivation;
Learner A and therefore keeps my motivation because like | said, sometimes you feel sore and the Education; tailored lessons onli
- . ) . nline
motivation to kind of goes down but the classes are because sometimes | felt like | really don't
feel like Taking and having a Portuguese class today but | would usually have pretty fun anyway
so
First, when | started learning it, it was on a class in person class group class setting. But | think T —
otivation;
Learner B online is just a lot more convenient. With my busy schedule. I'm able to do classes during the Education; tailored lessons onli
nline
day or whenever | need to, and change schedules. So it's usually a lot more convenient for me.
Learner B Yeah, something that fits within my schedule. It's going to probably be like the one of the most | Education; Flexibility; Tailored Motivation;
important things and of course, a teacher that | can get along with. lessons Online
Yeah, | would say that is everything has pros and cons, | think. But it's beneficial. Because of the
convenience, | could do a lesson with somebody who's in Brazil, | could do less than somebody
who's in any part of the world. So I'm not really limited to finding a class that is near me, or that . i L
. . X i . i X Convenience; Education; Motivation;
Learner B |is only offered where | live. But at the same time, in general, like face to face learning, in a group X i
o . . ] . . Tailored lessons Online
setting, just like that, those dynamics and being able to have a teacher right there in front of you
is going to probably better. And for every person is gonna be different, they'll prefer one or the
other for me. Like, I'm okay, giving up that in favour of like, the convenience.
L B Point of vi L | . Perspective;
earner oint of view; Language learnin ]
My perspective will be a little bit different because | know French and Spanish and | think it gives i s Online
me like a lot of facilities. At least | noticed.
P . , . . . Perspective;
Learner B I don't think it was as challenging as other languages I've learned for sure Point of view; Language learning onli
nline
No, it was just being curious. And | really enjoy actually, most of the Brazilian things that I've A
otivation;
Learner B seen that | watched. So I'm interested in foreign movies in general. So | wouldn't say it was Interest, Self-improvement onli
nline

discipline, it was really just curiosity. But | try to do it like a little bit regularly just to stay, just as
| still have that, like reflexive listening to Portuguese understanding Portuguese in different like
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settings, like movies or series, etc.

Me usually when I'm self study, the results are not, the progression is not as quick as if | have a
class or something like that. Class. Usually, for me, even though we're not graded or anything,

Learner B just gives me a sense of like, responsibility. And as you said, discipline. So even though a lot of Discipline, Self-improvement Au;::ﬂ;zus
the time the classes are casual, is still on my go, I'm doing this. And it's mostly because | pay for
it. So | want to, of course, take advantage of it and do good.
Learner B Yeah, | will say again, if if they have any other languages as a basis that is that could help them Point of view; Language learning | Motivation
with Portuguese is going to be a lot easier.
e T I think yeah. It's it motivates me was if something is easy, and just presented to me and | just Convenience; Education; Motivation;
like do it, | think it's more likely to do it. Absolutely. Tailored lessons Online
| guess it doesn't feel like a burden. When | do online. It's really just, it's like a pleasant one hour,
a week or something that I'm doing a class and just like talking and practising my talking. So it
doesn't feel like a burden just feels easy. Also, like, | like to see that there's progress. So the Motivation;
e T more | do it, and the more | talk, the more confident | become, | still make mistakes, but I'm Enjoyment; Education; Self- Online;
more confident. So for me, it just makes a difference there. Sometimes people get frustrated improvement; Discipline Perspective;
when maybe they don't see progress, or some places give just a lot of homework. And for Autonomous
people who have like full time jobs, it's not always realistic. So you get frustrated with things like
that. But for me, it has not happened with the online portion of the learning. So
| guess some sort of fluency where | don't have to think about the words too much. Or about the
sentences it just comes out because comes out easy or relatively easy. Being able to understand . L
Learner B i . . . i i . K Goals; Education Motivation
like, different accents, different people talking, potentially going to Brazil and being able to talk
with people and hum yeah.
But other teachers choose to do something more like, tailor to the student more like casual. And Motivation;
Learner B || find that as, as you're like, more intermediate, or more advanced, that casual setting is actually Education; tailored lessons Online;
a lot more fun. Perspective;
Yeabh, in the context of of online, I've only really done it through like Italki and an Italki you can
essentially do teachers have like an intro video and you can see like about them and things like
that. So while in Japanese I've done actually a couple of trial classes before | picked my teacher Motivation:
for Portuguese | didn't they just did a trial with what would you and but | looked at your video . . . i !
Learner B . . ) ) Education Online, Flexibility; Online;
and | saw that like this person tries to make classes fun. And it seems that you know, | would Perspective;
have | would be more motivated to study with them Yeah, it's funny but that like first !
impression that like a video would make or like people showing what kind of content they get
into like teachers very important than we're going to teach her
Oh, absolutely. i You want somebody you can relate with and and joke with | don't | don't want
my lesson to be like just serious | want it to be like, like fun. You know, | don't want it to be like a T —
learner B classroom setting where I'm just raising my hand or talking things like that. | wanted to just be Teacher; tailored lessons; Online: !
like joking around because ultimately when | use my language is going to be with people like Education Perspecti,ve;
they're not going to go give a lecture University in Portuguese, I'm gonna meet with people and
drink and socialise. So | want to be able to, to have to be comfortable doing that.
Yeah, | mean, there's, there's definitely like a place for the for the structured learning and the
official learning. | like to use metaphors to describe ideas that | come up with. So learning
languages, like like cooking a meal. So at first, if you never cooked or you started cooking, you
need a recipe, you need a book in somebody to show you. And then eventually, you'll be able to .
Learner B do those without a recipe. And if somebody goes through your recipe, like Hey, make me an | Education Online; Point of view Perspective;

omelette, look at this recipe like | don't need it. This is boring for me, | already know how to do
it. So so that's how | think about it. Like you need maybe that structure learning at the beginning
because it's going to be chaos for you. Otherwise, you need like these are these are the words
you're going to learn now. These are the grammar things you're going to learn. But | feel like
once you stand on your feet, you should start as early as possible. Like the like talking, just

Online
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talking. It doesn't have to be formal, like we just trying to, to get that confidence to talk all the
time. Like for instance, my Japanese lesson, my teacher doesn't speak a word of English. So my
whole lesson is all in Japanese. And it's perfect for me. It's actually one of the things the reasons
| chose her is because the whole lesson is in Japanese so | can't | can't even tell her something in
English that | don't know how to say in Japanese, she won't understand, you cant scape.

Portuguese is different because I'm | feel like I'm in a level where | can if | meet with a teacher

i i Autonomous
and we | could just look we're just gonna talk Portuguese and we don't usually have that . .
Learner B L i o ] L Self Rating Learning;
problem and it's, it's fine. But in Japanese, like, if | don't understand that I'm in trouble so | need online
to force myself to
. L . . Motivation;
Learner B But | think online is just a lot more convenient. Motives onli
nline
I'm able to do classes during the day or whenever | need to, and change schedules. So it's . . Motivation;
Learner B R Motives, Flexibility i
usually a lot more convenient for me. Online
| speak French. And then | speak English. And Spanish, Portuguese. And I've been learning L
Learner B . Languages spoken Motivation
Japanese and Turkish
| choose right now because | travel a lot. So sometimes | don't have the time to go to a specific
place. And of course, like if you do presidential you need to be in a specific city. Like you don't . . Motivation;
Learner C ) X . i i Flexibility; Education i
have the you don't have the course in every city that you move. So like for me centre sometimes Online
whether | can do my Portuguese class everywhere of the world.
for me in the beginning was a scary because this person but | found like it's very easy because - i
erspective;
you come from a lot of materials. Like if you have audios you can listen in the same moment to - . p,
Learner C . o Adaptability, Efficiency Online;
come from decks you can do the three years or you can do gains to learn. So for me it's more L
Motivation
easy.
For me, the only important thing for me, the only important thing is to have the like this position . . . . Perspective;
Learner C X . . Education Online; Point of view .
like to be in the moment, and to have a quiet place to learn. Online
me right now. | consider like yes, like for me right now considerable? Am | learning very fast, Perspective;
Learner C | especially because | travelled before to the, to a Portuguese place. So | have some experience to | Education Online, Flexibility; Online;
consider to compare. Motivation
LTS & Self Rating; Enjoyment Perspective;
Ing; .
And doing very well go with the flow, actually. And no, like a very focused person like to see the e Bl Online
thing? Okay, say | gonna read this test. No, I'm very going with the flow.
For me, | can get my results very good. Like, | can see the process like it was very fast. Because . Perspective;
Learner C . X X . K Self Rating .
during making this class, and learning a lot of things Online
| think so, like for foreign people, like | don't have the Spanish first language gonna be a little . i i .
o ) X Education; Point of view; Perspective;
Learner C difficult. Because Portuguese is a language, they have a lot of components, like, the way that L
. o Language background Motivation
you construct the phrase this and the pronunciation is difficult.
Perspective;
It's more easy to learn Portuguese, online, where you come from more things like the access is . . Online;
Learner C X Education, Self Rating L
more easy. You have more material Motivation;
Autonomous
And also you can found person to speak like you come from apps, everything that you can share e . . Motivation;
Learner C . . Flexibility; Education; convenient i
with some other persons and improve yourself. Online
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My visual motivation, like for me, too, because | like knowledge. So | like to have knowledge

Learner C i Education; Travel Motivation
about things.
Learner C For me, it's important because | want to do business in Brazil so. Motives Motivation
L c it is important because right now we are after pandemic we are in the era in the internet Online learning; Motives; Online;
earner
moment so it's more easy for everybody to learn Portuguese online Pandemic Motivation
. . . Online;
Learner C | can do my Portuguese class everywhere of the world. Online learning, Motives o
Motivation
| was thinking that Spanish and Portuguese have a lot of similarities, but it's not. It's very
different to speak Portuguese, from Spanish. But it is also | have like a bunch for the people that . . Perpective;
Learner C . i . i r i Perspective; Language learning L
probably speak English, like a first language, and to learn Portuguese is more difficult. But, like, Motivation
Spanish is my first language. | understand, like the some dramatics things more easy.
Learner C i R Self Rating; Travel Perpective
| learning very fast, especially because | travelled before to the, to a Portuguese place. So | have € P
some experience to consider to compare.
Learner C Self Rating Perspective
doing very well go with the flow, actually.
Perspetive;
Learner C Online learning Motivation;
| really consider like, learning Portuguese online, is only option for me Online
. . - Motivation;
Learner C . o . ’ I Online learning; Flexibility .
it's very easy for me to do it is the best way in for the time also, like, it's important, very Online
flexibility with everything.
Learner C Tailored lessons; Flexibility Motivation
materials like content you have more material, like what else is a part flexibility material
Um, I'm for efficiency. And for my schedule, | mean, | think I liked | took one one semester in . i .
. . Efficiency, Preference for online Online;
Learner D person. And then for my schedule, and to make it more useful, | thought that online would be i o
learning Motivation
better.
Online learning, Group dynamics, Online;
But | think there's a big issue with grouping groups online and focus. That's really hard. And but | & i p y .
Learner D ) . i One-on-one interaction, Motivation;
think the like, one on one experience can be very successful. L. .
Efficiency Perspective
. . . Online;
Learner D . , L Online learning; Flexibility o
I mean, | think one of the reasons why I'm online is because the second Portuguese cause | could Motivation
have taken that Columbia did not go well with my schedule.
Yeah, and, like the pandemic was like | had to and then Spanish. Yes, Spanish was my way of onli
nline;
Learner D | Yeah, that was me deciding to go online. And that was, um, that was also during the pandemic, Online learning, Pandemic Motivati
otivation
but yeah, that was because there was a way to maintain my level
Learner D . . - Point of view; Language learnin Perspective
I think my perspective was that | really wanted to be able to speak and so that was my priority guag J P
with with learning how to, like be able to communicate if | go to Brazil
Perspective;
Learner D Advantage; Languages

I think | feel lucky to have one French in English, French and Spanish. And to also lucky to be able

Motivation
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to like, have the time and afford to do these weekly classes.

Yeah, | think the country experience immersion, environment, it's very important. Like, it gives

Cultural influence, Language

Learner D you a huge influence. But | will give you this that a lot of my students who are Brazilians and barri | . Perspective
arriers, Immersion
living the states, they don't speak English. And it's not because they're not in the Involved
| think my perspective is that | expect to gain much more comfort speaking, because in a group
setting and in, in class, you don't get to speak as much right? Like over an hour and a half, you i
. : . . L . Comfort, Expectations, .
probably speak 10 minutes. And | think my perspective with one on one online is that you just . . i Perspective;
o . . . . . Individualized learning, Language e
Learner D | get and it's way more tailored to you. Yeah, so one is speaking. And two is that | think everyone | (e lized Motivation;
earning: Personalize
is like, unique in their learning, and especially with the languages that you know, it's like, what's . gt i Online
instruction
hard to use is very unique compared to others. And so now, | expect a much more like, tailored
and helpful with speaking. Yeah.
1 o Ti - Motivation;
earner , . . . . ime, Mone .
And | couldn’t choose that. And it was extremely unpleasant. So | think that's also Yeah, choice, v Online
time and money.
So | think what's hard with online if you want, like it's, there's less structure, compared to like a L . Motivation;
. . . . . L . Discipline, Self-improvement; .
Learner D class in the university. And | think | what | like about | talkie is that, like, | can plan at the same Flexibilit Online;
exibili
day, every week. And so like creating that structure in that rhythm is important. v Perspective
o . Autonomous
L D Self-discipline, Time y .
earner . , . s , earning;
| think What's hard is that because it's in your control, you have to create ways where you're management . .
. L . Online;
accountable to yourself. And so planning at the same day at this time is how | do that.
. . . Autonomous
Learner D Point of view; Language learning L K
. A . earnin
think the best the best of the best is, is immersion. J
Learner D Goal-setting Motivation
I think my my only goal was really to be able to speak and have dialogues with people
Learner D Point of view; Language learning | Motivation;

| also felt lucky that | spoke French and Spanish than | thought that
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APPENDIX A - Interview with Learner A

Date: March 12th of 2023

Time: 7 PM

GF 0:02 Well, first of all, I would like to thank you for your cooperation and remind you this
interview comes with a scope of investigation. And that | will conduct for my master's thesis.
It means the objective is to reveal the perception and motivations of students | Portuguese as a
foreign language, in the online context with a perspective of achieving autonomous learning.
Your participation is extremely important for us for the success of this study, I'm available to
deliver the results of the investigation if you would like so. Before starting, | would like to
remind you that all data is confidential and at no time during the investigation will be identity
revealed. So it's all anonymous, your name is not going to ever be revealed. So we're going to
be like example, A, B, one b two students, C, see, and no names will be available. So let's go

let's start with What's your nationality?

IA1 1:04 I'm Swedish.

GF 1:05 Swedish whereabouts in Sweden.

IA1 1:08 I live in a small town called Trelleborg. In the south of Sweden.

GF 1:13 What's your mother language? What's your mother tongue?

IA1 1:17 Swedish

GF 1:18 Cool. And how old are you?

A1 1:23 31.
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GF 1:24 And what's your gender? What do you identify yourself with? Sorry,

A1 1:30 Male.

GF 1:31 Male .What's your current level of studies? Did you finish school? Did you go to

university? What did you do?

A1 1:40 Finish the carpenter school

GF 1:43 Yes, carpentry school. Cool. And what's your current modality of study? Are you

study only online? Are you study blended? And in a school in Sweden? Or just online?

IA1 1:58 Just online.

GF 1:58 Cool. And, Are you enrolled in any university or field of study or anything?

IA1 2:07 No, I'm not studying anything else.

GF 2:10 Besides Portuguese? Do you speak any other language besides your mother

language?

IA1 2:17 Yes, English.

GF 2:19 English? For the purpose of this. What's your main motivations in in regards to

Portuguese language online?

A1 2:30 Online specific or Portuguese?

GF 2:34 Online? Sorry, Portuguese specific.

IA1 2:37 Portuguese. First of all | have, | want to travel to Brazil, | have this kind of dream

vacation for three months in South America. And | think learning language, learning the
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language so they speak in Brazil. Open up some more opportunities on my journey. And also,

| have long thought it's a good way for me to learn a language to kind of challenge myself.

GF 3:12 Good, very nice. Very nice. For what purpose? Do you take classes in Portuguese for

foreigners? For that sense, right? for traveling? Yeah.

A1 3:22 Because | want to learn a new language.

GF 3:26 Nice. Why did you consider learning Portuguese as a foreign language online?

A1 3:31 Actually, my first idea was to learn Portuguese in a school like physical school.
Because they actually were in the same building as me. But when | kind of researched a little
bit, and | thought the school only had the classes once a week, which I thought was a little bit
too little loss if you're in a group, you're kind of you're not moving faster than the slowest

group and

GF 4:04 you're blended in a big group and that's, you know, complicated to to be at all the

needs, | guess.

IA1 4:12 Yeah. But also online is good because the flexibility with time and also I like to
have a one on one class with my professor, you. You get that when you start the online like

this one on one, you get what we call it.

GF 4:36 Like a tailor lessons it's made for you, you get the attention.

A1 4:40 Exactly. Awesome. What criteria did you use for that choice? Hum, it was mostly a

flexibility.

GF 4:50 Flexibility was your was a deal breaker for you?

A1 4:54 Yeah.
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GF 4:56 That's very nice because you did say that you had the option to do presential class.

How would you describe the online context for learning?

A1 5:07 Online for context for learning?

GF 5:09 Yeah, like learning. How can you describe learning online? You've been to schools
before, right? You've you've you've gone to schools, and you've done the learning, the
studying in a physical class? And how would you describe the online environment for you to

learn a language?

A1 5:32 Yeah. Yeah, | like to, just like | said, with a tailored class, because instead of
learning stuff, perhaps I'm not really interested in, | can have a more classes where | feel
sometimes you get to the like, motivation for specific things like that you can have them

focused on on

GF 5:57 That's nice, because and then it's one thing that motivates the other thing, right? are

you saying that you get the chance to study things that you really like?

IA1 6:06 Yeah, exactly.

GF 6:09 And did you consider choosing another type of learning modality to learn? You
already answered this question? Because you did think about it, but it did not go through the
scheduling. Right. It was not something you want. It was not enough as well. Did you

consider studying online and before having Portuguese classes online? Or no?

A1 6:34 No. | haven't before actually thought of it. I kind of stumbled on the data that you

could take these classes online.

GF 6:43 And did you? So you never took the like any course online? Anything online before?
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IA1 6:48 No. No

GF 6:50 So that was your first online experience? Like learning.

IA1 6:53 Yeah its class, one on one.

GF 6:58 Yeah. So you've been to online classes with groups you saying

IA1 7:04 Yeah, | was started on online, like, school long distance.

GF 7:11 Oh, so you finish your school in distance like big school?

IA1 7:14 Oh, no. No, | didn't.

GF 7:18 Okay. Does study online require any specific preparation, in your opinion?

IA1 7:27 Well, it's good if you write right down and take notes as you can use more of the

information that you get from a class.

GF 7:39 But before your class doesn't require any preparation from you, or you're just

IA1 7:47 if | have homework, I need to be prepared

GF 7:51 homework. | see. What is your perspective of learning Portuguese as a foreign

language?

A1 8:00 What do you mean by perspective?

GF 8:01 Perspective. Is your point of view. What is your view?

IA1 8:07 No, I think it's fun. I think it's challenging at the same time, so | think, yeah, you
have like this, when it feels hard. And then if it's suddenly feels easy, but you get the more,

learn more and more.
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GF 8:25 That's very nice. How do you rate your learning?

A1 8:30 I think it's going good.

GF 8:34 It's a bit challenging, because you're looking at your teacher. But yeah, | mean, rating
your learning is like, let's say, you could rate you're learning from your whole, like, the whole

journey so far. How would you say how you're doing it? Like the whole learning process?

A1 8:55 I think I'm doing good. Have continuously taking classes. But sure, | could
effective, precise more. | could, for example, put more time into homework. | see how you're

trying to push me.

GF 9:16 Well, I see. | see. Well, that gets us to the next question. How do you rate your study

methods?

IA1 9:25 Yeah, it could be better.

GF 9:28 Yeah, but the | mean, as as your teacher, of course, I can tell you, you're you might
not putting everything in your homework, but you're committed. And I think that's at least
one of the biggest asset you have is that because you're your commitment. You made it like
no matter what you show up and I think that's why it's getting you so far as well. Because,
you know, if you're not putting that much energy in homework, you know, you're getting
things out of it, which is good. Short, and a little bit of Brent. So how would you rate your

results? So far? Your results they achieved so far?

IA1 10:11 I think I'm doing good. Like I said, | can understand, more or less. Unless there's

big, open very fast.

GF 10:25 Yeah, that's good. Understanding that's actually really good. Describe your point of

view about learning Portuguese as a foreign language.
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IA1 10:35 My point of view, didn't you ask this question isn't the same as perspective. Now,

GF 10:39 perspective is like, it is your point of view, but it's a little different. But let's say

your point of view,

IA1 10:48 my ambitions kind of?

GF 10:52 No, your point of view could be like, the perspective that you see, what do you
perspect from learning Portuguese, like the outcomes or things you you think you will

achieve after you feel more comfortable with the language?

IA1 11:08 Well, 1 hope I can easily talk and socialise in Brazil, with strangers for example,

we've often call this and also be able to discuss more complex subjects.

GF 11:29 That's good. That's that's a nice goal. And so from where you stand right now, in
your point of view, do you think you're going to achieve that you think you're going to be

able to do that?

IA1 11:40 Yeah. Because I really just continue.

GF 11:42 Well, now it's a different question. In my sound the same but what's your
perspective on learning Portuguese language in the online context? Like we're talking about
online learning Portuguese online? So what's your point of view? How do you feel that

process goes online? Compared to for example, classroom?

A1 12:09 Yeah, well, first, I always kind of been not to pay too much attention when the
language in school, I studied French for four years, | can't say what my name . So it's
different. Because so long time ago, | studied language in school, and | didn't have the
motivation back then. Right now | have the motivation. And that's a completely different

scenario.
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GF 12:42 But thinking about that scenario that you had before in class, in this scenario you
have now online What's your point of view? What's the what are the differences and

similarities that you find it?

IA1 12:56 Yeah, okay. One difference in school there were more like you had this you got
these books when you started two books, one reading book and one the activity book and then
you kind of the classes were kind of based on the books. So you had one chapter. So for

another difference is of course, when you're in a group the group tasks and, and stuff like that.

GF 13:27 And how does it happen online that for you, then did you give me the description

of the scenario in class? And how's it for you online? Well happens to make that difference

IA1 13:41 Yeah, well, | don't like classes are more like we're not following a book.

GF 13:56 you're not falling your book and what else and then you also not sharing right the

spot with anyone else?

IA1 14:03 No, exactly. So get the more like, individualised context. And script because like |
said, it's good to focus. When you want to learn the language to focus on the things you
actually do talk about in real life. And a class you get a lot of things that we'll never discuss.

Yeah, so while while the subjects | do talk about never comes up in like traditional.

GF 14:34 Yeah, yeah, definitely, definitely. How do you assess the relevance of the online
context for learning for your learning specifically? Like an assess is like, how do you
evaluate? Do you think online learning was something challenging or you find that has

meaningful output for your Progress. What do you how do you evaluate the relevance?

A1 15:05 The relevance so well is 100%! Because all my learning is from online, more or

less.

110



GF 15:14 So it's your it's super relevant for you. What are the most important factors stored to
your learning benefit? You can see there that online context gives you what the online

environment gives to you. That benefits your learning your Portuguese.

IA1 15:38 Yeah, well, it's good, for example, that it's easy to access during access to access, |
think connected directly. Sure, you could do that in class as well, but it's a little more tricky.

Than then you have the flexibility, like I mentioned.

GF 15:58 That's very nice. How do you plan your online learning to achieve your goals?

IA1 16:06 No, | don't plan more than having continuously two lessons. A week on the that's

kind of the plan. Just stick with that.

GF 16:18 That's your plan. Right? Your constant two classes a week? And how long per

week? Do you really take?

IA1 16:27 Three hours per week.

GF 16:29 Three hours per week. Very good. But I'm sorry, go ahead. Sorry, you want to say

something?

IA1 16:42 Yeah, all right. Yeah. One thing most the online context that also was different is
for example, you can choose with whom you want to have as a teacher in high school, they
will can freely choose. So there's a lot of sort of online context and gives you the freedom to

more choose the appropriate teacher suits you

GF 17:12 defines appropriate for you?

IA1 17:17 Example you are very easy to talk to for me and also kind of makes it more fun to

have classes and therefore keeps my motivation because like | said, sometimes you feel sore
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and the motivation to kind of goes down but the classes are because sometimes | felt like |
really don't feel like Turkey and having a Portuguese class today but I would usually have

pretty fun anyway so

GF 17:48 So you believe that the freedom of choosing your teacher supports your

motivation? Is that what you're saying? Yeah, because

A1 17:56 the freedom can give you a teacher that is good for me for example, the school that
| talked about in my building has one teacher maybe she was good to him or good but | don't

know.

GF 18:11 Nature. Yeah, | agree with you very true. | mean, as a student, | completely
understand as well because | study other languages and | study all the things like this thesis
for example, and then it makes the whole difference when you have a good relationship with
a teacher that you click that you are easy to talk and you have a nice conversation feel free to
talk about everything in anything so definitely is there any information that came out of your
came to your mind that you were when we were talking about this theme that you would like
to add anything? Is there anything else you would like to add? In regards to the subject that
we're talking about online and how to achieve autonomous learning? How do you feel like it
is important to know that like online it requires a lot of independent learning right? You're are
guided by the teacher but you're also doing that take it you take the action to go to the class
you choose your teacher you choose your hours you choose what you doing. Is there anything

you would like to add towards to this to this subject?

A1 19:28 No. No.

GF 19:30 Well, thank you so much for joining the interview and helping me out with this

extremely relevant information regarding your experience with online learning in Portuguese
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especially it's very meaningful to me and | will keep you posted on the results when it come

out. Awesome. Let me just turn to them.

APPENDIX B - Interview with Learner B

Date: March 12th of 2023

Time: 8 PM

GF 0:00 Oh, okay, so give me a hot second. Let me split the screen, in half and then get my

questions for you, as it did. Okay.

All right, let's start. It's not very long. | can guarantee it's very short. It's not super long in less

than 25 minutes

Interviewee B 0:23 No, no problem.

Speaker 1 0:25 Okay, so Good afternoon, my name is Gisele, you already know me. First of
all, we'd like to thank you for your collaboration and remind you that this interview comes with
the scope of investigation only. And I will conduct my master thesis. Its objective is to reveal
the perceptions and motivations of students of Portuguese language as a foreign language in
the online context, with the perspective of achieving autonomous learning. Your participation
is extremely important. Thank you. And for the success of this study, | am available to deliver
the results when they come out, and you are entitled to get them as well, as long as we can
come to the end of this investigation. Before starting, I'll remind you that all data is confidential
and no time during this interview, your identity will be revealed. So all students that they
interview, they're going to be entitled with a letter or a number. And that's how you guys are
going to be recognized. No mess. No information has been leaked. It has been recorded on my

laptop as you pre authorized and is not going to be on a cloud.
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GF 1:36 All right, so let's start. What's your nationality?

Interviewee B 1:41 I'm originally from Morocco. I'm also American now.

GF 1:47 What's your mother language?

Interviewee B 1:50 Arabic and French. | grew up speaking both. Yeah.

GF 1:55 And how old are you?

Interviewee B 1:59 39. I'll be 40 in a week.

GF 2:01 Ah, exciting. What's your gender? How do you identify yourself?

Interviewee B 2:09 Male

GF 2:10 Okay. And what's your current level of studies?

Interviewee B 2:17 | don't know my level B2 to something C

GF 2:22 of studies in general, of background study background

Interviewee B 2:27 | achieved? Yeah, | got two masters. So I'd have have two masters in

computer science.

GF 2:35 Master's in Computer Science. And what's your current modality of study? Like? Are

you doing online or blended or blended in the sense of you go into physical class or just online?

Interviewee B 2:49 Just online.

GF 2:51 What's your field of study? Are you studying anything right now? Or like, is there any

field of study at the moment?
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Interviewee B 2:58 Just languages, but | don't study for the only thing | do for computer science
is usually maybe a training or something that my job might have me do or that I might sign up
for. Usually, it's online most of the time, but no, like regular courses other than language

courses.

GF 3:18 Okay. Do you speak any other languages besides your mother language?

Interviewee B 3:22 Yeah, | speak French. And then I speak English. And Spanish, Portuguese.

And I've been learning Japanese and Turkish.

GF 3:33 Nice, vast, a vast, you know, agenda with different languages. Why did you consider

learning Portuguese as a foreign language in the online context?

Interviewee B 3:49 First, when | started learning it, it was on a class in person class group class
setting. But I think online is just a lot more convenient. With my busy schedule. I'm able to do
classes during the day or whenever | need to, and change schedules. So it's usually a lot more

convenient for me.

GF 4:12 1 believe then the next question will kind of get around in the same answer. What

criteria did you use for your choice? specific criteria?

Interviewee B 4:22 Yeah, something that fits within my schedule. It's going to probably be like

the one of the most important things and of course, a teacher that | can get along with.

GF 4:37 How would you describe the online context for learning? | can reword it to make it

easier.

Interviewee B 4:52 Por favor
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GF 4:54 No worries. How could you just so you study languages online. And let's imagine that
you have a friend who would like to learn Portuguese as well. And his he or she asks you. So

how does it work? What's your impression about it?

Interviewee B 5:13 Yeah, | would say that is everything has pros and cons, | think. But it's
beneficial. Because of the convenience, I could do a lesson with somebody who's in Brazil, |
could do less than somebody who's in any part of the world. So I'm not really limited to finding
a class that is near me, or that is only offered where | live. But at the same time, in general, like
face to face learning, in a group setting, just like that, those dynamics and being able to have a
teacher right there in front of you is going to probably better. And for every person is gonna be
different, they'll prefer one or the other for me. Like, I'm okay, giving up that in favor of like,

the convenience.

GF 6:09 Cool. Did you consider choosing another type of learning modality to learn like any
other besides online or you actually did? And you, you stopped? Is there a specific reason why

you did not want to continue with the class?

Interviewee B 6:28No, I, the school | went to, | finished all the levels they had. So it was really
just, I just needed to do practice speaking and continue my learning on my own. So or | could
have just gone back and get it again. But in general, after that | just did mostly like things like
Duolingo or self learning. Before | decided to have like a more formal lesson and be able to

like speak into things.

GF 6:59 Okay. Did you study online before that in other languages before learning Portuguese,

online or

Interviewee B 7:06 online? Not really, a Japanese | did in person also as a group class. And I'm

also doing it online now. But before that, | was always in person.
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GF 7:19 Thus, does studying online require any specific preparation for you?

Interviewee B 7:25 Not really, sometimes there's homework, so just need to do that in advance
or something. But it doesn't require anything from me. 1 work from home and I in my field, |

work on the computer. So | could just switch from that to that.

GF 7:40 You're already there the classes with you all the time. Now we get a little bit of more
complex questions, please let me know if it's not very clear. The concept for you. The title of
this thesis is based on the motivations and perceptions of students who are learning Portuguese
language as a foreign language online. So now I'm going to ask you questions more about your
perspective as a student through the process, and through Portuguese itself, what that
Portuguese means for you and what learning Portuguese online means for you. What is your

perspective on learning Portuguese as a foreign language, Portuguese itself, not the online

Interviewee B 8:28 My perspective will be a little bit different because |1 know French and
Spanish and | think it gives me like a lot of facilities. At least | noticed. But also knowing
Spanish can also confuse you when you learn Portuguese. So the group class | did was actually
Portuguese for Spanish speakers, which they focus on those different layers differences. Yeah.

But in general, | enjoyed very much. | love to way it sounds so

GF 8:59 We are flattered. Especially Brazilians were very flatttered. How do you rate your
learning? Like, the learning process of Portuguese itself for you? Was it something difficult or
something challenging or not? Really, you kind of give me an already an idea because you have

a foundation with all the language. Yeah.

Interviewee B 9:23 | don't think it was as challenging as other languages I've learned for sure.

But as with anything, like the grammar, you know, like it takes a little bit of time to get there.
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But I think in general, it was much easier than any language Other language | learned because

maybe other than Spanish | already had those bases. So it made it a little bit easier

GF 9:49 Awesome. How do you rate your study methods? Do you have any specific methods?

The way you study the way you chose how to learn Portuguese? How did you rate that?

Interviewee B 10:01 Yeah, | started with mostly like media. So like movies or series music.
And then eventually started doing like applications. So like self-learn, and then eventually did
like formal. So there was a bit of self-learning and just like trying to assimilate stuff through
watching, or to being exposed to just Portuguese in general. But eventually, | decided | wanted

to have someone to speak with and somebody who could correct my mistakes. And

GF 10:36 Did you implement Portuguese on a daily basis or that had come naturally to you?
Or was it just the apps or the movies and things like that that came with your sense of curiosity

or more of a discipline?

Interviewee B 10:53 No, it was just being curious. And | really enjoy actually, most of the
Brazilian things that I've seen that | watched. So I'm interested in foreign movies in general. So
| wouldn't say it was discipline, it was really just curiosity. But I try to do it a little bit regularly
just to stay, just as I still have that, like reflexive listening to Portuguese and understanding

Portuguese in different settings, like movies or series, etc.

GF 11:24 Nice. And how would you rate your results ****"?

Interviewee B 11:30 Me usually when I'm self-study, the results are not, the progression is not
as quick as if 1 have a class or something like that. Class. Usually, for me, even though we're
not graded or anything, just gives me a sense of like, responsibility. And as you said, discipline.
So even though a lot of the time the classes are casual, am still on my go, I'm doing this. And

it's mostly because I pay for it. So | want to, of course, take advantage of it and do good.
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GF 12:03 Describe your point of view about learning what you use as a foreign language.

Imagine that someone asked you how it is to learn Portuguese.

Interviewee B 12:14 Yeah, | will say again, if they have any other languages as a basis that is
that could help them with Portuguese is going to be a lot easier. Otherwise, | will say it's
different a lot of different from Spanish, the way you speed, we pronounce things. There's a lot
of differences there. But in general, it's it's attainable. It's not like we're not talking about like a
very different language like Japanese or Chinese or something like that. It's you put in the work,

you should be able to see results for sure.

GF 12:51 Nice. Now we're going to talk a little bit about perspective of the online context. Now
we talked about perspective of a Portuguese language, we're going to talk about perspective in
the online environment. What is your perspective on learning Portuguese language in the
online? And | am very curious about because you did have best of both worlds you did have
classes in in physical classrooms, and then you switched it to online. So give me an idea. What's

your perspective about online learning Portuguese?

Interviewee B 13:28 Yeah, in my case, my online learning of Portuguese was on a one on one
versus like in person was a group. So of course, like, there's that, like, there's more attention
because I'm the only person interacting with my teacher but other than that, I think it's like
you're not in a class you know, with other people. There's no like, participating or talking with
doing like group exercises or anything you're doing that with like your teacher, | would say
once you reach a certain level, having like, one on one tutor is is the way to go, for me at least
once you reach like an intermediate or like advanced level in a language, which is what I've

done with Japanese as well,

GF 14:18 With all the other languages that you learn. How do you assess the relevance of the

online context for your learning?
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Interviewee B 14:28 Well, that's the good part is that because I'm doing a one o one class, like
usually this stuff is tailored for me or for like, my learning or my interests as well. So it's very
relevant. We're not like reading from a textbook. We're not following like, you know, audio
tapes or CD that came from a textbook where we just looking at the context, the content that
could be like relevant more to me to things I like, or really just a lot of interesting and random

things. I Like the "quebra-gelo”, the breaking the ice with all the different

GF 15:04 The ice breakers?

Interviewee B 15:05 The ice breakers. Yeah. Yeah.

GF 15:09 So you consider that relevant? The online benefits for you for your your learning?

Interviewee B 15:16 For my learning? Yeah, absolutely.

GF 15:17 What are the most important factors towards your learning benefit? You consider
that online gifts? You would say? The Tailored lessons that basically that's what you answered

now. So it's tailored lessons and the flexibility?

Interviewee B 15:32 Absolutely, yeah, flex, tailored lessons. Yeah, just the convenience of
doing it. Whenever | want, | think it's gonna, it's like important because | can really schedule
things, lessons during my lunch break during my work, for instance, or it doesn't have to be
something that comes after work, or that | have to dedicate maybe like special time for. And |
think that's probably what made me more disciplined is because | made it part of my day. So if
| do like an hour during my day or something, it doesn't feel like a burden, it doesn't feel like
something that | have to like, allocate special time for, because it's just part of my like, they
and | go on with my day after. So for me, everybody's different. But for me, that was like, made

me a lot more disciplined and a lot more likely to do it. Whereas in-person class, sometimes
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you're tired after work, and you like skip, I even see it in my online Turkish class, | sometimes

end up skipping, because I'm just like, I just had a long day, and I don't want to do.

GF 16:36 So would you consider those factors that motivate you?

Interviewee B 16:43 | think yeah. It's it motivates me was if something is easy, and just

presented to me and | just like do it, I think it's more likely to do it. Absolutely.

GF 16:53 What are the most important things that you think the online context motivates you
towards your learning? Like, what do you take it home as a benefit, like if you could break it
down, would say this, this, and that are the factors that motivate me to continue learning

independently, online and doing this environment? Yeah,

Interviewee B 17:23 | guess it doesn't feel like a burden. When | do online. It's really just, it's
like a pleasant one hour, a week or something that I'm doing a class and just like talking and
practicing my talking. So it doesn't feel like a burden just feels easy. Also, like, I like to see
that there's progress. So the more | do it, and the more | talk, the more confident | become, |
still make mistakes, but I'm more confident. So for me, it just makes a difference there.
Sometimes people get frustrated when maybe they don't see progress, or some places give just
a lot of homework. And for people who have like full time jobs, it's not always realistic. So you
get frustrated with things like that. But for me, it has not happened with the online portion of

the learning.

GF 18:14 How do you plan your online learning to achieve your goals?

Interviewee B 18:21 | am a little bit different than other people, I'm sure because I try to fit as
many lessons as | can in a week. So as many that | can take, because I think that's just exposure
to those lessons on a weekly basis, or sometimes even daily basis is what's going to help me

get there faster. So | try to be consistent with my weekly Portuguese. If | had time, |1 would
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probably do two Portuguese lessons a week. That's a different story. But for the harder
languages like Japanese, | try to do with more times a week because there's a bigger learning
curve. So it takes a little bit more longer. There are different characters to learn different

alphabets.

GF 19:04 Absolutely. And what and where is there for you? When you say when | get there,

what and where? What is that?

Interviewee B 19:14 | guess some sort of fluency where | don't have to think about the words
too much. Or about the sentences it just comes out because comes out easy or relatively easy.
Being able to understand like, different accents, different people talking, potentially going to

Brazil and being able to talk with people and hum yeah.

GF 19:37 How would you rate your results so far?

Interviewee B 19:41 | mean, generally, if | read something | understand probably 98% of
everything. | don't necessarily | have trouble understanding written stuff. I am reading two
books in Portuguese right now. So | think it's more I've definitely improved in the confidence
of speaking but I'm I still need to let continue a little bit. So that's going to take a while but it's

there's progress for sure that's happening, | think.

GF 20:10 Okay, nice nicely. Is there any other information that came to your mind while we're
talking about this theme or anything you would like to add in regards to like, perspective

motivations and learning Portuguese online?

Interviewee B 20:27 Yeah. So when I'm when | look at how other teachers or other other
teachers like approach, how they how a lesson how, like, they, they want to teach a language
to the person. So a lot of times, they will be like, following some sort of formal book or form

or textbook or, you know, with like exercises and things like that. But other teachers choose to
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do something more like, tailor to the student more like casual. And I find that as, as you're like,
more intermediate, or more advanced, that casual setting is actually a lot more fun. And there's
more tendency for me to be motivated to like learn and to make it to class and to make time for
it. And to even learn after class or dedicate time to it then when I'm just following like a
textbook or like a more formal method, which I think is great when you're a beginner or lower
intermediate. But once you can, like speak, or at least relatively speak and form sentences stuff,
I think, just focusing on like, the actual speaking early on, it's going to be better because you'll
learn how to read, you'll learn the grammar, but like speaking is where most people have | think
difficulty because you need the confidence. And a lot of people don't are afraid of making

mistakes, so.

GF 21:50 That's one of the biggest things that most people struggle with if the judgment, like
about saying something wrong or projecting the wrong ideas. And it's crazy because I've had
students in the past who were 90% accurate in grammar, but they couldn't speak a word and
they were so over-focused on grammar. Some of them knew more grammar than | did, and |
was like, Okay, so where do you want to go with all this grammar? Because Brazilians don't
know that grammar. Where do you want to go with that? Hello, pal. This is not going
somewhere you know, to speak we got to speak it's not it's not that you got to dictate the
grammar to me is not going to happen. Weather you learn from the real life situations? Or
would that brings me my last question for you as out of sense of curiosity as well. It's, it's even
off the script. How did you choose your teacher? Um, | mean, let's not pretend that | Yes, of
course I'm your teacher as well but you had previous teachers in your life and it's important for
me as a teacher and as an investigator for the thesis to understand the importance and how

students look for their teachers

Interviewee B 23:13 Yeah, in the context of online, I've only really done it through like Italki

and an Italki you can essentially do teachers have like an intro video and you can see like about
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them and things like that. So while in Japanese I've done actually a couple of trial classes before
| picked my teacher for Portuguese I didn't they just did a trial with what would you and but 1
looked at your video and | saw that like this person tries to make classes fun. And it seems that
you know, | would have | would be more motivated to study with them Yeah, it's funny but
that like first impression that like a video would make or like people showing what kind of

content they get into like teachers very important than we're going to teach her.

GF 24:05 So you did choose a teacher based on your your criteria was like something more
dynamic something more fun and you you do you think the personality impacts that as well?

Or no?

Interviewee B 24:18 Oh, absolutely. i You want somebody you can relate with and and joke
with 1 don't I don't want my lesson to be like just serious | want it to be like, like fun. You
know, | don't want it to be like a classroom setting where I'm just raising my hand or talking
things like that. 1 wanted to just be like joking around because ultimately when | use my
language is going to be with people like they're not going to go give a lecture University in
Portuguese, I'm gonna meet with people and drink and socialize. So | want to be able to, to

have to be comfortable doing that.

GF 24:54 Yeah, absolutely, totally agree. But on that note, let me tell you | have a few
kilometers slash on the road, and there are people who still wants to go by the book. They do
not trust the process. Somehow, they still feel like the traditional way is the way for them. And
I think i As for myself, as a teacher, | do respect. And | tried to show that yes, you can do hours
of grammar, but let's also do it with some sort of context or some sort of some fun, at least
because as a student myself, | hate that. | hate that | hate when it takes my attention. And I'm

gone in a room, | might be physically there. But Imm not there.
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Interviewee B 25:42 Yeah, | mean, there's, there's definitely like a place for the for the
structured learning and the official learning. I like to use metaphors to describe ideas that |
come up with. So learning languages, like cooking a meal. So at first, if you never cooked or
you started cooking, you need a recipe, you need a book in somebody to show you. And then
eventually, you'll be able to do those without a recipe. And if somebody goes through your
recipe, like Hey, make me an omelette, look at this recipe like I don't need it. This is boring for
me, | already know how to do it. So so that's how I think about it. You need maybe that
structured learning at the beginning because it's going to be chaos for you. Otherwise, you need
like these are these are the words you're going to learn now. These are the grammar things
you're going to learn. But | feel like once you stand on your feet, you should start as early as
possible. Like the like talking, just talking. It doesn't have to be formal, like we just trying to,
to get that confidence to talk all the time. Like for instance, my Japanese lesson, my teacher
doesn't speak a word of English. So my whole lesson is all in Japanese. And it's perfect for me.
It's actually one of the things the reasons I chose her is because the whole lesson is in Japanese
so | can't | can't even tell her something in English that | don't know how to say in Japanese,

she won't understand, you cant scape.

GF 27:06 But that was one of the criteria you chose for that language. Right?

Interviewee B 27:11 | didn't | didn't realise it until I was looking for it. I was like this actually

makes total sense. | should pick somebody who potentially only speaks Japanese and so yeah.

GF 27:22 So why didn't you choose someone who only speaks Portuguese now you got me

curious.

Interviewee B 27:26 Portuguese is different because I'm | feel like I'm in a level where | can if

| meet with a teacher and we | could just look we're just gonna talk Portuguese and we don't
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usually have that problem and it's, it's fine. But in Japanese, like, if I don't understand that I'm

in trouble so I need to force myself to

GF 27:44 get you out of my comfort zone.

Interviewee B 27:45 Yeah, get me out of my comfort zone. Yeah.

GF 27:48 """ Thank you so much for the interview and helpful, relevant information

regarding your experience in the online environment. Super thanks. Let me know.

APPENDIX C - Interview Learner C

GF 0:01 A very good afternoon ™. First of all, we'd like to thank you for your collaboration
and remind you that this interview comes with a scope of investigation that I'm conducting for
my master's thesis. Its main objective is to reveal the perceptions and motivations of students
of Portuguese as a foreign language, in the online context, as a foreign language with a
perspective of achieving an autonomous learning. Your participation is very important. And it
is extremely important for the success of this study. And I'm available to deliver to you the
results of this investigation if you want it. Before | start, | will remind you that all data is
confidential your name and your identity will never be revealed. At no time. We use terms such
as Al, B2, B3, so you won't be revealed who you are, where you come from, although I'll be
asking you a few questions. After receiving this explanation about the interview purpose, we're
just going to proceed with these a few questions for you. If it's not very clear, please make sure
let me know what if it's not clear and knots and your whole data is confidential and anonymous.

Okay. What's your nationality?

Interviewee C 1:54 I'm from Colombia.

GF 1:55 Colombia. What's your mother language?
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Interviewee C 1:58 My mother language is Spanish.

GF 2:06 How old are you?

Interviewee C 2:13 | have almost 31 years old. Right now, 30.

GF 2:19 Almost there. You're almost Welcomed to the 31 club. What gender do you identify

yourself as?

Interviewee C 2:31 Female.

GF 2:35 Okay, and what's your current level of studies? Did you go to school university courses

and things?

Interviewee C 2:49 University | have professional Environmental Engineering.

GF 2:57 Okay. What's your Okay, so Environmental Engineering? Was your your occupation?

Your study?

Interviewee C 3:09 Yes, that was my stat. My professional stuff.

GF 3:13 Awesome. Do you speak any other languages besides your mother language and of

course English.

Interviewee C 3:25 Right now, I'm learning Portuguese.

GF 3:30 Okay. You speak Italian or French or other languages tho?

Interviewee C 3:39 No, no, for the moment you're English a Spanish little of Portuguese?

GF 3:44 Yeah, not a little. Not a little. Why did you consider learning Portuguese as a foreign
language in the online context? I'm just gonna ask you a few questions about first about

Portuguese itself the subject and then I'm going to ask a few questions about online. Okay, so
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now the questions that I'm going to ask you is all regards to online okay, it's all about online.

So why did you consider learning Portuguese as a foreign language in online context

Interviewee C 4:24 For me, it's important because | want to do business in Brazil so.

GF 4:30 But why online?

Interviewee C 4:31 For everybody? It is so important because the third language for me | think

so. But online is life for everybody or they waiting for them to speak Portuguese for everybody.

GF 4:55 Why? Why do you consider learning Portuguese online? Not noticing in a regular class

not in like going to school a class where you live

Interviewee C 5:10 Oh online like for internet?

GF 5:15 Mm hmm. Yes.

Interviewee C 5:21 Okay, because it is important because right now we are after pandemic we
are in the era in the internet moment so it's more easy for everybody to learn Portuguese online
is no difficult like to think like you need to go to move to other places sometimes you will have
the time. So is 10,000 times better if you have personnel in class online with somebody is more
easy to learn this more LUCA in the sand better sometimes when you do in a class or when you

need to move? They do don't have the whole experience to learn. Okay,

GF 6:20 and what criteria | believe you answer this question, but what criteria did you use for
the your choice to instead of going to a class what was your main criteria to choose online

Ethernet to learn?

Interviewee C 6:41 | choose right now because | travel a lot. So sometimes | don't have the

time to go to a specific place. And of course, like if you do presidential you need to be in a
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specific city. Like you don't have the you don't have the course in every city that you move. So

like for me centre sometimes whether | can do my Portuguese class everywhere of the world.

GF 7:10 Okay, ability of location then you would say

Interviewee C 7:16 is plenty of flexibility of time.

GF 7:20 Okay, that's true. That's true. How would you describe the online context for learning?
Like how do you describe learning Portuguese in the internet? How's that for you? Is it like an
environment that you can find easy materials? Or is that environment that it's it's scary for you

how do you how do you describe it.

Interviewee C 7:45 for me in the beginning was a scary because this person but | found like it's
very easy because you come from a lot of materials. Like if you have audios you can listen in
the same moment to come from decks you can do the three years or you can do gains to learn.

So for me it's more easy.

GF 8:09 Yeah, definitely. Did you consider choosing any other type of learning modality like
in class like personal in person class or that was not in your choices? Or you didn't even

consider.

Interviewee C 8:30 saying sorry, again,

GF 8:33 no worries. Did you consider choosing another type of learning modality like for
example in person class or going for a course somewhere in Brazil or something like that in

person? Or you're straight to the online it was easy to choose

Interviewee C 8:57 for me right now because in the past | do English like going for a classroom

right now for me it was easy to choose like online personal Okay, very
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GF 9:09 good. Did you study online before? Well, it was something brand new to you

Interviewee C 9:20 know, I never liked I never know Yeah, | say online before my no language.
| just study some things about my other career is kitchen. And also the only thing that by

language that | do was Duolingo up online.

GF 9:39 Awesome. And do you think in your opinion, studying online requires any specific

preparation. Do you think it needs?

Interviewee C 9:54 a season that you need to be focused in the moment that you need to have

If you need to have knowledge,

GF 10:02 yeah.

Interviewee C 10:05 For me, the only important thing for me, the only important thing is to

have the like this position like to be in the moment, and to have a quiet place to learn.

GF 10:22 Now we're going to talk about your perception of learning Portuguese as a student,
forget the online, nothing with the online. What is your perception? On learning Portuguese as
a foreign language? What do you think? Clearly, you have Spanish in your background. So
your opinion perhaps is different from others. We all have different language backgrounds, but

what is your perspective? How do you see this process?

Interviewee C 10:56 For me, | was thinking that Spanish and Portuguese have a lot of
similarities, but it's not. It's very different to speak Portuguese, from Spanish. But it is also |
have like a bunch for the people that probably speak English, like a first language, and to learn
Portuguese is more difficult. But, like, Spanish is my first language. | understand, like the some

dramatics things more easy. Because we have some similarities in the way that we construct
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the phrases like this. So yeah, the bears the Bruno's. Everything is more like, similar by the four

we have different words.

GF 11:51 I could not agree more that for

Interviewee C 11:53 me right now. I consider like yes, like for me right now considerable? Am
| learning very fast, especially because | travelled before to the, to a Portuguese place. So | have

some experience to consider to compare.

GF 12:16 How do you rate your learning your hours to answer it? Because you said you're

learning very fast, and | agree. So how do you rate your learning? Right now?

Interviewee C 12:29 For me, like | said, put a number | can put a seven to a, like I'm going goes

GF 12:38 from one to seven. Are you doing good? Very good. How do you rate your study
methods? Have you been like focused and not very much focused? Like for Portuguese, or
you're doing something more like flowy you're embracing Portuguese you in your day to day?

Or you're studying like sitting and studying? How how do you rate your study methods?

Interviewee C 13:05 And doing very well go with the flow, actually. And no, like a very focused
person like to see the thing? Okay, | gonna say | gonna read this test. No, I'm very going with
the flow or like, I'm also listen, yo, so you guys are trying to read things important to give a

brainwash serious.

GF 13:28 Very nice, very nice. | personally, but I'm going with the flow. Yes. I'm personally
like that as well. | like to unleash the curiosity, be curious, and you know, discover things by
myself. I'm very much like that as well. And now, how would you rate your results so far? So
far? As much as you achieved? How would you rate your results, let's say, you can say you

don't have to give me a number, you can just give me like your own self evaluation. So from
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the moment you started to now, which is about a month, almost, on the 10th would be a month.
So it's about a month, how do you feel your results? Do you see results? Or do you feel that it

is improving? And it's changing? How's that for you?

Interviewee C 14:26 For me, | can get my results very good. Like, I can see the process like it
was very fast. Because during making this class, and learning a lot of things that probably
burned myself, I never think before and | never pay attention, like the construction of the
phrases like the pronunciation because | can read very well. And | can understand but in the
moment that | that | want to speak I in the past, | was not very good right now. I'm doing very,

very well,

GF 15:08 Well done Cubone it was a Portuguese evolved. Crowd. Very good. Now, can you
describe your points of view about learning Portuguese as a foreign language point of view?
And when | say it's like, how do you see this process of learning Portuguese? Not? Personally
for you could be a bit more generic, it's your opinion? How do you see learning Portuguese?
So for example, you mentioned that for you, you believe you do have an advantage towards to
other English speaking languages, natives because they only have English, right? And you have
Spanish in the background, and we have some sort of similarities. So what | would like to
understand more from your eye, your vision is how do you see learning Portuguese? How is

learning Portuguese for you describe this to me?

Interviewee C 16:08 | think so, like for foreign people, like 1 don't have the Spanish first
language gonna be a little difficult. Because Portuguese is a language, they have a lot of

components, like, the way that you construct the phrase this and the pronunciation is difficult.

GF 16:32 No. Okay. Very good to it. Now, I'm gonna ask you a few questions about we talked
about the online. We talked about a little bit about your perspectives, right. And then I'm gonna

continue asking things about perspectives and motives. Your motivation? Okay. What is your
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perspective on learning Portuguese online? Now, Portuguese? Oh, my, what was? What did

you imagine there was going to be in what it is for you? Portuguese, in the online in the internet?

Interviewee C 17:15 Like, how I was thinking that's gonna be the class.

GF 17:19 Yeah, I mean, how so? It's for right now, I'm asking you questions, just to understand
your perspective, your vision? How do you see learning Portuguese online? You mentioned
that you've done all the courses online. So how is it learning Portuguese, like as a foreign

language online?

Interviewee C 17:43 Oh, like, I really consider like, learning Portuguese online, is one less

option for me is every option to

GF 17:53 know it's like, how do you see it? What's your perspective? So for example, let's say
you mentioned that you had other courses, right? That to you. So you have an idea you have a
perspective for what that course would be and how it's gonna go. So you have expectations
about something there. So what is your How? How do you see the learning Portuguese online?
Is that something that you think it's convenient? It's easy, you learn fast? Or? It's more difficult
than | thought it is more difficult to find materials or is different axes? It's it's hard to practice

online? What is your opinion about learning Portuguese as a foreign language in the internet.

Interviewee C 18:48 But for me, is easy. It's more easy to learn Portuguese, online, where you

come from more things like the access is more easy. You have more material

GF 19:04 in here, more access to things. This leads me to the next question. We're almost there.
Let's go to the next question, which is hello world. How do you assess the relevance of online
context for your learning? So how would you evaluate or what would you say about learning

online is relevant to you learning anything, not just Portuguese learning online?
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Interviewee C 19:35 For me learning online, if like I told you before, because | travel a lot is
very, very wrong. appel advanced, like, it's very easy for me to do it is the best way in for the
time also, like, it's important, very flexibility with everything. Okay, it's very, very important

for me to know.

GF 20:02 what most important factor stores to your learning benefits you consider the online
gives you what benefits the Internet brings to you. You mentioned the flexibility of places of

time what else

Interviewee C 20:26 materials like content you have more material, like what else is a part
flexibility material? But especially because the classes personnel also, like I, the phone calls
are a lot more easy. Like if you have any questions? Okay, | don't know how to describe that

in a word.

GF 21:04 Now | understand that because the classes are tailored to you, so it's easier for you to
just focus in one in one motive focus in one subject, that it's your challenge, right? It's
something that is made for you. So you're not you can ask questions without having to compete
with attention of other people. So you're saying you're not sharing the teacher? And the attention
with other people? That will you meant? So that's okay. Yeah. Now taxi, how do you plan this
is our last question. How do you plan your online learning to achieve your goals? How do you

plan yourself? How do you do organise yourself?

Interviewee C 21:59 Right now online, like | have two classes a week, but also | do my app
every day. And | wash and | read online books or any thing that | want to share with my

girlfriend as in Portuguese. So | learned everything before in Portuguese and | sent it to him.

GF 22:25 Very good. That's Is there anything any other information that came in your mind?

While we were chatting that you would like to share about this thing? About motivations,
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perceptions of learning Portuguese online? Yes. Is there anything you would like to add or

would like to share? Maybe the extra

Interviewee C 22:58 for me, | just can say that he's trying now is the best way to do the tool,
learn one language, especially Portuguese. It's like, we don't like you have a lot of material we
have a lot of fears. And also you can found person to speak like you come from apps, everything
that you can share with some other persons and improve yourself. Also, you can do business

online, like after pandemic, work, start to learn.

GF 23:36 Absolutely, absolutely. One thing that I say is that online it connects you with people,
right? The Internet connects you with people connects with the right different material. Is there
anything specific? When | say online and Portuguese that motivates you? | do know that your
main motivation of course, your partner. The second main motivation is because you're
planning to have business in Brazil. So you are planning to communicate with people there.
But besides this emotional motivations and personal motivations, is there anything on the online
and the internet that motivates you to learn online specifically, or the motivates you to learn in

general?

Interviewee C 24:34 My visual motivation, like for me, too, because I like knowledge. So | like
to have knowledge about things. And when | travelled to Brazil, | discovered like, everything
there is very close, like one artists can be very rich. I'm very big, only embrace you. Because
it's that close culture like you don't need to have influence or Anybody part of the war. And |
like that, like, in Columbus melodies is very different. Like if somebody wants to be a big artist
or something bigger, need to have the need to travel outside of the country, they need to have
the motivation from other parts of the world. But in Brazil, no. In Brazil, everything like

everybody support the things there. And I like that and | like that from the Portuguese people.
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GF 25:30 Nice, very catchy. Thank you for joining this interview and helping me with all this
relevant information regarding your experience of Portuguese in the online learning
environment. I think it's so much 1 will keep giving you back to you if you want to know a little

bit more about what happened after this process. But yes, thank you. Let me just let me know
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APPENDIX 4

Data:

Time:

GF 0:29 So what's your nationality?

Interviewee D 1:17 I'm American and French.

GF 1:20 Okay, what's your mother language? Your mother tongue?
Interviewee D 1:26 English and French

GF 1:28 Okay, how old? Are you?

Interviewee D 1:32 25.

GF 1:34 And what's your current level of studies?
Interviewee D 1:39 | have a master's and I'm in a PhD.

GF 1:43 Good. Cool. And what's your current modality of study? Is it online blended? In

person? Class? What is it?

Interviewee D 1:56 All in person all in person except for languages.
GF 2:01 What is your field of study?

Interviewee D 2:06 Political Science.

GF 2:09 Do you speak any other language besides your mother language? Like? So you do

English in English and French and anything else?
Interviewee D 2:19 A bit of Spanish.

GF 2:22 And Portuguese! Right?! So why did you consider learning Portuguese as a foreign

language in the online context?
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Interviewee D 2:42 Um, I'm for efficiency. And for my schedule, I mean, | think | liked | took
one one semester in person. And then for my schedule, and to make it more useful, 1 thought
that online would be better.

GF 3:05 What criteria do you use for your choice? Was it scheduled like you said, or did you

search for specific things? Or no?

Interviewee D 3:14 Um, yeah, I think schedule and then like, for the like, the, for the professor,
or for it being online. I mean, I think I, you know, | considered doing like a tutor in New York.
But like, even in person in New York would have been harder, like here. It's just schedule wise.

It's much, much better. And also, I live in a very, very, | live in a very expensive city.
GF 3:47 Indeed!

Interviewee D 3:48 10 classes here, go for like, | mean, it's | saw that announcement yesterday,

and there was a Spanish class for $200 the hour. And that's just no.

GF 3:58 no, that's absolutely I can tell. I mean, if someone 200 It must be someone paying 200
| guess. Crazy. But yeah, yeah. How would you describe the online context for learning? How

do you describe this online environment? Like for learning purposes?
Interviewee D 4:21 Um, the connection is pretty bad. And I think it might be on my end.

GF 4:28 1t might be my end as well. Can you hear? | can hear you. You're just you're frozen,

but I can hear you. Hello. Hello. Okay.
Interviewee D 4:42 Give me two minutes. I'm going to Okay, now we're fine.
GF 4:47 Yeah, we're fine. We can turn off the camera. It doesn't matter our video.

Interviewee D 4:55 It's just my WiFi that does this from time to time, but it's not the because

you're connected again, it's me.

GF 5:06 How would you describe the online context for learning? Like, how do you describe

the online environment for learning things in general, not only Portuguese?

Interviewee D 5:18 Um, | think it's not something that can always be great. | think for
languages, it's good. But I think there's a big issue with grouping groups online and focus. That's

really hard. And but I think the like, one on one experience can be very successful. But | think
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that it's not something that can always be achieved. For like all situations, like, I think 1 was
online for a lot of political science stuff during the pandemic, and and that that was not a great
experience. Yeah, that was not good at all. So | think there's something with like, if you're
confident and comfortable on your in a one on one setting, and there's a good report, and | think

it can be really efficient.

GF 6:03 Okay, good to know, did you consider choosing any other type of learning modality
to learn? Like, instead of the online, you did say that you've considered

Interviewee D 6:16 | mean, | think one of the reasons why I'm online is because the second
Portuguese cause | could have taken that Columbia did not go well with my schedule. So that
happened, and | and | was toying, | was going in between doing that or classes or online. And
so that kind of just like, helped my decision. But I'm really glad that that's what happened,
because it's what | do with Spanish weekly, it's been doing for like, three years with Spanish,

SO.

GF 6:42 So you're kind of used to it to this environment, the online learning. So, that answers
my next question. Did you study online before that? You mentioned your experience? Bank,

and languages is different for you?

Interviewee D 6:58 Yeah, and, like the pandemic was like | had to and then Spanish. Yes,
Spanish was my way of Yeah, that was me deciding to go online. And that was, um, that was
also during the pandemic, but yeah, that was because there was a way to maintain my level

GF 7:17 of Spanish. Cool. The Wi Fi, | can hear you. You're not frozen. You're good. Can you

hear me? Can you hear me?
Interviewee D 7:35 | can't hear anything.

GF 7:37 I will turn it off my camera. Can you hear me now? Yeah, yeah. Okay. Um, does it

study online require any specific preparation in your opinion?
Interviewee D 7:52 Um, not any more than in person would.

GF 8:00 Okay. So yeah, the same, the same effort, you would say you had to put it into in

person class, you would have to?

Interviewee D 8:08 Definitely, it's definitely less effort. But it would never be more effort.
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GF 1 8:14 Okay. All right. Very good. So I'm going to ask you a few questions now. About
Portuguese itself. Okay. The language What's your perspective on learning Portuguese as a
foreign language? What was your point of view and your perspective about it?

Interviewee D 8:36 so not about online just about like, my
GF 8:40 Portuguese as language.

Interviewee D 8:44 But | think my perspective was that | really wanted to be able to speak and
so that was my priority with with learning how to, like be able to communicate if | go to Brazil
and, and, and do my research so yeah, | think my my only goal was really to be able to speak
and have dialogues with people and that | wanted to achieve that like as soon as possible. Right.

And then I also felt lucky that I spoke French and Spanish than | thought that.
GF 9:18 Did that support you?

Interviewee D 9:21 Yeah.

GF 9:22 Okay. How do you rate your learning so far?

Interviewee D 9:30 Um, with Portuguese?

GF 9:32 Hum, hum!

Interviewee D 9:40 | mean, | think yeah, good. Um, | think | would need to do | feel like I've
been able to maintain what | learned last semester, but | think 1 would need to put in more. To

like, increase more, right. 1 would need to do more classes. A week.

GF 9:59 Oh, Okay, so you do rate yourself like you're doing good. You're doing really good.

But you would like to improve. Right?
Interviewee D 10:10 Yeah. Yeah.

GF 10:12 How do you rate your methods?
Interviewee D 10:18 Very low. Yeah.

GF 10:20 Why do you say that?
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Interviewee D 10:25 Bad. | mean, | think it's more product of like, schedule stuff. And that's
where it's like at least doing once a week online. Like you don't forget everything that you've
learned. Like the way I've you my Portuguese and Spanish classes that | do once a week, it's
like, it helps maintain a level. And if I really wanted to better than |1 would have to do two or

three a week. Like there's something with language that needs to be consistent.

GF 10:53 Absolutely. Absolutely. | totally agree. You must have some, just give it a little bit
every day, right? So at least once a week you keep yourself you know, like on the go, right?
Yeah.

Interviewee D 11:08 but I definitely

GF 11:10 And how would you rate your results so far? So would you also consider that it's
good? Well, you said you're satisfied with your results?

Interviewee D 11:20 Yeah, especially compared to if |1 had not been doing this. I would not

remember anything.

GF 11:26 Okay, yeah. Now, I've asked you before, what was your perspective? Now we'd like
you to give me your point of view about learning Portuguese as a foreign language. How is it

for ****" to learn Portuguese? How's that been?

Interviewee D 11:47 | think | feel lucky to have one French in English, French and Spanish.
And also lucky to be able to like, have the time and afford to do these weekly classes. Can you
save on the difference between point of view and perspective?

GF 12:09 Absolutely. You mentioned your perspective is like what would you like to get out
of Portuguese? And your point of view? would be something more like how do you see learning
Portuguese how it is worth learning Portuguese for you. For example, if | would say, | learned
Italian, I'm constantly tiny learner in Spanish as well. I'm intermediate advanced in Spanish and
very much like beginner to intermediate Italian. So | would say my point of view of learning
Italian in Spanish is that they're very similar to Portuguese. There are pros and cons. | take great
advantages from having similarities in within the languages, but I also confuse them constantly.
So I would say it somehow it's easy for me, but somehow it's also tricky and challenging. So
that's my point of view as a student, what would be your point of view as a student to learn

Portuguese?
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Interviewee D 13:10 So yeah, | think something that's really hard when you start learning a
language is you don't understand what the person is saying. And so | think French and Spanish
have helped me, like, with comprehension that I've definitely, like, hurt me with speaking. And
I've also like had confusions now with within my Spanish classes. But I, that in the end, learning
them together, is what | shouldn't be doing. Because then | kind of like in my head will have

similarities and differences.

GF 13:49 Absolutely. Yeah.

Interviewee D 13:51 | want to be both I think | need to learn both together.

GF 13:56 Yeah, a lot of people get skeptical. A lot of people get skeptical of learning Portuguese
Interviewee D 14:01 Really?

GF 14:02 ...Spanish at the same time thinking like, | need to learn one and then the other. And

| think it's just different. | mean, | speak like I said, romantic languages.

Interviewee D 14:15 Yeah, and | think you have to accept that it's gonna be a mess for a little

bit and then it'll be a bit easier.

GF 14:22 | compare that with like, when you have bilingual parents, and they live in different

countries
Interviewee D 14:28 Yeah exactly!

GF 14:28 and, and a child is growing up in an environment that lets Yeah, it's gonna be messed
up. It's how it goes. It's gonna be like, the child will communicate a few words in Spanish in

English, and that's how it's gonna go. It's just wild.
Interviewee D 14:46 Yeah.
GF 14:47 yeah, it's.

Interviewee D 14:48 But that's why I really, really value that's why I really value like in country

experience.

GF 14:56 Yeah, | think the country experience immersion, environment, it's very important.
Like, it gives you a huge influence. But I will give you this that a lot of my students who are
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Brazilians and living the states, they don't speak English. And it's not because they're not in the

Involved
Interviewee D 15:15
Its because they have so many brazilian friends.

GF 15:17 Exactly. They create their environment, even inside an environment. That is not a
Portuguese. So that's very interesting. We have a full course that well, yes. And what is your
perspective, From learning Portuguese in the online? Now? I'm talking about learning
Portuguese in online, and what would you want to get out of it? Like, we know that there's in
person glasses or group glasses? And you mentioned that you take one on one lessons. So what's

your perspective out of that?

Interviewee D 15:55 | think my perspective is that | expect to gain much more comfort
speaking, because in a group setting and in, in class, you don't get to speak as much right? Like
over an hour and a half, you probably speak 10 minutes. And | think my perspective with one
on one online is that you just get and it's way more tailored to you. Yeah, so one is speaking.
And two is that | think everyone is like, unique in their learning, and especially with the
languages that you know, it's like, what's hard to use is very unique compared to others. And

so now, | expect a much more like, tailored and helpful with speaking. Yeah.

GF 16:39 Yeah. How do you assess the relevance of the online context for your learning? How

do you How would you evaluate the what's the relevance of online for you?

Interviewee D 16:53 | mean, | think like, number one, it's just like, useful. Like, it's just a really
good way to continue learning when everything else is very busy. I think it does require more,
| think, I mean, regardless of the setting, you need to do work on your own. So that doesn't, you
don't have to do more if it's online, like that just shouldn't be a thing. Yeah, and so I think for

my situation, it's just like the most feasible option.

GF 17:25 Okay. And what are the most important factors towards to your learning benefit, you

can see there that the online context the Internet environment gives to you?
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Interviewee D 17:40 So time and money. | think the also the fact that you can, like choose who
you work with is very important. Like, | didn't, | didn't enjoy my, | did not enjoy my professor

last semester.
GF 17:56 And you couldn't choose that.

Interviewee D 17:58 And | couldn’t choose that. And it was extremely unpleasant. So | think

that's also Yeah, choice, time and money.

GF 18:08 Okay, that's very good to know, like relevance of, of the choices that we can have.
What about how do you plan your online learning in order to achieve your autonomous

learning? How do you plan do for you?

Interviewee D 18:28 So | think what's hard with online if you want, like it's, there's less
structure, compared to like a class in the university. And I think what | what | like about | talkie
is that, like, I can plan at the same day, every week. And so like creating that structure in that

rhythm is important. What was that? What was the question again?

GF 18:50 Yes, that's right. So | was like, how do you plan your online learning in order to

achieve your goals? end goals? Yeah.

Interviewee D 18:59 | think What's hard is that because it's in your control, you have to create
ways where you're accountable to yourself. And so planning at the same day at this time is how
| do that.

GF 19:09 It's interesting how the reason you choose, for example, the reason you choose online

it is for its flexibility and also cost wise becaus
Interviewee D 19:20 Yeah

GF 19:20 Good investment, but it's also the exactly the same reason that you struggle, | would
say that you mean like, oh, I need a little bit. I would like to have more more of a structure, but
also you get tailored lessons. Right? So it's, that's not only it's quite interesting, because that's
not only your only your opinion, a lot of people feel like that as well. Some people look for,
like non structure lesson because they want something that is a bit out of the regular world
where you would expect and some people would like to have like more of a specific book to

follow or something. So in the end of the day, | guess what you're saying and also is at least
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you can choose your teacher so you can choose according to your goals, right? You are not
going to stick to something that oh, if I don't like this structure, then you can always change for

us.
Interviewee D 20:13 Yep, exactly

GF 20:15 Okay, ****, thank you so much. Is there any other information that came to your
mind that you would like to add about? Motivations perceptions of, of learning Portuguese? Is
there anything specific that motivates you with Portuguese or anything you would like to add

Interviewee D 20:34 No, | mean, I think my only other thing is, | think the best the best of the
best is, is immersion. But yeah. And also Oh, yeah, the other thing is like, like my, my teacher,
last year was a Mac was Mexican. And like, obviously, like, you know, fluent in Portuguese
and everything. But I think there's also an element of like, speaking to people who are like from
the country that especially with like languages, like Portuguese and Spanish that are spoken in
different countries. You can choose to Yeah, so it's choice. | guess it's the same thing, but it's a

more specific answer to the choice thing.

GF 21:09 That's very nice. So | mean, that is one another benefit. They you see it in your eyes

right there from you. It's a nice guy. That's

Interviewee D 21:16 really important for me. Yeah. Like for Spanish. Like | choose someone

with like, like, I choose a specific country for the accent, you know? Oh,

GF 21:25 that's it. That's Very nice.

Interviewee D 21:27 Yeah. Yeah.

GF 21:30 It's very nice. Well, is there anything else you would like to add to?

That is it well, "™ thank you so much for joining the interview and helping me with the
relevant information regarding to your experience with Portuguese and the online environment.
| as your teacher, as well as being helping you in this journey. | hope | am 100% Sure you're
going to reach your goals. And | hope to you know, be collaborated in a positive way with it.
And thank you really much for your time and everything else. Apologies with the internet,

whatever happened.

Interviewee D 22:07 That was me. Oh, good.
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GF 22:09 Well, thank you so much, """"". Have a wonderful day.
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